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The modules are the product of the continuing endeavor and commitment of the 
Angel C. Palanca Peace Program Foundation, Inc. (ACP3FI) to its mission of ‘Promoting 
and Sustaining a Culture of Peace’ in the formal educational sphere as well as in 
various community-based areas where the essence of peace is very much needed.

The earliest stages of these modules were developed in 1999 as teaching guides 
for use by peace educators in the tertiary level. In 2015, ACP3FI set out to revise and 
update these modules in support of its continuing mission.

The modules support the efforts of the Commission on Human Rights of the 
Philippines and GOJUST Human Rights Project, a joint endeavor of the European 
Union (EU) and the Spanish Government through the Spanish Agency for 
International Development Cooperation (AECID), to provide a Toolkit for Trainers 
and Educators to promote peace and human rights education. These modules aim 
to make additional resource materials accessible for use of educators/trainers.

It is the humble intention of ACP³FI to be of service to the nation by helping to equip 
passionate citizens whose greatest hope in having a brighter future is to lay the 
foundation for a peaceful society.

PREFACE This resource material has three (3) modules with five (5) lessons per module. The 
lessons in this guide can be delivered in 30 minutes to 1 hour in a classroom type 
set-up or in a seminar set-up of 1 hour to 1.5 hours. Each lesson contains almost 
all the components of a standard lesson plan yet these lessons may be adapted, 
expanded, or enriched according to specific area situations, educators’/trainers’ 
experience, and best assessment of their participants’ immediate need. For example, 
the facilitator may choose just one from the input/content section according to the 
profile and composition of the participating group. Thus, more seasoned facilitators 
have the freedom in delivering the lessons towards achieving the objectives. At the 
same time, the modules serve as a guide to peace and human rights educators in the 
beginning of their journey as facilitators. The essential contents that will supplement 
their presentations are found in this resource material.

HOW TO USE THE MODULES

This module guide was created to meet the following purpose:

1. to provide beginning Peace and Human Rights educators and seasoned facilitators 
with a conceptual understanding of Human Rights, Living in Harmony with the Earth, 
and Intercultural Respect;

2. to provide lesson guides with practical teaching and learning activities on Peace 
and Human Rights Education; and

3. to impart available guides to train present and future Peace and Human Rights 
Educators who will advance and sustain the ‘Culture of Peace and Human Rights .’

OBJECTIVES:

The lessons in these modules are based on themes adapted from the holistic Peace 
Education framework conceptualized and developed by Dr. Virginia Cawagas and 
Dr. Toh Swee-Hin, UNESCO laureate for Peace Education (2000), more than three 
decades ago. These modules focus on the following themes:

•	 Promoting Human Rights;
•	 Living in Harmony with Nature; and
•	 Promoting Intercultural Respect.

CONTENTS OF THE MODULES

The lessons in this manual are written in the following format:

VALUES:
Each theme aims to implant foundational values that can be developed or learned 
by the participants as they engage in the activities and discussions.

OBJECTIVES OF THE LESSON:
Developing behavioral objectives are essential in facilitating each of the lessons. The 
facilitator should strive to achieve the set objectives.

OVERVIEW:
Each module includes an over-all context to assist the facilitator in understanding the 
lesson and in preparing the activities and discussions for each lesson in the module.

LESSON FORMAT
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LESSON PROPER:

ACTIVITY: The lessons are designed to be participative. Each lesson is detailed and 
specific. Facilitators may use the activities provided or modify them depending on 
the class size, its composition, and allotted time. The activities are varied to make the 
lesson more engaging and interesting while providing opportunities to reflect on 
and discuss complex topics. More importantly, the activities are designed either to 
elicit participants’ prior knowledge or experiences relevant to the objectives of the 
lesson or to help them understand concepts.

DISCUSSION: This portion allows processing the output for each lesson by utilizing 
varying perspectives and viewpoints of each participant and engaging them in critical 
analysis of the issues raised. The questions outlined in this portion are intended to 
encourage the participants to reflect on their experiences identified in the activity. 
The participantss experience becomes the object and “content” of the discussion. 
The facilitator should provide sufficient time to allow maximum participation.

INPUT: The input is the “lecture” part of the lesson. This is aimed at expanding the 
participants’ knowledge. The facilitator or the resource person may validate or may 
challenge the participants’ understanding of the identified experience. The input 
could also be viewed as an organiser of the participants’ knowledge.

DEEPENING: This part serves as an opportunity to elicit and address conflict or 
contradiction within the participants’ views on one hand, and between their views 
and those of the resource persons, on the other.

SYNTHESIS: Each lesson is provided with sample synthesis of the essential concepts, 
definition, ideas, and values presented in the lesson. The synthesis is only a guide to 
the facilitator and it is highly encouraged that facilitators be sensitive to the issues 
that might surface during the activity and its discussion. Ideally, this portion should 
be organic as a result of the discussion. Moreover, this section allows the facilitator to 
explain the viewpoints further based on the theories, principles, and values of peace 
and human rights education and to highlight other essential aspects that may not 
have been covered during the discussion.

ACTION: The participants put into practice what they have learned in the lessons.

REFERENCES: The websites and other reading materials used in the development 
of the lessons are provided in this portion. Teachers may refer to these resources 
to deepen their understanding of an issue or use these as a starting point for other 
related information that may further supplement their content.

Reference:
Yeban, F., Limpin, T., Plantilla, J., Aung Myo Min, Gutang M., & Fernando R. (2003). 
HRE pack. Bangkok: ARRC.
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INTRODUCTION
The journey toward peace is far and long; therefore, every step toward it, no 
matter how small, is critical. Although each day is an opportunity to pursue peace 
and make it work to our advantage, many forms of abuse pose as a challenge to 
finding and keeping peace. These abuses give birth to imbalances that almost 
always lead to conflict, violence, or war. Thus, peace requires utmost responsibility 
and unwavering commitment because despite the many chances for peace, each 
day is also a struggle, much like a pendulum that swings back and forth between 
achieving peace and inciting “un-peace.”

History tells us that upholding human rights has been fraught with risks and 
threats. We may be living in an era in which peace declarations, treaties, and 
international policies have been carefully crafted, yet its trickle-down effect to 
ensure every global citizen is sufficiently educated to pursue sustainable peace 
leaves much to be desired.

The set of lessons in this module aims to provide basic knowledge on how to 
value human rights in various forms and appreciate its crucial role in developing 
and sustaining a culture of peace that everyone can enjoy now and pass on to 
the next generation. This module aims to instill in students the idea that peace is 
everyone’s responsibility to preserve and develop.
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OBJECTIVES:

By the end of the session, participants will receive an update on social, economic, 
and political news and information regarding the country as a whole.

1. Received an update on social, economic, and political news and information 
regarding the country as a whole.

MATERIALS:

1. Manila papers (1 for each small group);

2. Markers or crayons;

3. Masking tape; and

4. Smart phones or newspapers (if newspapers will be used, please provide one or 

two copies for each small group to be formed).

DIRECTIONS:

1. Ask the participants to get their smart phones and look at their news feeds (or 
browse newspapers).

2. Ask them to browse through the news items they see.

3. Have them form small groups and give each group a manila paper.

4. On the manila paper, have them create four columns labeling each column as: 
Social, Political, Economic, and Cannot be Classified.

5. Ask the participants to classify the news they have seen in their smartphones and 
write them either under Social, Political, Economic, or Cannot be Classified, in their 
respective manila papers.

6. Ask each group to assign a representative to report to the big group the news 
they’ve listed down.

7. After all the groups have reported, ask the participants to take a look at the Cannot 
be Classified column in all the manila papers and look at the news listed down. Ask 
them if they can help classify this news either under Social, Political, or Economic 
categories. Mark the respective news item/s with an S, P, or E. Do this for a few 
minutes. Usually, news would fall under one of these three categories. But do not 
force it if they cannot reclassify some or all of the unclassified news. The exercise of 
going through it is enough.

DISCUSSION:

1. What kind of news do you see? Good or bad? National, local, or global?   
Entertainment, lifestyle, crime, political, or economic?

2. What were the sources of the news presented on your manila papers?

3. Are these stories accurate? Why, or why not?

4. Based on the news you see on your smartphones, do you think you get a complete 
picture of what is happening in the country?

NATIONAL SITUATIONER
LESSON 1

15
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1 https://www.straitstimes.com/asia/se-asia/philippines-taps-fake-news-busters-for-elections
2https://www.philstar.com/headlines/2019/06/30/1930784/sws-more-filipinos-get-news-
facebook-radio-newspapers

5. Is it important to be updated on the news in the country? Why, or why not?

6. Is there any news that is lacking that should be presented here? If so, what news 
would you like to add? What other sources do you get your news from?

7. Do you think these stories are accurate or even true? Why, or why not?

8. Are you happy or sad with the news you see presented here? How do you feel?

9. Based on the news you have shared, are all people enjoying their lives fully? Are 
there some, or perhaps many, who are having difficulties in life? How does this news 
make you feel? What would you like to do or happen?

10. Based on the news you have shared, how is the country progressing? Is it 
progressing well? Are there aspects of our country that need improvement in one 
form or another? What are those aspects?

KEY MESSAGE: 

News presented by the groups may not be complete or comprehensive. They 
may focus on certain kinds of news only. It may only be good news, lifestyle and 
entertainment news, or perhaps all bad news. It is important to broaden the minds of 
the participants’ on the greater realities of the country that they may not be seeing 
in their newsfeeds or may not know deeply about. More importantly, some of the 
news cited by the participants might be fake news. It is important to emphasize that 
participants need to be watchful of fake news as they browse online. Fake news can 
have drastic effects such as influencing elections.1

INPUT:

Below are some news and information that you may want to share with your 
participants. (Facilitator may update, add on, or revise the information below as 
appropriate.)

For this part, you may consider inviting a resource speaker or expert (in political 
science, indigenous people, medicine, or economics, among others) who can provide 
additional information, or deepening, on the issues raised by the participants, as well 
as the information to be tackled below:

1. According to a Social Weather Stations (SWS) survey conducted in 2019, 60% 
of Filipinos get their news from television. The second most common news source 
is the Internet. Specifically, 21% or 13.9 million adult Filipinos get their news from 
Facebook. Among these adults, 49% are high school and college graduates, 37% 
elementary graduates, and 36% non-elementary graduates.2 

2. In the country today, there are 76 million internet users. All are connected to social 
media. And 72 million Filipinos access them through mobile devices. On average, 
Filipinos spent the most time on social media for 4 hours a day.
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The Philippines, however, has one of the slowest internet connection speeds in Asia 
Pacific with 19mbps. Singapore has one of the fastest with 190.9 mbps.3

At this point, ask the participants, “Given your internet browsing habits and social 
media use, do you see the following in your newsfeeds?” Proceed with the sharing 
of the succeeding information.

3. By GDP growth rate, the economy grew by 6.7% in 2017,4 6.2% in 2018,5 and 5.9% 
in 2019.6

4. In 2018, the poverty incidence estimate was 16.6% or 17.6 million Filipinos living 
below the poverty line, from the 23.3% in 2015.7 Also in 2018, the three poorest 
provinces in the Philippines were Basilan, Lanao Del Sur, and Sulu, with poverty 
incidence of 6.5%, 64.1%, and 74.3% respectively.8 The cities with the highest 
incidence of poverty are Iligan, General Santos, and Butuan, with 12.2%, 10.4%, 
and 17.1% respectively.9 The unemployment rate in 2018 was 5.3%, while the 
underemployment was 16.4%.10

“World Bank said the 12-year-old conditional cash transfer scheme called Pantawid 
Pamilyang Pilipino Program (4Ps) slashed the nationwide poverty rate by 1.2-1.5 
percentage points (ppt) between 2012 and 2015.”11

In 2018, Filipinos in the top 10% (annual earning of P867,461) were earning 7.6 times 
more than those in the poorest 10% (annual earning of P113,453) that year.12

3https://cnnphilippines.com/lifestyle/2019/02/01/2019-digital-hootsuite-we-are-social-internet-
philippines-facebook.html
4https://psa.gov.ph/content/philippine-economy-posts-66-percent-gdp-growth-fourth-quarter-
2017-67-percent-2017
5https://psa.gov.ph/nap-press-release/node/137144
6 https://psa.gov.ph/nap-press-release/node/145079
7https://psa.gov.ph/sites/default/files/2018%20Full%20Year%20Poverty%20Statistics%20_
FINAL.pdf
8https://psa.gov.ph/sites/default/files/2018%20Full%20Year%20Poverty%20Statistics%20_
FINAL.pdf
9https://psa.gov.ph/sites/default/files/2018%20Full%20Year%20Poverty%20Statistics%20_
FINAL.pdf
10http://industry.gov.ph/major-economic-indicators/ 
11https://business.inquirer.net/281269/ph-poverty-rate-seen-falling-below-20-starting-2020 
12https://www.bworldonline.com/rich-poor-income-gap-narrows-in-2018/
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“Based on the 2017 Annual Poverty Indicators Survey (APIS), about nine percent 
of the estimated 39.2 million Filipinos aged 6 to 24 years old were out-of-school 
children and youth (OSCY). OSCY refers to family members 6 to 14 years old who 
are not attending formal school; and family members 15 to 24 years old who are 
currently out of school, not gainfully employed, and have not finished college or 
post-secondary course. “Of the 3.6 million OSCYs, 83.10% were 16 to 24 years 
old, 11.2% percent were 12 to 15 years old and 5.7% were 6 to 11 years old. The 
proportion of OSCYs was higher among females (63.3%) than males (36.7%).”13

At this point, ask the participants to reflect on the question, “Despite the country’s 
continued economic growth, is everyone enjoying the rewards?” Proceed with the 
sharing of the succeeding information.

5. “The Philippines has dropped 8 notches in the latest Global Gender Gap report, 
falling out of the top 10 most gender equal countries to 16th place.” 

While the Philippines maintained its position as the most gender equal country in 
Asia, having closed 78% of its overall gender gap, this is 2 percentage points lower 
than last year’s 80%. The Philippines closed 80% of the labor force gap in 2019, as 
women outnumbered men in senior and leadership roles, and in professional and 
technical fields. 

The country also closed its health and survival gaps, and educational attainment. 
“Women can expect to live in good health 5 years longer than men,” said WEF. 

More women are also enrolled in secondary (71% of women compared to 60% of 
men) and tertiary education (57% of women compared to 43% of men). Even so, 
WEF pointed out that “literacy is universal in the Philippines” with literacy rates above 
98% for both sexes.”14 

6. Philippine Off-shore Gaming Operators (POGO) service providers remitted over 
P579 million in taxes in 2018. In the first half of 2019, POGO’s paid P789 million.15 
Many issues, however, hound the POGO industry in the country such as illegal 
immigration, long working hours, confiscation of workers’ passports, racism, and a 
host of other problems.16

13 https://psa.gov.ph/content/nine-percent-filipinos-aged-6-24-years-are-out-school-results-
2017-annual-poverty-indicators 
14 https://www.rappler.com/nation/247372-philippines-rankings-gender-gap-report-2020 
15 https://www.rappler.com/business/237379-philippines-collection-from-pogos-august-2019 
16 https://www.rappler.com/newsbreak/investigative/232508-life-chinese-online-gambling-
workers-manila
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“Chinese workers in the offshore gaming industry have resorted to online schemes 
to hire Filipina and foreign women for sex, a Senate investigation revealed. Senator 
Hontiveros also presented the testimony of Carina a 15-year-old sex worker who had 
been rescued from these virtual prostitution dens last year. She said the woman who 
hired her, named Jane, would exclusively assign her to Chinese clients.”17 

7. “Construction of the Kaliwa Dam now has the approval of indigenous peoples 
(IPs) to be affected by the P12.2billion China-funded mega dam project,” the 
Metropolitan Waterworks and Sewerage System (MWSS) said.18 

“The Haribon Foundation said the town of Infanta, which is a delta or a land form 
created by deposition of sediment, might be erased from the map if this project 
pushes through. But the MWSS said they will provide housing and other resources 
for the indigenous people who will be affected. Environmental groups also said the 
flooding caused by the project will displace and kill species that live in the area.”19

SYNTHESIS: 

1. After discussing the news and information that you and the groups have shared, 
ask them again, “How do you feel about what is happening in the country?”“What 
would you like to happen?” and “What would you like to do?” 

2. For closing activity, invite each participant to draw a flower with three petals 
labeling each petal as Body, Mind, and Heart respectively. Heart in this context refers 
to one’s emotional/spiritual life. Tell them not to start drawing until you have finished 
giving the instructions. Next, instruct the participants to draw their respective petals 
in varying sizes according to how he/she is enjoying/not enjoying, healthy/unhealthy, 
problem-free/problematic, etc., that particular aspect (petal) of his/her life. 

Example: If one has health problems, the Body petal could be small. If one has 
graduated high school or college, or perhaps taking a master’s or doctoral degree, 
the Mind petal could be big. If one recently broke up with his/her significant other or 
is having family problems, the Heart petal could also be small. Usually, the petals will 
vary in size for each individual depending on his/her interpretation of his/her own 
life, and each flower will turn out unique in shape and size.

17 https://cnnphilippines.com/news/2020/1/28/Chinese-POGO-workers-online-prostitution-
den.html 
18 https://www.philstar.com/headlines/2020/01/09/1983349/indigenous-peoples-ok-
construction-kaliwa-dam 
19 https://www.gmanetwork.com/news/news/nation/713465/what-is-the-kaliwa-dam-project/
story/
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3. After they have drawn their flowers, ask them to share their flowers to the big 
group one by one. 

4. Ask them: “Are all the flowers the same?” “Do all the flowers have big petals and 
small petals?” “What aspects need more attention and nourishing?” and “What 
should you do to nourish these petals?” 

5. Tell them that just as our lives have many different facets that need attention and 
nourishment, so too the different aspects of our community/society/country need 
attention and care. 

6. It is therefore important that we care not only for ourselves, but also for others by 
showing concerns to the other aspects of our world.

Reference: Yeban, F., Limpin, T., Plantilla, J., Aung Myo Min, Gutang M., & Fernando 
R. (2003). HRE pack. Bangkok: ARRC.
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OBJECTIVES:

By the end of the session, the participants will have:

1. illustrated the basis and nature of human rights and

2. defined human rights.

ACTIVITY:    “What are their needs?”

MATERIALS:

1.      Whiteboard/chalkboard and pen markers or chalk;

2.      Meta cards for each student. You may provide more than one for each student. 

(You may do away with the meta cards, but you have to ask the participants to write 

their answers directly on the board.);

3.      Masking tape; and

4.      Pens or pencils.

DIRECTIONS:

1. Draw a child (or post a picture of a child) at the center of the board.

2. Ask the participants to write on the meta cards their answer to the question, “What 
are the needs of the child?”

3. Ask them to post their meta cards around the picture of the child on the board.

DISCUSSION:

Ask the students the following questions:

1. Are the needs of a child all important? Why, or why not?

2. What happens if you take away one or a few of these needs?

3. What will happen to the development of the child when these needs are taken 
away?

4. As the child grows older, what do you think his/her needs will be?

5. When he/she becomes an adult, what do you think his/her needs will be?

6. What do you think these needs are called? (You may give them clues if there is a 
need: two words. They are in our laws. They are there for our protection. They are for 
all human beings to enjoy.)

7. After several responses, proceed to the input. It’s okay if the students cannot 
provide the right answers. Tell the participants that the needs they have written on 
the board are human rights.

HUMAN RIGHTS
LESSON 2
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KEY MESSAGE: 

Human rights belong to us. They are inherent in us. They are based on our nature as 
human beings.

INPUT:
Human rights are derived from the varied aspects of our nature as human beings 
(emotional, psychological, spiritual, intellectual, social, physical, political, economic, 
etc.), and guarantee development of these aspects.

Human rights are meant for everybody to enjoy. To qualify for human rights, you just 
need to be born a human being.

UN DEFINITION
Human Rights are universal legal guarantees protecting individuals and groups 
against actions which interfere with fundamental freedoms and human dignity. 

Human rights law obliges governments to do humane actions and prevents them 
from doing the contrary. Some of the most important characteristics of human rights 
are the following:

-        they are internationally guaranteed;
-        they are legally protected;
-        they focus on the dignity of the human being;
-        they protect individuals and groups;
-        they obligate state and state actors;
-        they cannot be waived/taken away;
-        they are equal and interdependent; and
-        they are universal.

CHARACTERISTICS OF HUMAN RIGHTS:
1. Universal – everyone should enjoy human rights without discrimination against 
sex, age, language, religion, or race.

2. Inviolable – human rights are an essential element of one’s humanity. It cannot 
be abrogated or violated unless determined by law and “solely for the purpose of 
securing due recognition and respect for the rights of others and of meeting the 
just requirements of the general welfare, morality, and public order in a democratic 
society.”

3. Interdependent – certain rights cannot be sacrificed in favor of other rights 
because taken together, these rights make human beings whole.

22

KEY MESSAGE:   Human rights are holistic and essential for us to enjoy life fully.

DIFFERENT GROUPS OF RIGHTS

1. Civil Rights – are rights of individuals to be protected from arbitrary interference 
by government with their life, liberty, and property. Examples are right to life, liberty 
and security, freedom to travel, and right to due process.

2. Political Rights – are rights of individuals to interfere and participate in the affairs 
of government such as right to vote, stand for election, and participate in state and 
social management, freedom of speech, of the press, and of assembly.

3. Social, Economic, and Cultural Rights – are progressive demands of the people 
to improve their standard of living such as right to education, to work, to healthy 
working environment, and right to equal pay for equal work, right to practice religion, 
use one’s language, and enjoy one’s culture.

HUMAN RIGHTS BEFORE THE 20TH CENTURY
- Hindu Vedas, Code of Hammurabi, Bible, Koran, Analects of Confucius, Inca and 
Aztec Codes of Conduct and Justice
- Magna Carta (1215), English Bill of Rights (1689), French Declaration of Rights of 
Man and Citizens (1789), US Constitution (1791), UDHR (1948)

SYNTHESIS:

1. Ask the participants to look again the meta cards they have posted. (If you asked 
them to write directly on the board earlier, make sure not to erase what they wrote).

2. Ask them to encircle which of their needs/rights are they enjoying fully?

3. Ask them to underline which needs/rights they are not enjoying fully, or perhaps 
not at all?

4. To conclude, have them watch the very short video clip, “TanTan Karapatan: 
Perceptions on what Human Rights are,” produced by the CHR-AECID-European 
Union Governance in Justice (GOJUST-HR) Project. Available at the Advocacy and 
Campaign Division, Human Rights Education and Promotion Office of Commission 
on Human Rights.

Reference:
Yeban, F., Limpin, T., Plantilla, J., Aung Myo Min, Gutang M., & Fernando R. (2003). 
HRE pack. Bangkok: ARRC.
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OBJECTIVES:

By the end of the session, the participants will have:

1. enumerated the characteristics of human rights;
2. defined each of the basic characteristics of human rights;
3. examined their personal experiences in relation to the characteristics of human 
rights.

ACTIVITY:   “Human rights puzzle”

MATERIALS:

Paper puzzles. To make the puzzles:
•	 Get 7 sheets of bond paper/construction paper/art paper.
•	 On each paper, write one characteristic of human rights (inherent, fundamental, 

inalienable, imprescriptible, indivisible, universal, interdependent). One word 
only for each paper. Do this for each word so that you will have 7 puzzles to 
make. Make sure to write it big enough so that the word occupies the entire 
page.

•	 Next, cut out each paper into random shapes, making about 7-8 pieces (don’t 
cut them up too small, no need to make the puzzle too hard). This is now your 
puzzle. Do this for each paper/word.

•	 You will now have 7 sets of puzzles to distribute to the small groups.

DIRECTIONS:

1. Group the participants into 7 teams with equal members (or depending on the 
number of participants).

2. Provide each group with a puzzle that they must complete in a given time.

3. Give all teams a maximum of 3 minutes to complete the puzzle provided.

4. Upon completing the puzzle, the group should shout in unison the words written 
in their respective puzzle.

5. The first team to complete the puzzle is considered the winner. But allow all teams 
to finish their respective puzzles.

CHARACTERISTICS OF HUMAN RIGHTS
LESSON 3
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DISCUSSION:

Ask the students the following questions:

1. What do you think is the meaning of the words in the puzzle?

2. Can we appreciate the picture if some pieces are missing?

3. Do you think you can guess the words in the puzzle without even completing the 
whole word?

4. How important is each part/piece of the puzzle?

5. Can we compare our society and the global community to a puzzle as well? Why, 
or why not?

6. Where do you think is humanity now or what can you say about it in solving the 
people’s puzzle in relation to human rights?

7. What kind of picture do you think human rights would like us to see as a whole 
with regards to life?

8. Can we say that a person is able to fully experience life if one of his/her 
characteristics is not being exercised or applied?

KEY MESSAGE:  

All human rights are important for people to enjoy the fullness of being human.

INPUT: 

THE BASIC CHARACTERISTICS OF HUMAN RIGHTS 

1. Inherent – Human rights are inherent because they are not granted by any person 
or authority. 

2. Fundamental – Human rights are fundamental rights because without them, the 
life and dignity of human beings will be meaningless. 

3. Inalienable – Human rights are inalienable because: 
a. They cannot be rightfully taken away from a free individual. 
b. They cannot be given away or be forfeited. 

4. Imprescriptible – Human rights do not prescribe time validity and cannot be lost 
even if a person fails to use or assert them, or even by a long passage of time. 

5. Indivisible – Human rights cannot be divided. They cannot be denied even when 
other rights have already been enjoyed. 

6. Universal – Human rights are universal in application and apply irrespective of 
one’s origin, status, condition, or residence. Human rights are enforceable and 
without national border.

7. Interdependent – Human rights are interdependent because the fulfillment or 
exercise of one cannot be had without the realization of the other.
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HUMAN RIGHTS: MEANING, CHARACTERISTICS, AND OTHER DETAILS

Even though the International Labor Organization, in 1920, had initiated a convention 
on the rights of the workers to form unions and organizations, on the abolition of 
forced labor, and on the right to collective bargaining, it was the adoption of the 
Universal Declaration of Human Rights by the UN General Assembly on December 
10, 1948 that established the guiding set of fundamental human rights and gave 
significance and legal effects on its principles.

The UN Charter, in 1945, affirmed its faith to fundamental human rights and appointed 
Eleanor Roosevelt as chair of the United Nations Human Rights Commission. The 
human rights proclaimed by the UN Assembly have their origins from the concept of 
natural rights as espoused by political philosophers such as Locke and Paine.

FEATURES OF THE CONCEPT OF HUMAN RIGHTS
1. They are essential for every human being. They cannot be categorized as the 
preserve of one national one but rather the possession of humankind. 

2. Just like that of moral rights, their humane enforcement lies in individual’s 
conscience and the protection and guarantee of the State. 

3. They cover legal rights which are safeguarded by the law of the land. They also 
comprise fundamental rights which are included in the constitution of a particular 
country. As such, they are accorded special treatment as regards their amendment 
and forms of rights—social, economic, and political—which enable a person to lead a 
life of dignity and live in peace and security. 

4. Human rights are universal. They are provided to all members of human society 
regardless whether some sections of it are aware of them or not. The natives of 
Somalia or the Sri Lankan minorities, who are always involved in a civil war, cannot 
be deprived also of their human rights. 

5. If human rights are infringed in any part of the world, the international community 
adhering to human rights must, by persuasion or by force, intervene. This was done, 
for example, in the case of Iraq’s Saddam Hussain when the international community 
restrained him from suppressing the rights of the Kurds.

In the recent past, the international community led by the US and the UK (after 
the December 13 attack on World Trade Centre in New York) strengthened their 
resolve to fight terrorism to maintain world peace and order and to protect life and 
properties. Everyone has the right to enjoy a peaceful life—the genuine right of every 
individual. 

6. Human rights are functional, as these rights aim for public peace, equality in law 
and opportunity and in guiding politics, public conscience, and social decency. Each 
state and society has its own cultural practices and traditions to which some aspects 
of human rights can find expression through assimilation and harmonious blending. 
This shows that human rights are neither separate nor stand-alone, but a human 
reality that needs to function in consideration of each states and society’s collective 
history and cultural legacy.
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CONCEPTS NEITHER EASILY DEFINABLE NOR UNIVERSALLY ACKNOWLEDGEABLE 

It may, however, be emphasized that the concept of human rights is neither easily 
definable nor universally acknowledgeable. It has been varying from time to time, 
place to place, and people to people. Even in a particular society, its variation has 
been discernible from one segment to another. Hence, the real meaning of human 
rights has never been constant.

Instead, it has been evolving with the passage of time and has been in perpetual 
drifts, owing to varying social and economic conditions. However, the foundational 
principles of human rights—respect for human personality and dignity, regardless of 
color, race, sex, religion or other consideration—have been everywhere and every 
time the same.

We may agree with the views of S.C. Kashyapinin saying, “…human rights may be 
said to be those fundamental rights to which every man or woman inhabiting any 
part of the world should be deemed entitled merely by virtue of having been born 
a human being.”

THE UNIVERSAL DECLARATION OF HUMAN RIGHTS (DECEMBER 10, 1948) 

The famous Declaration of Human Rights contains an elaborate list of civil, social, 
political, economic, and cultural rights. We refer to these rights as: right to a fair trial 
and equality before law; right to freedom of thought and expression, freedom of 
peaceful assembly and association, and freedom of conscience and religion; right to 
own property; right to residence and movement; right to family and marry; right to 
free education and free participation in cultural activities of the society to avail social 
security; prohibition of slavery and inhuman treatment; protection against arbitrary 
arrest and detention; and finally prohibition of any activity against the declaration of 
human rights.

Thus, the above Declaration provides a set of fundamental principles appended to 
the UN charter whose purpose is “to explain the contents of human rights, provisions 
of the charter and thus to be a preliminary formulation of the Fundamental Freedoms 
which needed recognition internationally by a series of binding commitments.”
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THREE MORE DECLARATIONS (DECEMBER 16, 1966) 

On December 16, 1966, the General Assembly made three more Declarations in the 
form of International Covenant on Civil and Political Rights, International Covenant 
on Economic, Social and Cultural Rights, and International Convention on the 
elimination of all forms of racial discrimination. Evidently, these Declarations reflect a 
positive and meaningful step towards the protection of human rights. 

THE SIGNIFICANCE OF THESE INTERNATIONAL COVENANTS 

(a) The covenant dealing with the Civil and Political Rights motivated a lot of debates 
and discussions. It suggested the inception of Human Rights Commission which 
could entertain complaints of violation of human rights by any member state against 
any other signatory member or members. Besides, the member states were made 
duty-bound to submit reports of their progress in the protection of human rights. 

(b) The Covenant on Economic, Social and Cultural Rights incorporated provisions 
concerning: right to self-determination, equality of socioeconomic and cultural 
rights; right to work and adequate wages; right to social security; right to adequate 
standard of living; right to enjoyment of highest attainable standard of physical and 
mental health; right to free and compulsory education; right to benefits of scientific 
progress; right to family; and right to enjoyment of national wealth and resources. 

Moreover, it contains a series of provisions relating to the submission of reports by 
the member states to the UN Secretary General, to the Human Rights Commission, 
to the Economic and Social Council, and to the UN General Assembly, specifying the 
fulfillment of these obligations and the progress in this respect. 

RELIEF TO THE INDIVIDUAL AGAINST STATE, NON-EXISTENT 

The UN charter prohibits any interference with the domestic affairs of any member 
state. Hence, no provision in these declarations permits an individual to petition 
for relief against a state violating human rights. A proposal mooted to grant such a 
right was later abandoned. In fact, the UN has, time and again, declined to arrive at 
any agreement institutionalizing strong international measures for the protection of 
individual freedom.

THE EUROPEAN COMMISSION OF HUMAN RIGHTS 

The May 1949 statute of the Council of Europe specifies that human rights will form 
the basis of emerging European system. The signatory states affirmed their faith to 
the spiritual and moral values, political freedom, and the rule of law which constitute 
the common heritage of their peoples and the true sources of their individual 
freedom. 
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In fact, accepting the provisions on human rights is a pre-requisite for seeking 
membership in the Council of Europe. The European Convention on Human Rights of 
November 1950 (actually enforced on September 3, 1953) was the maiden attempt 
to shape the legal framework for human rights in an international and multilateral 
agreement.

The European Commission of Human Rights that came in 1953, along with its 
associated bodies such as the European Court of Human Rights and the Committee 
of Ministers, signals the advancement of human rights protection and enforcement.

HUMAN RIGHTS IN INDIA 

The concept of human rights is not exclusive to Western countries. In India, the 
ancient and religious concept of Dharma includes the concepts of rights, freedoms, 
and duties. However, the prevalence of caste system in India deprived a section of its 
people the privilege of enjoying certain rights and freedoms on equal basis. Although 
Hindu epics idealized the caste system, they also prescribed the obligations of rulers 
towards all their subjects. 

RIGHTS DURING BRITISH ERA 

The Indian National Congress has been recognizing the basic rights of the Indian 
masses since its inception in 1885. The moderate nationalists like Gokhale and Dada 
Bhai Naoroji criticized the British rule for keeping the Indian people deprived of the 
rule of law as it prevailed in England. 

In 1897, S.N. Banerjee, another moderate nationalist, denounced Imperial Britain for 
boasting the Magna Carta and Habeas Corpus and yet denying the Indian people 
their right to personal liberty. The extremists like Tilak asserted the ‘Swaraj’ as 
Indian’s birth right. With the emergence of Gandhi on the Indian political horizon, the 
Congress leaders, in one tune, started opposing tooth and nail the British oppressive 
laws like Rowalt Act of 1919 and strongly stood for the rights of the Indians who were 
forced to lead the lives of slaves. 

All of India’s great leaders such as Moti Lai Nehru, Madan Mohan Malviya, Jawaharlal 
Nehru, Subhash Chandra Bose, Sardar Patel, and Maulana Azad emphatically 
denounced Imperial Britain for curtailing people’s basic freedoms and unleashing 
a reign of terror whenever people raised their voice against the subjugation of their 
freedoms and the inflected injustices.
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NEHRU’S REPORT (1928) 

In 1928, Nehru’s report, which awakened the dormant masses, made a forceful 
mention of personal liberty and inviolability of dwelling places and property, 
freedom of conscience, and profession and practice of religion subject to public 
order and: 

1. Right to form associations or unions; 
2. Right to free expression of opinion and peaceful assembly without arms; 
3. Right to free elementary education for all; 
4. Equality before law; 
5. Right of every citizen to habeas corpus; 
6. Prohibition of ex post facto laws; 
7. No discrimination in matters of public employment; 
8. Right to bear arms; 
9. Equality of rights in matters of sex. 

LAHORE SESSION (1929) 

In its Lahore Session in 1929, the Indian Congress under the leadership of Jawaharlal 
Nehru passed a resolution of complete independence and proclaimed: “It is the 
inalienable right of the Indian people, as of any other people to have freedom and 
to enjoy the fruits of their toil and have the necessities of life so that they may have 
full opportunities of growth.” 

KARACHI SESSION (1931) 

The 1931 Karachi Session of Congress also adopted a charter embodying the social 
and economic rights of the people, the toiling masses in particular. 

THE INDIAN CONSTITUTION AND IMPACT OF DECLARATION OF HUMAN RIGHTS 

The Universal Declaration of Human Rights has a deep impact on the framing of 
the Indian Constitution. The framers of the Indian Constitution included a number 
of such rights in Part III of their Constitution, including equality, freedom of religion, 
non-exploitation, education and culture, property, and constitutional remedies. 

The Constitution empowered the Supreme Court and the High Courts to issue 
prerogative writs for the protection and enforcement of these rights termed 
as fundamental rights. Some of the rights which could not be included in the 
Fundamental Rights were included in the Directive Principles of State Policy 
(Chapter IV). However, the latter was not justiciable or mandatory. But despite that, 
the succeeding governments could not ignore these principles, and they served as 
beacons for the legislatures.

The 42nd Amendment Act of 1976 incorporated a list of fundamental duties as Part 
IV-A of the Constitution. The significance of this amendment lies in the fact that each 
right, in order to become more effective and beneficial to the society, should impose 
corresponding duties on the people. S.C. Kashyap rightly held: “The two parts of the 
Constitution—the Fundamental Rights and the Directive Principles—between them 
covered almost the entire field of the Universal Declaration of Human Rights.”
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THE CATEGORIES OF HUMAN RIGHTS 

Human rights can be grouped into five categories such as civil, political, economic, 
social, and cultural. 

THE CIVIL RIGHTS UNDER HUMAN RIGHTS ARE: 
1. All human beings are born free and equal in dignity and rights. All are equal 
before the law. 

2. Everyone has the right to life, liberty, and security to persons. 

3. No one is to be held in slavery or servitude. Hence slave trade in all forms is to be 
prohibited. 

4. No one is to be subjected to arbitrary arrest, detention, or exile. 

5. Everyone has the right to freedom of thought, conscience, and religion. 

POLITICAL RIGHTS 

1. Everyone possesses the right to take part in the government of his country directly 
or indirectly through freely chosen representatives. 

2. Everyone has the right to access public service in the country. 

3. The “will of the people” is the basis of authority of government. This “will” is to be 
expressed through periodic elections to be held on the basis of universal and equal 
suffrage. The election shall be held by secret ballot. 

4. Everyone is entitled to right to a nationality. No one shall be arbitrarily deprived 
of it. 

ECONOMIC RIGHTS 

1. Everyone possesses the right to own property. 

2. Everyone has the right to social security. Social security system impels a government 
to pay monthly allowance to the needy, the distressed, the disabled, and the old who 
are impoverished or earning a very meagre income not enough for subsistence. 

3. Everyone is to be assured the right to work. In erst while Soviet Union and 
Communist China, work is guaranteed to all able-bodied persons. The erstwhile 
Soviet Union adopted the maxim: “He who does not work neither shall he eat.” This 
right includes the right to rest and leisure.

4. Everyone is to get equal pay for equal work, regardless of sex. In India, women 
labor and child labor are invariably engaged in the fields and sweatshops for a 
pittance, which is a violation of human rights and therefore illegal.
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SOCIAL RIGHTS: 

1. Men and women of age have the right to marry and set up a family. The marriage 
must be entered into with free and full consent by the intending spouses. 

2. The family is the natural and fundamental units of society. It is entitled to full 
protection both by the state and the society. 

3. Everyone has the right to education. Education is to be made free at the elementary 
stage. In the case of India now, primary education up to the age of 14 has been made 
free and compulsory, after the passage of Right to Education through an amendment 
in the Constitution. 

CULTURAL RIGHTS: 

Everybody has the right to participation in the cultural life of the community. This 
enables everyone to enjoy various arts and totake part in the scientific advancement 
and its benefits.

SYNTHESIS:

1. Ask the participants in what way they can exercise their human rights. Ask them to 
enumerate, if possible.

2. Are there any characteristics of human rights which you think you are unable to 
exercise or you are restricted from exercising, based on your perception?

3. Do you know and can cite any countries that respect human rights? Do these 
countries still have cases of human rights violations? Why, and in what form?

4. What can you say about the implementation of human rights in our country? Can 
you think of practical means by which to improve the country’s implementation for 
the benefit of Filipinos?

References: 
Human Rights: Meaning, Characteristics and Other Details. (2015, April 19). Retrieved 
from Your Article Library website: http://www.yourarticlelibrary.com/india-2/human-
rights-meaning-characteristics-and-other-details/49346/ 

Human Rights: Definitions, Characteristics, Classification, Indivisibility & 
Categorization. (2013). Retrieved February 10, 2020, from Blogspot.com website: 
http://wahabohidlegalaid.blogspot.com/2013/03/human-rights-definitions.html
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THE UNIVERSAL DECLARATION OF HUMAN RIGHTS
LESSON 4

OBJECTIVES:

By the end of the session, the participants will have:

1. defined the Universal Declaration of Human Rights (UDHR);

2. summarized the historical development of the UDHR; and

3. created a plan on how to further preserve and observe the implementation of the 
UDHR in our own present social situation.

ACTIVITY:
Audio visual presentation of “Human Rights in Two Minutes,” produced by 
Amnesty International Switzerland in partnership with the Commission on 
Human Rights and Amnesty International Philippines. Available at the Advocacy 
and Campaign Division, Human Rights Education and Promotion Office of 
Commission on Human Rights

MATERIALS:

1. An LCD projector with screen or board to project the video presentation;

2.  A laptop or any device that can play the video clip;

3.  A speaker/sound system that can amplify the audio of the video presentation; and

4.  Copy of the “Human Rights in Two Minutes” video.

DIRECTIONS:

1. Ask the participants to find their seats and to sit comfortably.

2. Play the “Human Rights in Two Minutes” video.

3. After showing the video clip, ask the participants to write down their reflections 
and reactions to the video.

4. Ask the participants to look for a partner with whom they can share their reflections 
and reactions.

5. Once all the participants have finished sharing their reflection with their partners, 
solicit answers to start a group interaction or discussion.

DISCUSSION:

Ask the participants the following questions:

1. What are the significant ideas that struck you?

2. In your own reflection how important is the UDHR?

3. What do you think are the challenges in making UDHR a binding tool globally to 
ensure human rights today?

4. How can we make the purpose of the UDHR a reality for all nations?

5. If you were the UN Secretary-General, how would you promote and implement 
the UDHR?
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KEY MESSAGE: 

The short video provides a comprehensive background on human rights: its history, 
definition, nature, basis; the basics of the Universal Declaration of Human Rights, 
its characteristics, and those who have the primary responsibility to protect and 
uphold human rights. Not all people enjoy their human rights fully. It is important 
to emphasize the need of doing our part and the State’s responsibility in protecting, 
promoting, and caring for human rights.

INPUT: 

The Universal Declaration of Human Rights (UDHR) was adopted by the United 
Nations General Assembly on 10 December 1948 at the Palais de Chaillot, Paris. 
The Declaration was a direct result of the Second World War and embodied the first 
global expression of human rights as inherent in all human beings. 

The Declaration consists of thirty articles which, although not legally binding, 
have been elaborated in subsequent international treaties, economic transfers, 
regional human rights instruments, national constitutions, and other laws. The 
International Bill of Human Rights consists of the Universal Declaration of Human 
Rights, the International Covenant on Economic, Social and Cultural Rights, and the 
International Covenant on Civil and Political Rights and its two Optional Protocols. In 
1966, the General Assembly adopted two detailed Covenants that completed the 
International Bill of Human Rights. In 1976, after the ratification of the Covenants by 
the majority of member states, the Bill became an international law, to be followed 
by all. 

THE CREATION AND DRAFTING OF THE UDHR 

In June 1946, the UN Economic and Social Council established the Commission 
on Human Rights which consisted of 18 members from different nationalities and 
political backgrounds. The Commission on Human Rights, a standing body of the 
United Nations, was constituted to undertake the work of preparing what was initially 
conceived as an International Bill of Rights. 

The Commission established a special UDHR Drafting Committee, chaired by 
Eleanor Roosevelt, to write the articles of the Declaration. The committee met in two 
sessions over the course of two years. 

Canadian John Peters Humphrey, Director of the Division of Human Rights within the 
United Nations Secretariat, was called upon by the United Nations Secretary-General 
to work on the project and became the Declaration’s principal drafter. At the time, 
Humphrey had just been appointed Director.

Other well-known members of the drafting committee were René Cassin of France, 
Charles Malik of Lebanon, P. C. Chang of the Republic of China (Taiwan). Humphrey 
provided the initial draft which became the working text of the Commission.
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Afghanistan, Argentina, Australia, Belgium, Bolivia, Brazil, Burma, Canada, Chile, Republic 
of China, Colombia, Costa Rica, Cuba, Denmark, Dominican Republic, Ecuador, Egypt, 
El Salvador, Ethiopia, France, Greece, Guatemala, Haiti, Iceland, India, Iran, Iraq, Lebanon, 
Liberia, Luxembourg, Mexico, Netherlands, New Zealand, Nicaragua, Norway, Pakistan, 
Panama, Paraguay, Peru, Philippines, Siam, Sweden, Syria, Turkey, United Kingdom, United 
States, Uruguay and Venezuela.

Despite the central role played by John Peters Humphrey, the Canadian Government 
abstained, at first, from voting on the Declaration’s draft, but later voted in favor of 
the final draft in the General Assembly. 

Eight (8) countries abstained: Byelorussian SSR, Czechoslovakia, Poland, Saudi 
Arabia, Ukrainian SSR, Union of South Africa, USSR, and Yugoslavia.

According to Allan Carlson in Globalizing Family Values, the Declaration’s pro-
family phrases were the result of the Christian Democratic Movement’s influence 
on Cassin and Malik. After the committee had finished its work in May 1948, the 
draft was further discussed by the Commission on Human Rights, the Economic and 
Social Council, and the Third Committee of the General Assembly, before putting 
it to a vote in December 1948. During these discussions, many amendments and 
propositions were made by UN member states. 

British representatives were extremely frustrated that the proposal had moral but no 
legal obligation. It was not until 1976 that the International Covenant on Civil and 
Political Rights came into force, giving a legal status to most of the Declaration. 

THE ADOPTION OF THE UDHR 

On 10 December 1948, the Universal Declaration was adopted by the General 
Assembly by a vote of 48 in favor, none against, and eight abstentions (from the 
Soviet Union, Ukrainian SSR, Byelorussian SSR, People’s Federal Republic of 
Yugoslavia, People’s Republic of Poland, Union of South Africa, Czechoslovakia, and 
the Kingdom of Saudi Arabia). Honduras and Yemen—both members of UN at the 
time—failed to vote or abstain. 

South Africa’s position can be seen as an attempt to protect its system of apartheid, 
which clearly violated a number of articles in the Declaration. The Saudi Arabian 
delegation’s abstention was prompted primarily by two of the Declaration’s articles: 
Article 18, which states that everyone has the right “to change his religion or belief”; 
and Article 16, on equal marriage rights. The six communist nations’ abstentions 
centered on the view that the Declaration did not go far enough in condemning 
Fascism and Nazism. Eleanor Roosevelt attributed the abstention of the Soviet 
nations to Article 13, which provided the right of citizens to leave their countries. 
There were 48 countries who voted in favor of the Declaration. 
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WHAT IS THE RELEVANCE OF THE UNIVERSAL DECLARATION OF HUMAN RIGHTS TODAY?
By the Wellington Community Justice Project, Human Rights Division

The Universal Declaration of Human Rights (UDHR) was signed by 48 nations, 
almost 60 years ago, in 1948. It was signed because the horrors of the Holocaust had 
recently become apparent. It was signed because these 48 nations were afraid. It 
was signed because these 48 nations wanted a formal document that would express 
the importance and value they placed on human life. It was signed because these 
48 nations never wanted to see the inhumanity of the Holocaust again. They didn’t 
want to see history repeated. And in part, these 48 nations have achieved their aims, 
because there hasn’t been another Holocaust. But there has been genocide. And 
there has been famine. And there has been war, and disease, and dictatorship, and 
death. The same horror and destruction and death faced by those victims of the 
Holocaust have been faced by many millions of people since 1948. Does this mean 
the Universal Declaration of Human Rights has failed? Does this mean it is no longer 
relevant? I don’t think so.

William Golding, author of the ever popular ‘Lord of the Flies’ and winner of 
the Nobel Prize for Literature, wrote “I know why the thing rose in Germany. I know 
it could happen in any country. It could happen here.” Golding was referring to the 
Holocaust in Germany, his belief that the evil behind the Holocaust came in fact from 
the inherent evil of humankind, and that it was not an isolated event. He expressed 
his fear that humankind was flawed, and that anywhere evil was allowed to surface, 
suffering and death would follow. I think Golding was onto something. This is why 
we need the UDHR. This is why it is relevant today. Because humankind is fatally 
flawed. It is not the UDHR that has failed. It is humankind. It is our hunger for power 
that brings about dictatorship. Our selfishness that causes poverty. Our inability to 
forgive that results in genocide. And the UDHR is a document that we have created 
as a band-aid to try and patch these fatal flaws of humanity. I don’t think it is able to 
solve the world’s problems. But it is far better than nothing.

We need guidelines. When children are growing up, they need boundaries; to 
be told what is right, and what is wrong. The UDHR acts as a guideline for humankind, 
in determining what is right, and what is wrong. More than that, it is a picture of what 
the world looks like when it’s working right. It gives humankind something to aspire 
to. It helps us to decide what action is required in response to global crises, and 
whether the way people are living is acceptable to us. It would be all too easy for 
many of us in our comfortable Western lives to turn a blind eye to the suffering of 
the rest of the world.

Most of us do, because it’s easier than facing the problem and having to find 
a solution. But the UDHR is something that can be used to wake up the world and 
shake off complacency. Sixty years ago, the leaders of 48 nations decided that 
human life had value, and that it needed to be protected. If we still recognize the 
value of human life, then we must recognize the value of the UDHR. Many would 
argue that the UDHR is irrelevant today, because it has no tangible value. They would 
argue that the world is too corrupt, the gap between rich and poor is too large and 
that the UDHR is nothing more than a naive dream created by a bunch of idealists.
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Perhaps it is naive. Perhaps it is closer to a dream than reality. But someone 
wise once said to me that “a cynic is just a hurt idealist”. I may be young and naive, 
but I choose to be an idealist. I understand that humankind is fatally flawed, and 
yet I choose to have faith in the goodness of the human heart. And I believe that 
the UDHR is an important guiding force in helping humankind to “act towards one 
another in a spirit of brotherhood”.

Most of us do, because it’s easier than facing the problem and having to find 
a solution. But the UDHR is something that can be used to wake up the world and 
shake off complacency. Sixty years ago, the leaders of 48 nations decided that 
human life had value, and that it needed to be protected. If we still recognize the 
value of human life, then we must recognize the value of the UDHR. Many would 
argue that the UDHR is irrelevant today, because it has no tangible value. They would 
argue that the world is too corrupt, the gap between rich and poor is too large and 
that the UDHR is nothing more than a naive dream created by a bunch of idealists.

Perhaps it is naive. Perhaps it is closer to a dream than reality. But someone 
wise once said to me that “a cynic is just a hurt idealist”. I may be young and naive, 
but I choose to be an idealist. I understand that humankind is fatally flawed, and 
yet I choose to have faith in the goodness of the human heart. And I believe that 
the UDHR is an important guiding force in helping humankind to “act towards one 
another in a spirit of brotherhood”.

Last year, I sat outside on a dusty warm evening with a young mother of two. 
She wasn’t much older than me. She lived on the island of Vanuatu, only four hours 
from my home. She often struggled to feed her young family. She lived in a one-
room house without running water or electricity. Her children will hopefully be able 
to attend the local school, funded by a church from America. She isn’t sure what 
the future holds for her and her family. A cynic would argue that the UDHR was 
irrelevant to this young woman, because the UDHR means nothing until it is acted 
upon, and no one can be bothered acting upon it. I would argue that the UDHR 
means everything to this young woman. Because it recognizes that her life has value. 
It recognizes that her children have the right to attend school and be educated. It 
recognizes that although she lives in a one-room house without running water, she is 
no less a person than I am. And as soon as someone is brave enough to act upon the 
rights given to this young woman in the UDHR, her life can be changed for the better.

The Universal Declaration of Human Rights is relevant today because it is an 
expression of what is right and good and worth fighting for. It is a set of guidelines 
that helps to keep the eyes of humankind on the prize of a world in which everyone 
lives the life they are entitled to. Maybe it’s cheesy, maybe it’s cliché. But we need 
something to remind us of the values we hold dear. The Universal Declaration of 
Human Rights does that. And may we never forget it.
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THE UNIVERSAL DECLARATION OF HUMAN RIGHTS 
PREAMBLE

Whereas recognition of the inherent dignity and of the equal and inalienable rights 
of all members of the human family is the foundation of freedom, justice and peace 
in the world, 

Whereas disregard and contempt for human rights have resulted in barbarous acts 
which have outraged the conscience of mankind, and the advent of a world in which 
human beings shall enjoy freedom of speech and belief and freedom from fear and 
want has been proclaimed as the highest aspiration of the common people, 

Whereas it is essential, if man is not to be compelled to have recourse, as a last 
resort, to rebellion against tyranny and oppression, that human rights should be 
protected by the rule of law, 

Whereas it is essential to promote the development of friendly relations between 
nations, 

Whereas the peoples of the United Nations have in the Charter reaffirmed their 
faith in fundamental human rights, in the dignity and worth of the human person 
and in the equal rights of men and women and have determined to promote social 
progress and better standards of life in larger freedom, 

Whereas Member States have pledged themselves to achieve, in co-operation with 
the United Nations, the promotion of universal respect for and observance of human 
rights and fundamental freedoms, 

Whereas a common understanding of these rights and freedoms is of the greatest 
importance for the full realization of this pledge, 

Now, Therefore THE GENERAL ASSEMBLY proclaims THIS UNIVERSAL DECLARATION 
OF HUMAN RIGHTS as a common standard of achievement for all peoples and all 
nations, to the end that every individual and every organ of society, keeping this 
Declaration constantly in mind, shall strive by teaching and education to promote 
respect for these rights and freedoms and by progressive measures, national and 
international, to secure their universal and effective recognition and observance, 
both among the peoples of Member States themselves and among the peoples of 
territories under their jurisdiction.

ARTICLE 1. All human beings are born free and equal in dignity and rights. They are 
endowed with reason and conscience and should act towards one another in a spirit 
of brotherhood. 

ARTICLE 2. Everyone is entitled to all the rights and freedoms set forth in this 
Declaration, without distinction of any kind, such as race, color, sex, language, 
religion, political or other opinion, national or social origin, property, birth or other 
status. Furthermore, no distinction shall be made on the basis of the political, 
jurisdictional or international status of the country or territory to which a person 
belongs, whether it is independent, trust, non-self-governing or under any other 
limitation of sovereignty. 
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ARTICLE 3. Everyone has the right to life, liberty and security of person.

ARTICLE 4. No one shall be held in slavery or servitude; slavery and the slave trade 
shall be prohibited in all their forms.

ARTICLE 5. No one shall be subjected to torture or to cruel, inhuman or degrading 
treatment or punishment.

ARTICLE 6. Everyone has the right to recognition everywhere as a person before 
the law. 

ARTICLE 7. All are equal before the law and are entitled without any discrimination 
to equal protection of the law. All are entitled to equal protection against any 
discrimination in violation of this Declaration and against any incitement to such 
discrimination. 

ARTICLE 8. Everyone has the right to an effective remedy by the competent national 
tribunals for acts violating the fundamental rights granted him by the constitution 
or by law. 

ARTICLE 9. No one shall be subjected to arbitrary arrest, detention or exile.

ARTICLE 10. Everyone is entitled in full equality to a fair and public hearing by an 
independent and impartial tribunal, in the determination of his rights and obligations 
and of any criminal charge against him. 

ARTICLE 11. 
i. Everyone charged with a penal offence has the right to be presumed innocent until 
proved guilty according to law in a public trial at which he has had all the guarantees 
necessary for his defense. 
ii. No one shall be held guilty of any penal offence on account of any act or omission 
which did not constitute a penal offence, under national or international law, at the 
time when it was committed. Nor shall a heavier penalty be imposed than the one 
that was applicable at the time the penal offence was committed. 

ARTICLE 12. No one shall be subjected to arbitrary interference with his privacy, 
family, home, or correspondence, nor to attacks upon his honor and reputation. 
Everyone has the right to the protection of the law against such interference or 
attacks. 

ARTICLE 13. 
i. Everyone has the right to freedom of movement and residence within the borders 
of each state. 
ii. Everyone has the right to leave any country, including his own, and to return to his 
country. 
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ARTICLE 14. 
i. Everyone has the right to seek and to enjoy in other countries asylum from 
persecution. 
ii. This right may not be invoked in the case of prosecutions genuinely arising from 
non-political crimes or from acts contrary to the purposes and principles of the 
United Nations. 

ARTICLE 15. 
i. Everyone has the right to a nationality. 
ii. No one shall be arbitrarily deprived of his nationality nor denied the right to 
change his nationality.

ARTICLE 16. 
i. Men and women of full age, without any limitation due to race, nationality or 
religion, have the right to marry and to found a family. They are entitled to equal 
rights as to marriage, during marriage and at its dissolution. 
ii. Marriage shall be entered into only with the free and full consent of the intending 
spouses. 
iii. The family is the natural and fundamental group unit of society and is entitled to 
protection by society and the State.

ARTICLE 17. 
i. Everyone has the right to own property alone as well as in association with others. 
ii. No one shall be arbitrarily deprived of his property. 

ARTICLE 18. 
i. Everyone has the right to freedom of thought, conscience and religion; this right 
includes freedom to change his religion or belief, and freedom, either alone or in 
community with others and in public or private, to manifest his religion or belief in 
teaching, practice, worship and observance. 

ARTICLE 19. 
i. Everyone has the right to freedom of opinion and expression; this right includes 
freedom to hold opinions without interference and to seek, receive and impart 
information and ideas through any media and regardless of frontiers.

ARTICLE 20. 
i. Everyone has the right to freedom of peaceful assembly and association. ii. No one 
may be compelled to belong to an association. 

ARTICLE 21. 
i. Everyone has the right to take part in the government of his country, directly or 
through freely chosen representatives. 
ii. Everyone has the right of equal access to public service in his country. 
iii. The will of the people shall be the basis of the authority of government; this will 
shall be expressed in periodic and genuine elections which shall be by universal 
and equal suffrage and shall be held by secret vote or by equivalent free voting 
procedures.
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ARTICLE 22. Everyone, as a member of society, has the right to social security and 
is entitled to realization, through national effort and international co-operation and 
in accordance with the organization and resources of each State, of the economic, 
social and cultural rights indispensable for his dignity and the free development of 
his personality.

ARTICLE 23. 
i. Everyone has the right to work, to free choice of employment, to just and favorable 
conditions of work and to protection against unemployment. 
ii. Everyone, without any discrimination, has the right to equal pay for equal work. iii. 
Everyone who works has the right to just and favorable remuneration ensuring for 
himself and his family an existence worthy of human dignity, and supplemented, if 
necessary, by other means of social protection. 
iv. Everyone has the right to form and to join trade unions for the protection of his 
interests. 

ARTICLE 24. 
i. Everyone has the right to rest and leisure, including reasonable limitation of 
working hours and periodic holidays with pay. 

ARTICLE 25. 
ii. Everyone has the right to a standard of living adequate for the health and well-being 
of himself and of his family, including food, clothing, housing, and medical care and 
necessary social services, and the right to security in the event of unemployment, 
sickness, disability, widowhood, old age or other lack of livelihood in circumstances 
beyond his control. 
iii. Motherhood and childhood are entitled to special care and assistance. All 
children, whether born in or out of wedlock, shall enjoy the same social protection. 

ARTICLE 26. 
i. Everyone has the right to education. Education shall be free, at least in the 
elementary and fundamental stages. Elementary education shall be compulsory. 
Technical and professional education shall be made generally available and higher 
education shall be equally accessible to all on the basis of merit. 
ii. Education shall be directed to the full development of the human personality 
and to the strengthening of respect for human rights and fundamental freedoms. 
It shall promote understanding, tolerance and friendship among all nations, racial 
or religious groups, and shall further the activities of the United Nations for the 
maintenance of peace.
iii. Parents have a prior right to choose the kind of education that shall be given to 
their children. 

ARTICLE 27. 
i. Everyone has the right freely to participate in the cultural life of the community, to 
enjoy the arts and to share in scientific advancement and its benefits. 
ii. Everyone has the right to the protection of the moral and material interests 
resulting from any scientific, literary or artistic production of which he is the author.

ARTICLE 28. Everyone is entitled to a social and international order in which the 
rights and freedoms set forth in this Declaration can be fully realized.
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ARTICLE 29. 
i. Everyone has duties to the community in which alone the free and full development 
of his personality is possible. 
ii. In the exercise of his rights and freedoms, everyone shall be subject only to 
such limitations as are determined by law solely for the purpose of securing due 
recognition and respect for the rights and freedoms of others and of meeting the 
just requirements of morality, public order and the general welfare in a democratic 
society. 
iii. These rights and freedoms may in no case be exercised contrary to the purposes 
and principles of the United Nations. 

ARTICLE 30. 
i. Nothing in this Declaration may be interpreted as implying for any State, group 
or person any right to engage in any activity or to perform any act aimed at the 
destruction of any of the rights and freedoms set forth herein.

SYNTHESIS:

1. The UDHR has a rich history that shows the struggle for human respect and 
recognition that all individuals need to know and live by to enable a just and peaceful 
world.
2. The UDHR is not just a document or a reference for an ideal way to treat our fellow 
men, but it is our guide on how we can show properly that in spite of our various 
differences in life we have an actual opportunity to life in unity.
3. Just like any other form of agreements or social contracts, the only way for this 
declaration to become meaningful is if we, as the global citizens of today, will live by 
its provision every day of our life.
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WOMEN’S RIGHTS
LESSON 5

OBJECTIVES:
By the end of the session, the participants will have:

1. defined women’s rights;

2. summarized the contribution of women’s rights in society; and

3. determined ways to observe and advance women’s rights in the present society.

ACTIVITY:  “Name that woman”

MATERIALS:

1. PowerPoint slides or printed pictures of outstanding Filipina women who may not 
be popular but have made significant contributions to society.

2. An LCD projector and laptop, if available.

DIRECTIONS:

1. Ask the participants to identify the women in the pictures.

2. Solicit the participant’s observations and impressions for each of the pictures. 
Ask: Who do you think she is? What do you think is/was her profession?

3. Once all the pictures have been shown, tell the participants who are these women 
and what are their credentials and contributions.

DISCUSSION:

Ask the students the following questions:

1. Did you imagine the women’s physical appearance to correspond to their social 
contribution? Why, or why not?

2. What are your “first impressions” of these women prior to knowing who they really 
are? What are your impressions after you found out who they are? Were they the 
same or markedly different before and after you discovered who they are? Compare 
and contrast the “before and after” impressions.

3. Did you have common “first impressions” with your fellow participants? Can you 
enumerate these impressions you have in common with others? If there are common 
impressions, why do you think this is so? How do these common impressions come 
about?

4. Do you think these “first impressions” are fair to women? Why, or why not?

5. In what other ways do you think our society is unfair to women? Ask the participants 
to cite examples. (Probe the participants to explore as many issues regarding 
women.) Do women get physically hurt because of unfairness? Do women get 
treated unfairly in the workplace because of unfairness? How about in the home?

6. If these impressions and other examples you have cited are not fair to women, 
what can we do to make it fair for women? If women are getting physically hurt 
by this unfairness, how can we protect women? Who should be responsible for 
protecting women?
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KEY MESSAGE: 

Gender stereotypes may still persist in the minds of many despite the gains women 
have made in society. Moreover, gender inequalities and violence against women 
still persist in many societies including our own. It is everyone’s responsibility to 
promote and protect the rights of women. Furthermore, the state plays a crucial role 
in implementing and enforcing relevant laws that protect women and give attention 
to women’s needs and human rights.

INPUT: 

Women’s rights are the rights and entitlements claimed for women and girls of many 
societies worldwide, and formed the basis of women’s rights movement in the 19th 

century and feminist movement during the 20th century. 

In some countries, these rights are institutionalized or supported by law, local 
custom, and behavior, whereas in others they may be ignored or suppressed. They 
differ from broader notions of human rights through claims of an inherent historical 
and traditional bias against the exercise of rights by women and girls, in favor of men 
and boys. 

Issues commonly associated with the notions of women’s rights include, though are 
not limited to, the right to bodily integrity and autonomy; to be free from sexual 
violence; to vote, and to hold public office; to enter into legal contracts; to have equal 
rights in family law; to work, and to fair wages or equal pay; to have reproductive 
rights; to own property; and to education. 

Visit https://en.wikipedia.org/wiki/Women’s_rights for a detailed historical 
presentation and development of women’s rights.

WOMEN’S RIGHTS 

Women’s rights around the world are an important indicator to understand global 
well-being. A major global women’s rights treaty was ratified by the majority of 
nations a few decades ago. 

Yet, despite many successes in empowering women, numerous issues still exist in 
all areas of life, ranging from the cultural, political to the economic. For example, 
women often work more than men, yet are paid less; gender discrimination affects 
girls and women throughout their lifetime; and women and girls are often the ones 
that suffer the most poverty. 

Reading this report of the United Nation’s Women’s Treaty and how various countries 
have lodged reservations to various parts of it shows we still have a long way to go to 
achieve universal gender equality. 

Gender equality furthers the cause of child survival and development for all of 
society, so the importance of women’s rights and gender equality should not be 
underestimated.
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PROGRESS IN WOMEN’S RIGHTS 

It isn’t easy to change tradition overnight. However, a small example of successes 
includes: 

•	 The gains made in South Africa. 

•	 Childhood concerns in Latin America. 

•	 Poor women gaining greater access to savings and credit mechanisms 
worldwide, due to microcredit. 

•	 A dwindling number of countries that do not allow women to vote including 
Bhutan (one vote per house), Lebanon (partial), Brunei (no-one can vote), Saudi 
Arabia, United Arab Emirates (expected in 2010), and the Vatican City. 

•	 Women gaining more positions in parliament throughout Africa. In many cases, 
African countries have more women in parliament than some Western ones. 

•	 A protocol to protect women’s rights in Africa came into effect in 2005. 

•	 An almost universal ratification of the women’s rights treaty, the CEDAW.

On the 30th anniversary of CEDAW, Inter Press Service (IPS) listed a number of 
benefits the women’s right treaty has provided around the world, for example: 

•	 Morocco gave women greater equality and protection of their human rights 
within marriage and divorce by passing a new family code in 2004. 

•	 India has accepted legal obligations to eliminate discrimination against women 
and outlawed sexual harassment in the workplace. 

•	 In Cameroon, the Convention is applied in local courts and groundbreaking 
decisions on gender equality are being made by the country’s high courts. 

•	 Mexico passed a law in 2007 toughening its laws on violence against women. 
And the CEDAW committee in Austria decided two complaints against Austria 
concerning domestic violence in 2007. 

•	 UN Secretary-General Ban Ki-moon also noted that within the UN itself, the 
number of women in senior posts has increased by 40 percent. 

•	 “The Convention has been used to challenge discriminatory laws, interpret 
ambiguous provisions or where the law is silent, to confer rights on women,” 
Navi Pillay, U.N. High Commissioner for Human Rights, said. 

Ban Ki-moon also described the treaty as “one of the most successful human rights 
treaties ever,” according to IPS. For additional developments on women’s rights visit, 
http://www.globalissues.org/article/166/womens-rights
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PHILIPPINE LAWS INTENDED TO PROTECT AND ADVANCE WOMEN’S RIGHTS
GENERAL PURPOSE 

•	 Republic Act No. 6949 - “An Act to Declare March Eight of Every Year as a 
Working Special Holiday to be Known as National Women’s Day” 

•	 Presidential Decree No. 633 - “Creating a National Commission on the Role of 
Filipino Women” (NCRFW) 

•	 Republic Act No. 7192 - “An Act Promoting the Integration of Women as Full 
and Equal Partners of Men in Development and Nation Building and for Other 
Purposes” 

EMPLOYMENT/ECONOMIC 

•	 Commonwealth Act No. 647 - “An Act to Grant Maternity Leave to Married Women 
Who Are in the Service of the Government or of Any of Its Instrumentalities” 

•	 Presidential Decree No. 148 - “Amending Further Certain Sections of Republic 
Act Numbered Six Hundred Seventy-Nine as Amended, Commonly Known as 
The Woman and Child Labor Law”

•	 Republic Act No. 1564 - “An Act Granting Maternity Leave to Women in 
Government Service Under Temporary Appointments Who Have Rendered 
Less Than Two Years of Service, by Amending Commonwealth Act Numbered 
Six Hundred and Forty-Seven as Amended” 

•	 Republic Act No. 2714 - “An Act to Establish in the Department of Labor a 
Bureau to be Known as Women and Minors Bureau” 

•	 Republic Act No. 6237 - “An Act Further Amending Republic Act Numbered 
Six Hundred Seventy-Nine, as Amended by Republic Act Numbered Eleven 
Hundred Thirty-One (re: Woman and Child Labor Law)”

•	 Republic Act No. 6657 - “An Act Instituting a Comprehensive Agrarian 
Reform Program to Promote Social Justice and Industrialization Providing 
the Mechanism for Its Implementation, and for Other Purposes” - This act 
guarantees and assures equal rights to land ownership, equal share on farm 
produce and representation in advisory or appropriate decision-making bodies 
to qualified women. 

•	 Republic Act No. 6725 - “An Act Strengthening the Prohibition on Discrimination 
Against Women With Respect to Terms and Conditions of Employment, 
Amending for the Purpose Article One Hundred Thirty-Five of the Labor Code, 
as Amended” - This act strengthens the prohibition of discrimination against 
women in employment, promotion and training opportunities.

•	 Republic Act No. 7322 - “An Act Increasing Maternity Benefits in Favor of 
Women Workers in the Private Sector, Amending for the Purpose Section 14-A 
of Republic Act No. 1161, as Amended, and for Other Purposes” - This Act 
increases maternity benefits of women workers in the private sector from a 45-
day to 60-day benefit equivalent.

•	 Republic Act No. 7882 - “An Act Providing Assistance to Women Engaging in 
Micro and Cottage Business Enterprises, and for Other Purposes” - This provides 
assistance to women, particularly those who own small businesses and those 
who have proven themselves to have good track records in their respective 
businesses, in order to fully harness the talents and skills of our female labor 
force.
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•	 Republic Act No. 8042 - “An Act to Institute the Policies of Overseas Employment 
and Establish a Higher Standard of Protection and Promotion of the Welfare of 
Migrant Workers, Their Families and Overseas Filipinos in Distress, and Other 
Purposes” - This Act authorizes the granting of small loans to women for the 
purchase of necessary tools or equipment for the businesses of their choice, 
and provides free technical training under the National Manpower and Youth 
Council (NMYC), now TESDA.

•	 Republic Act No. 8187 - “An Act Granting Paternity Leave of Seven (7) Days 
With Full Pay to All Married Employees in the Private and Public Sectors for the 
First Four (4) Deliveries of the Legitimate Spouse With Whom He is Cohabiting 
and for Other Purposes” (Also known as the Paternity Leave Act of 1996) - This 
Act allows every married male employee in the private and public sectors to 
not work for seven days but continue to earn compensation on the condition 
that his legitimate spouse has delivered a child or suffered a miscarriage, for 
purposes of enabling him to effectively lend support to his wife in her period of 
recovery and/or in the nursing of the newly-born child.

MARRIAGE/FAMILY

•	 Act No. 3753 - “Law on Registry of Civil Status” 

•	 Executive Order No. 209 - “The Family Code of the Philippines” 

•	 Presidential Decree No. 1083 - “A Decree to Ordain and Promulgate a Code 
Recognizing the System of Filipino Muslim Laws, Codifying Muslim Personal 
Laws, and Providing for Its Administration and for Other Purposes” 

•	 Republic Act No. 8171 - “An Act Providing for the Repatriation of Filipino 
Women Who Have Lost Their Philippine Citizenship by Marriage to Aliens and 
of Natural-Born Filipinos” 

•	 Republic Act No. 8369 - “An Act Establishing Family Courts, Granting them 
Exclusive Original Jurisdiction over Child and Family Cases, Amending 
Batas PambansaBlg. 129, as amended, Otherwise Known as the Judiciary 
Reorganization Act of 1980, Appropriating Funds Therefor and for other 
Purposes” 

•	 Republic Act No. 8972 - “An Act Providing for Benefits and Privileges to Solo 
Parents and their Children, Appropriating Funds Therefor and for Other 
Purposes” (Also known as Solo Parents Welfare Act of 2000)

POLITICAL 

•	 Act No. 4112 - “An Act to Amend Section Four Hundred and Thirty-One of the 
Administrative Code, As Amended, By Granting the Right of Suffrage to the 
Women and Making Them Eligible to All Public Offices, and for Other Purposes” 

•	 Commonwealth Act No. 625 - “An Act Providing the Manner in Which the 
Option to Elect Philippine Citizenship Shall Be Declared by a Person Whose 
Mother is a Filipino Citizen”

•	 Republic Act No. 7160 - “An Act Providing for a Local Government Code of 
1991” - The Local Government Code has been amended to provide seats for 
women in all of the 1,600 local legislative assemblies nationwide.
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•	 Republic Act No. 7941 - “An Act Providing for the Election of Party-List 
Representatives through the Party-List System, and Appropriating Funds 
Therefor” - Provides for the election of party-list representatives through the 
party-list system and the inclusion of women in the sectoral party list.

•	 Republic Act No. 3835 - “An Act to Establish the Women’s Auxiliary Corps in the 
Armed Forces of the Philippines, to Provide the Procurement of its Officers and 
Enlisted Personnel, and for Other Purposes (As Amended by PD 1043)”

HEALTH AND SOCIAL WELFARE 

•	 Republic Act No. 6955 - “An Act to Declare Unlawful the Practice of Matching 
Filipino Women for Marriage to Foreign Nationals on Mail-Order Basis and 
other Similar Practices, Including the Advertisement, Publication, Printing or 
Distribution of Brochures, Fliers and Other Propaganda Materials in Furtherance 
Thereof and Providing Penalty Therefor” 

•	 Republic Act No. 6972 - “An Act Establishing a Day Care Center in Every 
Barangay, Instituting Therein a Total Development and Protection of Children 
Program, Appropriating Funds Therefor, and for Other Purposes” (Also known 
as the “Barangay-Level Total Development and Protection of Children Act”) - 
This Act establishes day care centers in every barangay to free women for other 
activities such as taking a job or going back to school. 

•	 Republic Act No. 7305 - “The Magna Carta of Public Health Workers” - This 
grants additional benefits to public health workers, the majority of whom are 
women. It also allows public health worker couples to be employed or assigned 
in the same municipality, thereby ensuring that married female public health 
workers are not forced to choose between family and career. 

•	 Republic Act No. 7600 - “An Act Providing Incentives to All Government and 
Private Health Institutions With Rooming-In and Breastfeeding Practices and 
for Other Purposes” (Also known as “The Rooming-in and Breastfeeding Act of 
1992”) - This Act provides an environment where basic physical, emotional, and 
psychological needs of mothers and infants immediately after birth are fulfilled 
through the practice of rooming-in and breastfeeding. 

•	 Republic Act No. 7688 - “An Act Giving Representation to Women in the Social 
Security Commission, Amending for the Purpose Section 3(a) of Republic Act 
No. 1161, As Amended” - This Act gives representation to women in the Social 
Security Commission. 

•	 Republic Act No. 7875 - “An Act Instituting a National Health Insurance Program 
for All Filipinos and Establishing the Philippine Health Insurance Corporation 
for the Purpose” - The NHI Law establishes the Philippine Health Insurance 
Corporation (Phil Health) and also aims to improve the implementation and 
coverage of the old Medicare program by including the self-employed and the 
poor who cannot otherwise avail of health insurance. This law sets priority for 
the needs of the underprivileged, sick, elderly, disabled, women, and children.
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•	 Republic Act No. 7884 - “An Act Creating the National Dairy Authority to 
Accelerate the Development of the Dairy Industry in the Philippines, Providing 
for a Dairy Development Fund, and for Other Purposes” (Also known as 
the “National Dairy Development Act of 1995”) - This Act encourages the 
participation of women’s groups in dairy and dairy-related projects including 
dairy animal health care, village nutrition schemes, community-based 
processing and marketing of milk and dairy products. 

•	 Republic Act No. 8353 - “An Act Expanding the Definition of the Crime of Rape, 
Reclassifying the Same as a Crime Against Persons, Amending for the Purpose 
Act No. 3815, as Amended, Otherwise Known as the Revised Penal Code, 
and for Other Purposes” (Also known as the “Anti-Rape Law of 1997”) - This 
reclassifies rape from a “crime against chastity” to a “crime against persons.” 

•	 Republic Act No. 8505 - “An Act Providing Assistance and Protection for Rape 
Victims, Establishing for the Purpose a Rape Crisis Center in Every Province and 
City, Authorizing the Appropriation of Funds Therefor, and for Other Purposes” 
(Also known as “Rape Victim Assistance and Protection Act of 1998”) 

•	 Republic Act No. 8551 - “An Act Providing for the Reform and Reorganization 
of the Philippine National Police and for Other Purposes, Amending Certain 
Provisions of Republic Act Numbered Sixty-Nine Hundred and Seventy-
Five Entitled, ‘An Act Establishing the Philippine National Police Under a 
Re-Organized Department of the Interior and Local Government, and for 
Other Purposes’” (Also known as the “Philippine National Police Reform and 
Reorganization Act of 1998”) 

•	 Republic Act No. 9208 - “An Act to Institute Policies to Eliminate the Trafficking in 
Persons Especially Women and Minors, Establishing the Necessary Institutional 
Mechanism for the Protection and Support of Trafficked Persons, Providing 
Penalties for its Violations, and Other Purposes” (Also known as the “Anti-
Trafficking in Persons Act of 2003”) 

•	 Republic Act No. 9262 - “An Act Defining Violence Against Women and Their 
Children, Providing for Protective Measures for Victims, Prescribing Penalties 
Therefor and for Other Purposes” (Also known as “Anti-Violence Against 
Women and their Children Act of 2004’”) 

•	 Republic Act No. 11036 - Philippine Mental Health Law: An act establishing 
a national mental health policy for the purpose of enhancing the delivery 
of integrated mental health services, promoting and protecting the rights 
of persons utilizing psychiatric, neurolgic and psychosocial health services, 
appropriating funds threfor, and for other purposes.
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“A culture of peace requires the participation of women” – Lakshmi Puri 

(Speech by UN Women Deputy Executive Director Lakshmi Puri at the High-Level 
Forum on the Culture of Peace, at UN Headquarters in New York, 9 September 2014.) 

I would like to start by thanking the President of the General Assembly for inviting UN 
Women to this important and valuable event on the Culture of Peace, particularly as 
this coming Saturday, 13 September, is the fifteenth anniversary of the adoption of 
the Declaration and Programme of Action on Culture of Peace. 

This High-Level Forum is an important opportunity to strengthen the global 
movement and implementation of the Programme of Action on the Culture of Peace. 

With the horrifying spread of and relapse into conflict in so many countries, from 
Ukraine to Libya to Central African Republic to Iraq, the principles of the Declaration 
and Programme of Action, including tolerance, justice, equal rights for women and 
men, and the right to dialogue and understanding, are as relevant now as they were 
15 years ago. 

Recent developments also bring home the lesson that to achieve sustainable peace 
we must all work together in an integrated and coherent way; otherwise, the drums 
of war will drown the music of peace. 

The role and contributions of women and youth to the Culture of Peace is not only 
important because women and young people represent the majority of the global 
population — there are 600 million adolescent girls in the developing world and 
the global population is experiencing a youth bulge. But also because women and 
young people are key drivers of the radical change of mindsets, institutions and 
cultures that we seek. 

The promotion and achievement of gender equality and women’s empowerment is 
both a means and an end for the deconstruction of militarism, negative masculinities 
and patriarchy which glorifies violence and aggression, and undergirds the culture 
of war in all its insanity and senseless assault on humanity that we seek to end. 

The feminist movement and global women’s movement, as was said by its strong 
votary Margarita Papandreou, has a vision which understands that we have but one 
Earth shared by one humanity. So, there is a clarion call for a war against the culture 
of war, such that it will diffuse women-centered values throughout society and the 
world.

Women and their empowerment are crucial to advancing the culture of peace in all 
its vectors — education, sustainable economic and social development, human rights 
and equality, democratic participation, advocacy based on true knowledge but 
also wisdom, tolerance and understanding at all levels — in the family, community, 
country, region and globally.
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As the United Nations Security Council resolution 1325 and other Women, Peace 
and Security resolutions affirm, women must not only be protected from war and the 
violence unleashed thereby, but they must be seen as agents of conflict prevention, 
of peacemaking, and as reconcilers in peace-building in post-conflict. 

Many of the conflicts today are as much between States as between State and non-
State actors and, increasingly, these non-State actors are claiming the territoriality and 
legitimacy of governments. This makes it all the more urgent that the international 
community support women’s role and agency and leadership to rein in the forces of 
terror and violence, in protecting themselves and the community, bringing their sons 
and daughters to the peace table, and being there to hold them to the purpose of 
peace, to rebuild peaceful and sustainable societies and economies. 

As stated by the Secretary-General: “Through education, we teach children not to 
hate. Through education, we raise leaders who act with wisdom and compassion. 
Through education, we establish a true, lasting culture of peace.” 

And with women — mothers, grandmothers, and other family members — often being 
the first teachers of children, they can play a vital role in educating young people to 
value peace and not war. As Jane Addams said: “Peace is not merely an absence of 
war, it’s a nurture of human life and, in time, this nurture will do away with war as a 
natural process.” 

And who can be better at this than women who are natural nurturers, who are better 
disposed to find solutions through dialogue, are sensitive to human needs and 
rights and inter-generational perspectives? 

The role of women in achieving a culture of peace has also been affirmed in various 
normative instruments of the United Nations, but perhaps most importantly in the 
landmark Security Council resolution 1325 on peace and security, which will have its 
15-year anniversary next year. And last year, the Security Council adopted resolution 
2122, which reaffirmed the role of women in peace and security, mentioning gender 
equality as necessary to ensure sustainable peace. 

As the global leader on gender equality and the empowerment of women, UN 
Women strives to promote women’s ability to strengthen peace and dialogue within 
their communities. At all levels, we work to amplify the voices of women in peace 
activities and facilitate their access to peace and security decision-making. We 
support women’s peace coalitions in South Sudan, Kyrgyzstan, Colombia, the Syrian 
Arab Republic and Nepal, among other places. 

In Liberia, women devised the peace hut mechanism in which local women leaders 
mediate and resolve local and domestic conflicts before they escalate into violence. 
In the peace huts, now numbering 17 in rural Liberia, women leaders are also 
referring survivors to services, liaising with local police through a mobile phone 
hotline, and engaging in local peace-building efforts.
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In South Sudan, UN Women has supported in select communities women’s 
empowerment centers where sexual and gender-based violence-prevention 
activities and referrals take place. In Liberia, Timor-Leste, Uganda and Haiti, UN 
Women is supporting local organizations to build referral services and networks 
for survivors, such as reproductive health care, access to justice, livelihood support 
and psychosocial counselling. 

And yet, despite the progress we have seen in promoting the rights of women 
and their roles in peace processes, there remain situations like Afghanistan, where 
progress for women and girls risks reversal with women and girls increasingly 
targeted because they dare to attend school, or occupy positions of leadership in 
government or enter the public sphere. 

Or the abduction of the school girls in Nigeria that shows us how the 
empowerment of women and girls, their education and self-reliance, are in fact 
the most threatening to the forces of violence and chaos, which is why we see 
Boko Haram and the Taliban attacking girls as they learn. 

Even within international fora we sometimes still face the attitude that women’s 
priorities are a secondary concern in peace and security — the so-called “hard” 
issues. This attitude deprives women of their right to participate and goes against 
the spirit of not only Security Council resolutions 1325 and 2122, but the UN 
Charter itself. This attitude also means that women’s contributions to peacemaking 
and peacebuilding are undermined or underutilized. 

However, we must continue to break these stereotypes and beliefs that undermine 
the role of women in peace and security. We must focus on improving the access 
to education of girls and all young people, providing a secure environment for 
them to learn, breaking down gender stereotypes in school curricula and teacher 
training programmers, advancing understanding, tolerance and solidarity, and 
ultimately spreading a culture of gender equality which will lead to a culture of 
peace. 

Next year will be an extremely important year due to the convergence of so many 
global policy events, the post-2015 development framework, and the 20-year 
review of the Beijing Platform for Action and the 15-year anniversary of resolution 
1325. 

And we at UN Women were pleased to see an important focus on gender 
equality and women’s empowerment in the proposal put forward by the Open 
Working Group on Sustainable Development Goals. The achievement of goals 
and implementation of targets included in this framework will be a significant 
contribution to creating the enabling environment needed for a culture of peace.
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For the goal on achieving gender equality and women’s empowerment, these 
include targets on: 

•	 Ending all forms of discrimination against all women and girls everywhere;

•	 Eliminating all forms of violence against all women and girls;

•	 Eliminating all harmful practices, such as child, early and forced marriage, and 

female genital mutilations;

•	 Recognizing and valuing unpaid care and domestic work, and promoting 

shared responsibility within the household and the family;

•	 Ensuring women’s participation and leadership at all levels of decision-making 

in political, economic and public life; and

•	 Ensuring universal access to sexual and reproductive health and reproductive 

rights. It also includes three targets on means of implementation:

o Undertake reforms to give women equal rights to economic resources 
(land, property, financial services, inheritance and natural resources);

o Enhance the use of information and communication technologies (ICTs); 
and

o Adopt and strengthen sound policies and legislation.

In addition, Goal 16 on peaceful and inclusive societies makes it clear that without 
eliminating all forms of violence, abuse, exploitation and discrimination — and without 
ensuring equal access to justice for all, inclusive, participatory and representative 
decision-making, and institutions that are effective and accountable (all of which 
require special attention to the needs and rights of women and girls) — it will not be 
possible to achieve the kind of sustainable and just peace that we all seek. 

Governments will come together to agree on a vision for the future. Gender equality 
is crucial to the success of this future agenda. There can be no human rights, peace 
or sustainable development without gender equality and the realization of women’s 
and girls’ rights. We need to put policy into practice. 

As Eleanor Roosevelt, another great female peacemaker, used to say: “For it isn’t 
enough to talk about peace. One must believe in it. And it isn’t enough to believe in 
it. One must work at it.” There is no question that one must both believe in and work 
at the nexus between gender equality and women’s empowerment and peace, and 
that all of us gathered here will take our talk and advocacy beyond this hall to make 
sure women’s value and contributions to peace are integrated in peace strategy 
processes and outcomes. 

We must all work to increase investment in building the capacity of women’s 
organizations and local civil society networks working in conflict and post-conflict 
settings, in line with Security Council resolution 2122.
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SYNTHESIS:

1. Women’s rights are human rights. We cannot be selective of the rights to observe 
and respect, because all rights apply to all individuals, including women.

2. Knowing now that there are many groups in the global and local community 
making a stand to fight for women’s rights, the proper response to it and the best 
way to repay the many sacrifices is for you to treat yourself with the highest personal 
respect that you can ever give to yourself.

3. What can we contribute to help in creating a culture that is fair to women and that 
protects their rights?

4. What rights and laws do you think need more attention and stronger 
implementation in our country? What other laws need to be created?

There is no question that a culture of peace requires the participation of women, 
especially young women. So, I ask women and youth of the world to unite to make 
sure that half of humanity is liberated from violence and discrimination, has the 
power of decision-making in all spheres, and has the economic muscle to nurture a 
culture of peace and rollback the tides of conflict. 

I also ask the international community and the culture for peace constituency to 
continue to play its leading role in fostering an international environment which 
recognizes and promotes women’s and girls’ rights by engaging women as well as 
men, girls as well as boys, in our quest for peaceful and non-violent societies.
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CONVENTION ON THE RIGHTS OF THE CHILD
LESSON 6

OBJECTIVES:

By the end of the session, the participants will have:

1. defined children’s rights;

2. summarized the importance of children’s rights; and

3. determined ways to observe and advance children’s rights in the present society.

ACTIVITY:   “Egg catcher”

MATERIALS:

1. 3-4 hard-boiled eggs (exact number will dependon the number of participants 
and small groups to be formed);

2. Used newspapers; and

3. Scotch or masking tapes

DIRECTIONS:

1. Divide the participants into small groups.

2. Provide each group with 1 egg, 1 scotch tape or masking tape and used 
newspapers.

3. Ask the participants to create a nest using the newspapers and tape that can catch 
the egg in increasing heights.

4. Give them a maximum of 5 minutes to construct their egg catcher.

5. Once the given time is up, ask each group to select a group representative that will 
be their official egg dropper.

6. The releasing level will be based on the facilitators’ (1) knee, (2) waist, (3) shoulder, 
and (4) tip of the middle finger when the whole arm is raised, pointing upward.

7. Ask the designated egg droppers to release the egg all at the same time as the 
facilitator gives the go signal. Do this for each stage.
8. The group that has the egg withthe least crack, or no crack at all, is considered 
the winner.

DISCUSSION:

Ask the students the following questions:

1. What are the difficulties you encountered to ensure that the egg will not break as 
it falls down?

2. Is there a way to fix the egg once it’s cracked or broken?

3. Are there other ways to protect the egg from breaking upon releasing?

4. If the egg will symbolize the life of a child, how do we intend to protect it?

5. What kind of catcher can you best devise to protect the life of a child to ensure it 
will not break? Ask the participants to enumerate.
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KEY MESSAGE: 

The egg symbolizes the child who needs care, nurturing, and protection in many 
different ways. The nest symbolizes children’s rights, all the people and institutions, 
and relevant laws necessary for protecting the child and upholding the child’s rights.

INPUT: 

Children’s rights are the human rights of children with particular attention to the 
rights of special protection and care afforded to minors. The Convention on the 
Rights of the Child (CRC) of 1989 defines a child as any human person who has not 
reached the age of eighteen years. 

Children’s rights include their right to association with both parents, human as well as 
the basic needs for physical protection, food, universal state-paid education, health 
care, and criminal laws appropriate for the age and development of the child, equal 
protection of the child’s civil rights, and freedom from discrimination on the basis of 
the child’s race, gender, sexual orientation, gender identity, national origin, religion, 
disability, color, ethnicity, or other characteristics. Interpretations of children’s rights 
range from allowing children the capacity for autonomous action to the enforcement 
of children being physically, mentally and emotionally free from abuse. Though what 
constitutes abuse is a matter of debate. Other definitions include the rights to care 
and nurturing. 

“A child is any human being below the age of eighteen years, unless under the law 
applicable to the child, majority is attained earlier.” There are no definitions to other 
terms used to describe young people, such as “adolescents,” “teenagers,” or “youth” 
in international law, but the children’s rights movement is considered distinct from 
youth rights movement. The field of children’s rights spans the fields of law, politics, 
religion, and morality. 

PURPOSE OF CHILDREN’S RIGHTS 

There is a mass of human rights law, treaty and ‘soft law’, both general and child-
specific, which recognizes the distinct status and particular requirements of children. 
Children, owing to their particular vulnerability and their significance as the future 
generation, are entitled to special treatment generally, and, in situations of danger, 
to priority in the receipt of assistance and protection. — Jenny Kuper, International 
law concerning child civilians in armed conflict (1997, Clarendon Press)

As minors by law, children do not have autonomy or the right to make decisions 
on their own and for themselves in any known jurisdiction of the world. Instead 
their adult caregivers, including parents, social workers, teachers, youth workers, 
and others, are vested with that authority, depending on the circumstances. Some 
believe that this state of affairs gives children insufficient control over their own lives 
and causes them to be vulnerable.
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Louis Althusser has gone so far as to describe this legal machinery, as it applies to 
children, as “repressive state apparatuses.” 

Structures such as government policy have been held by some commentators to 
mask the ways on how adults abuse and exploit children, resulting in child poverty, 
lack of educational opportunities, and child labor. On this view, children are to be 
regarded as a minority group towards whom society needs to reconsider the way it 
behaves. 

Researchers have identified children as those needing to be recognized as 
participants in society and whose rights and responsibilities need to be recognized 
at all ages. 

HISTORIC DEFINITION OF CHILDREN’S RIGHTS 

Sir William Blackstone (1765-9) recognized three parental duties to the child: 
maintenance, protection, and education. In modern language, the child has a right 
to receive these from the parent. 

The League of Nations adopted the Geneva Declaration of the Rights of the Child 
(1924), which enunciated the child’s right to receive the requirements for normal 
development, the right of the hungry child to be fed, the right of the sick child to 
receive health care, the right of the backward child to be reclaimed, the right of 
orphans to shelter, and the right to protection from exploitation. The United Nations 
Universal Declaration of Human Rights (1948), in Article 25, recognized the need of 
motherhood and childhood to “special protection and assistance” and the right of 
all children to “social protection.” 

The United Nations General Assembly adopted the United Nations Declaration of 
the Rights of the Child (1959), which enunciated ten principles for the protection of 
children’s rights, including the universality of rights, the right to special protection, 
and the right to protection from discrimination, among other rights. 

Consensus on defining children’s rights has become clearer in the last fifty years. A 
1973 publication by Hillary Clinton (then an attorney) stated that children’s rights 
were a “slogan in need of a definition.” According to some researchers, the notion of 
children’s rights is still not well defined, with at least one proposing that there is no 
singularly accepted definition or theory of the rights held by children.

Children’s rights law is defined as the point where the law intersects with a child’s 
life. That includes juvenile delinquency, due process for children involved in the 
criminal justice system, appropriate representation, and effective rehabilitative 
services; care and protection for children in state care; ensuring education for all 
children regardless of their race, gender, sexual orientation, gender identity, national 
origin, religion, disability, color, ethnicity, or other characteristics, and; health care 
and advocacy.
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CLASSIFICATION OF CHILDREN’S RIGHTS 

Children have two types of human rights under international human rights law. 
They have the same fundamental and general human rights as adults, although 
some human rights, such as the right to marry, are dormant until they are of age, 
Secondly, they have special human rights that are necessary to protect them during 
their minority. General rights operative in childhood include the right to security of 
the person, to freedom from inhuman, cruel, or degrading treatment, and the right 
to special protection during childhood. Particular human rights of children include, 
among other rights, the right to life, the right to a name, the right to express his views 
in matters concerning the child, the right to freedom of thought, conscience and 
religion, the right to health care, the right to protection from economic and sexual, 
and the right to education. 

Children’s rights are defined in numerous ways, including a wide spectrum of civil, 
political, economic, social, and cultural rights. Rights tend to be of two general 
types: those advocating for children as autonomous persons under the law and 
those placing a claim on society for protection from harms perpetrated on children 
because of their dependency. These have been labeled as the right of empowerment 
and as the right to protection. 

United Nations educational guides for children classify the rights outlined in the 
Convention on the Rights of the Child as the “3 Ps”: Provision, Protection, and 
Participation. They may be elaborated as follows: 

•	 Provision: Children have the right to an adequate standard of living, health care, 
education and services, and to play and recreation. These include a balanced 
diet, a warm bed to sleep in, and access to schooling. 

•	 Protection: Children have the right to protection from abuse, neglect, 
exploitation, and discrimination. This includes the right to safe places for 
children to play, constructive child rearing behavior, and acknowledgment of 
the evolving capacities of children. 

•	 Participation: Children have the right to participate in communities and have 
programs and services for themselves. This includes children’s involvement in 
libraries and community programs, youth voice activities, and involving children 
as decision-makers.

In a similar fashion, the Child Rights Information Network, or CRIN for short, 
categorizes rights into two groups: 

•	 Economic, social and cultural rights, related to the conditions necessary to meet 
basic human needs such as food, shelter, education, health care, and gainful 
employment. Included are rights to education, adequate housing, food, water, 
the highest attainable standard of health, the right to work and rights at work, as 
well as the cultural rights of minorities and indigenous peoples. 

•	 Environmental, cultural and developmental rights, which are sometimes called 
“third generation rights,” and including the right to live in safe and healthy 
environments and that groups of people have the right to cultural, political, and 
economic development.
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Amnesty International openly advocates four particular children’s rights, including 
the end to juvenile incarceration without parole, an end to the recruitment of military, 
ending the death penalty for people under 21, and raising awareness of human 
rights in the classroom. Human Rights Watch, an international advocacy organization, 
includes child labor, juvenile justice, orphans and abandoned children, refugees, 
street children, and corporal punishment. Scholarly study generally focuses on 
children’s rights by identifying individual rights. The following rights “allow children 
to grow up healthy and free”: 

•	 Freedom of speech;
•	 Freedom of thought;
•	 Freedom from fear;
•	 Freedom of choice and the right to make decisions; and
•	 Ownership over one’s body.

THE 1924 DECLARATION OF THE RIGHTS OF THE CHILD

The Declaration of the Rights of the Child, also known as the Geneva Declaration of 
the Rights of the Child, is an international document promoting child rights, drafted 
by Eglantyne Jebb and adopted by the League of Nations in 1924, and adopted in 
an extended form by the United Nations in 1959. 

The text of the document, as published by the International Save the Children Union 
in Geneva on 23 February 1923, is as follows: 

1. The child must be given the means requisite for its normal development, both 
materially and spiritually. 
2. The child that is hungry must be fed, the child that is sick must be nursed, the child 
that is backward must be helped, the delinquent child must be reclaimed, and the 
orphan and the waif must be sheltered and succored.
3. The child must be the first to receive relief in times of distress. 
4. The child must be put in a position to earn a livelihood and must be protected 
against every form of exploitation.
5. The child must be brought up in the consciousness that its talents must be devoted 
to the service of its fellow men.

This text was endorsed by the League of Nations General Assembly on 26 November 
1924 as the World Child Welfare Charter, and was the first human rights document 
approved by an inter-governmental institution. It was reaffirmed by the League 
in 1934. Heads of State and Government pledged to incorporate its principles in 
domestic legislation. In France, it was ordered to be displayed in every school.

The original document, in the archives of the city of Geneva, carries the signatures of 
various international delegates, including Jebb, Janusz Korczak, and Gustave Ador, 
a former President of the Swiss Confederation.
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THE 1959 DECLARATION OF THE RIGHTS OF THE CHILD 

After considering a number of options, including that of drafting an entirely new 
declaration, the United Nations resolved in 1946 to adopt the document, in a 
much expanded version, as its own statement of children’s rights. Many different 
governments were involved in the drafting process. A slightly expanded version, 
with seven points in place of five, was adopted in 1948. 

Then on 20 November 1959 the United Nations General Assembly adopted a 
Declaration of the Rights of the Child, based on the structure and contents of the 
1924 original, with ten principles. An accompanying resolution, proposed by the 
delegation of Afghanistan, called on governments to recognize these rights, strive 
for their acceptance, and publicize the document as widely as possible.

This date has been adopted as the Universal Children’s Day. This Declaration was 
followed in 1989 by the Convention on the Rights of the Child adopted by UN 
General Assembly on 2 September 1990.

IMPORTANCE OF CHILDREN’S RIGHTS

Child rights are fundamental freedoms and the inherent rights of all human beings 
below the age of 18. These rights apply to every child, irrespective of the child’s 
parent’s or legal guardian’s race, color, sex, creed, or other status.
The essential message is equality of opportunity. Girls should be given the same 
opportunities as boys. All children should have the same rights and should be given 
the same opportunity to enjoy an adequate standard of living.

Child rights maybe broadly classified as the rights of all children to:

	 •	Survival;
	 •	Development;
	 •	Protection;	and
	 •	Participation.

Children are innocent, trusting, and full of hope. Their childhood should be joyful 
and loving. Their lives should mature gradually, as they gain new experiences. But 
for many children, the reality of childhood is altogether different.

Right through history, children have been abused and exploited. They suffer from 
hunger and homelessness, work in harmful conditions, high infant mortality, deficient 
health care, and limited opportunities for basic education. A child need not live such 
a life. Childhood can and must be preserved. Children have the right to survive, 
develop, be protected, and participate in decisions that impact their lives.

These were defined in 1989 by the United Nations Convention on the Rights of the 
Child, an international human rights treaty to which 191 countries, including India, 
are signatories. The Charter of Child Rights is built on the principle that: “All children 
are born with fundamental freedoms, and all human beings have some inherent rights.”
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THE CHARTER CONFERS THE FOLLOWING FOUR BASIC RIGHTS ON ALL CHILDREN 
ACROSS THE WORLD:

The Right to Survival - to life, health, nutrition, name and nationality. The right to 
survival entails the right to a healthy life. This means that children should be rightfully 
assured of adequate nutrition and quality healthcare. Their names be registered as 
citizens to access state nutritional schemes. Infant and child mortality should be 
curtailed, and malnourishment should not be a concern.

The Right to Development - to education, care, leisure, recreation. Every child 
has the right to development that lets the child explore her/him full potential. To 
an education that not only leads the child to a path of learning but also promotes 
understanding, tolerance and friendship among all nations, racial or religious 
groups, and should contribute to the maintenance of peace.

The Right to Protection - from exploitation, abuse, neglects. Right to protection 
entails all children be nurtured and protected from harmful influences, abuse, and 
exploitation in any form. It ranges from a child’s right to be protected from child 
labor or any kind of physical or mental abuse and to have a caring, secure family.

The Right to Participation - to expression, information, thought, and religion. This is a 
right where the child is involved in the decisions about her/his life and has the space 
to develop & express independent thought.

Everyone needs to work to ensure these rights of underprivileged children who could 
be street children, gender discriminated, and bonded in labor, and in commercial 
sex trade, physically and mentally challenged and in juvenile institutions. As peace 
advocates, we believe that all citizens must be accountable for ensuring children’s 
rights in the country and in the global community. 

UNDERSTANDING CHILDREN’S RIGHT TO PROTECTION 

The period of childhood is a phase in which human beings are more vulnerable 
because they are still in the process of developing physically or mentally. Furthermore, 
the child needs a particular attention and protection.

CHILDREN DESERVE A PARTICULAR ATTENTION 

The principle of the superior interest of children is also tied to the necessity to 
protect children. This principle involves two important rules: 
•	All	decisions	regarding	children	have	to	be	taken	 in the exclusive interest of the 
child to ensure their immediate and future well-being. 
•	All	decisions	and	acts	must	imperatively	guarantee	the	child’s	rights.	The superior 
interest of children is subordinated to children’s utmost protection. 

THE SUPERIOR INTEREST OF THE CHILD TARGETS THE WELL-BEING OF EACH CHILD 

The principle of the superior interest of the child has the goal of promoting and 
guaranteeing the well-being of all children, on several aspects: 
•	Physical well-being: ensuring good health and proper development of the child. 
•	Mental well-being: providing the child the opportunity to develop intellectually. 
•	Social well-being: ensuring to the child the opportunity to flourish socially and 
spiritually.
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THE NEED TO ESTABLISH A PROTECTIVE BACKGROUND FOR CHILDREN 

First of all, child protection must be ensured by the parents and the community which 
surround them, then by the states. Of course, the well-being of each child cannot 
be obtained in the same way. Each child is unique with specific needs. Also, the 
child’s individual characteristics (age, gender, health, (dis)ability, present or absent 
parents, background, etc.) will allow identification of their needs in order for their 
well-being to flourish. Nevertheless, these individual characteristics must not cause 
discrimination against children.

THE ROLE OF THE STATE FOR CHILD PROTECTION 

In order to ensure the child’s well-being and superior interest, States must establish 
a children protection system. An effective system includes laws, politics, procedures, 
and practices intended to prevent and fight against various forms of mistreatment, 
violence, and discrimination that can damage a child’s well-being. 

In order to set up an effective protection system, States must first ratify the international 
standards on children’s rights protection and then pass a corresponding legislation. 
They must also ensure that children’s profiles and sensitive information (health, family 
background, abuse, and trauma) are protected and provide them with satisfactory 
and lasting solutions. 

In addition, States must fight against customary practices which encourage and lead 
to the discrimination and mistreatment of children. 

THE ROLE OF PARENTS AND THE COMMUNITY IN CHILDREN’S PROTECTION 

Parents must have competencies, knowledge, and determination to provide effective 
protection for children. They, along with other adults in the community, must identify 
and react against possible cases of discrimination, neglect, or mistreatment. 

An efficient protection is essential to the children’s well-being because, as being still 
vulnerable, children are more exposed to mistreatment, exploitation, discrimination, 
and violence.

PHILIPPINE LAWS, RULES, REGULATIONS AFFECTING WOMEN AND CHILDREN 
•	 Violence against Women and Their Children Act of 2004 (RA 9262) 
•	 Anti-Trafficking of Persons Act (RA9208) 
•	 Special Protection of Children Against Abuse, Exploitation and Discrimination 

Act (RA 7610)
•	 “An Act Providing for the Elimination of the Worst Forms of Child Labor…” 
•	 Anti-Rape Law of 1997 (RA 8353) 
•	 Anti-Sexual Harassment Act of 1995 (RA 7877) 
•	 Family Courts Act of 1997 (RA 8369) 
•	 Child and Youth Welfare Code of the Philippines
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•	 An Act Allowing Illegitimate Children to Use the Surname of their Father (RA 
9255) 

•	 Philippine Child Labor Laws and Legislations 
•	 Philippine Mental Health Law (RA 11036)

PHILIPPINE CHILD PROTECTION PROGRAM

EXECUTIVE ORDER NO. 53 

Strengthening the Committee for the Special Protection of Children, Amending for 
this Purpose Executive Order No. 275 (s.1995) 

ROLE OF THE COMMITTEE FOR THE SPECIAL PROTECTION OF CHILDREN 

The CSPC is hereby strengthened and reorganized to effectively function as the 
body principally responsible for coordinating and monitoring the investigation and 
prosecution of cases involving violations of R.A. No. 7610 and other child-related 
criminal laws. 

VISION 

All children in the Philippines and Filipino children elsewhere are protected from all 
forms of violence, abuse, exploitation and discrimination.

MISSION STATEMENT 

Guided by the principles of non-discrimination, best interest of the child, respect for 
the views of the child, and the right of the child to life, as well as Article 19 of the CRC, 
as codified under RA 7610, the SCPC shall ensure that all children in the Philippines 
are provided legal protection, within a child sensitive justice system. 

FUNCTIONS AND DUTIES 

The Committee shall have the following responsibilities: 
1. Establish a system of collecting periodic reports from member agencies on cases 
filed before them including the status of such cases; 
2. Request member agencies and other government instrumentalities to address 
specific issues brought to the Committee’s attention that require immediate action; 
3. Coordinate with other inter-agency councils and other similar structures and 
mechanisms for synchronization and harmonization of actions on the legal protection 
of children;
4. Develop and/or recommend policies and guidelines to address gaps and issues 
identified in the investigation and prosecution of cases as well as in the legal 
protection of children; 
5. Formulate a uniform protocol for capacity-building of duty bearers and other 
stakeholders with emphasis on multi-disciplinary approach; and
6. Call upon non-member agencies for assistance when necessary in the exercise of 
its functions and duties.
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COMPOSITION 

The Committee shall be chaired by the Secretary of Justice and co-chaired by the 
Secretary of Social Welfare and Development, with the following as members: 

•	 Chairperson of the Commission on Human Rights; 
•	 Secretary of Foreign Affairs; 
•	 Secretary of Labor and Employment; 
•	 Secretary of Tourism; 
•	 Secretary of the Interior and Local Government; 
•	 Secretary of Health; 
•	 Secretary of Education; 
•	 Commissioner of Immigration; 
•	 Director of the National Bureau of Investigation; 
•	 Chief of the Philippine National Police; 
•	 Prosecutor General; and
•	 Three (3) representatives of non-government or private organizations working 

and/or advocating for the protection of children.
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FREQUENTLY ASKED QUESTIONS (FAQS) 

WHO IS CONSIDERED A CHILD UNDER R.A. NO. 7610? 

A child is someone who is below 18 years of age or one who is over 18 years of age 
but who cannot take care of himself fully because of a physical or mental disability 
or condition. 

WHAT IS CHILD ABUSE? 

It is any act which inflicts physical or psychological injury, cruelty to or the neglect, 
sexual abuse of, or which exploits, a child. 

WHAT IS CRUELTY? 

It is any word or action which debases, degrades or demeans the dignity of a child 
as a human being. 

IS DISCIPLINE ADMINISTERED BY A PARENT OR LEGAL GUARDIAN ON A CHILD 
CONSIDERED CRUELTY? 

No, if it is reasonably administered and moderate in degree and does not cause 
physical or psychological injury. 

WHAT PHYSICAL INJURY IS CONSIDERED AS CHILD ABUSE? 

One that causes severe injury or serious bodily harm to child, such as lacerations, 
fractured bones, burns or internal injuries. 

WHAT PSYCHOLOGICAL INJURY IS CONSIDERED AS CHILD ABUSE? 

One that harms a child’s psychological or intellectual functions. This may be 
exhibited by severe anxiety, depression, withdrawal or outward aggressive behavior 
or a combination of said behaviors. 

WHAT IS CHILD NEGLECT? 

It is failure of a parent or legal guardian to provide, for reasons other than poverty, 
adequate food, clothing, shelter, basic education or medical care so as to seriously 
endanger the physical, mental, social and emotional growth and development of 
the child.

WHAT IS CHILD SEXUAL ABUSE? 

It is the employment, use, persuasion, inducement, enticement or coercion of child 
to engage in, or assist another person to engage in sexual intercourse or lascivious 
conduct or the molestation or prostitution of, or the commission of incestuous acts, 
on, a child.
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WHAT IS CHILD EXPLOITATION? 

It is hiring, employment, persuasion, inducement, or coercion of child to perform in 
obscene exhibitions and indecent shows, whether live, on video or film, or to pose 
or act as a model for pornographic materials, or to sell or distribute said materials. 

WHERE CAN I REPORT CHILD ABUSE CASES? 

You may report the matter to the: 
•	 Department of Social Welfare & Development or to the Child Health and 

Intervention and Protective Service (CHIPS) Tel. No. 734-4216
•	 Anti-Child Abuse, Discrimination, Exploitation Division (ACADED) National 

Bureau of Investigation Tel. Nos. 525-6028/525-8231 loc. 403 & 444 
•	 Commission on Human Rights Child Rights Center Tel. No. 927-4033 (Mon-Fri 

during office hours) 
•	 Philippine National Police Operation Center Tel. Nos. 712-8613/722-0540 & 

724 8749 or nearest police station 
•	 DOJ Task Force on Child Protection, Tel. Nos. 523-8481 to 89 or contact the 

nearest Provincial, City or Regional Prosecutor 
•	 Local Barangay Council for the Protection of Children 

DO I HAVE A DUTY TO REPORT CASES OF CHILD ABUSE? 

Yes, it is your civic and moral duty to do so.

WHO ARE REQUIRED BY LAW TO REPORT CHILD ABUSE CASES? 

The following must report child abuse case: 
1. The head of a public or private hospital, medical clinic or similar institution, as well 
as the physician and nurse who attended to the needs of the abused child. 
2. Teachers and administrators of public schools. 
3. Parole and probation officers. 
4. Government lawyers. 
5. Law enforcement officers. 
6. Barangay officials. 
7. Correction officers such as jail guards. 
8. Other government officials and employees whose work involves dealing with 
children.

CAN THE PERSONS NAMED ABOVE BE CHARGED CRIMINALLY IF THEY DO NOT 
REPORT A CHILD ABUSE CASE? 

Yes.

WHO CAN FILE A COMPLAINT FOR CHILD ABUSE? 
1. The child victim; 
2. The parent or legal guardian of the victim; 
3. The grandparent, or relative of the child victim up to a first cousin; 
4. The Barangay Chairman; and 
5. One of a group of 3 or more persons who have personal knowledge of the abuse. 

WHERE A COMPLAINT FOR CHILD ABUSE SHOULD BE FILED? 

Your complaint should be filed with the Department of Social Welfare and 
Development or with the police or other law enforcement agency.
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SYNTHESIS:

1. In any forms of violence---social, physical, or psychological---women and especially 
children are always the most vulnerable. Children need support, care, and proper 
guidance to develop their capacity and skills to face the realities of life.

2. If children and youth are the future of our nation, then the more that we need 
to protect their rights to ensure that they will have a better chance at life and in 
creating a better future for them and to the coming generations. Children’s lives are 
just like the eggs in the activity, they are sensitive and delicate and prone to the many 
harsh realities of life. Their life is so delicate that once cracked it leaves irreparable 
consequences. It leaves a damage that is very difficult to fix or to rehabilitate, and 
creates a lifelong implication to their lives. The more reason we need to develop and 
implement all protective measures available to ensure that they will grow as peaceful 
and caring citizens of today’s global community.

3. Since the activity’s theme is about protecting children’s rights, have the participants 
listen to the hip-hop song, “Karapatan Mo (Your Rights)” by Jon Bon Jovie Gozo. 
Available at the Advocacy and Campaign Division, Human Rights Education and 
Promotion Office of Commission on Human Rights.
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INTRODUCTION
Some people may see the environment as merely a source of materials humans 
need to live. However, we as peace and human rights educators and advocates 
would like to remind every global citizen of the relationship and responsibility 
that we have towards the wholeness of creation.

The lessons in this module aim to describe the alarming present condition of 
the environment brought about by the abuses of humankind towards it. It is 
crucial that the target participants realize the urgent actions needed to be done 
to mitigate the growing consequences of humans’ abuses towards nature---that 
is, land, water and air.

As peace and human rights educators, it is essential to highlight in our students’ 
learning experiences and reflections that nature plays a very important role in 
creating a peaceful life for everyone who lives in the one planet that we all live 
in, that once we abuse our planet, or even allow the continuous abuses of others 
toward it, the wholeness of humanity suffers with it all together.
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SUSTAINABLE DEVELOPMENT
LESSON 1

OBJECTIVES:

By the end of the session, the participants will have:

1. defined and recognized the importance of sustainable development;

2. explained sustainable development in relation to economic growth; and

3. identified factors and issues threatening sustainable development.

ACTIVITY:    “Sustainable Tower”

MATERIALS:

1. Used/scratch papers (bond paper, yellow pad, old newspapers and magazines, 

etc.);

2. Masking tape;

3. Scissors; and

4. Fan (Pamaypay).

DIRECTIONS:

1. Divide the participants into small groups (5 or 6 in a group).

2. Give each group an equal number of sheets of paper (sheets must be of equal size 
as well) and equal lengths of masking tape.

3. Instruct the participants to build the tallest tower possible that (a) can stand on its 
own; (b) can withstand the wind from a fan for a given number of seconds/counts 
without falling down.

4. Give the groups a time limit to build their towers. Five to ten minutes would be 
enough.

5. Once the time limit is up, ask everyone to let go of their towers and have them 
stand on their own.

6. Go to each group and fan their towers as strong as you can for a certain amount of 
time. Five seconds would be sufficient to see if their towers can withstand the wind.

DISCUSSION:

Ask the students the following questions:

1. What was your experience in building your respective towers? Was it difficult? Was 
it easy? Why or why not?

2. Were your towers able to stand on their own or not? What allowed them to do so? 
What made them fall?

3. Were your towers able to withstand the wind or not? What allowed them to do so? 
What made them fall down?

4. If you were given more time, how would you have built your towers? Would you 
have built them in the same way or differently?

5. Imagine that these towers represent our own lives, what would we need to keep 
our towers (lives) standing and sturdy?
Possible answers: food, clothing, shelter, good health, education, money, work, etc.
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1 https://www.undp.org/content/undp/en/home/sustainable-development-goals.html

6. In real life, where do these materials and resources come from?

Possible answers: agriculture, mining, fishing, forestry, rivers, seas, other natural 
resources, human resource, technology, etc.

7. Are these resources and materials limited or unlimited in the real world? How do 
we maintain these resources in order that it will continually provide what we need for 
us to grow and develop ourselves but at the same time not deplete them or deprive 
others of these resources?
Possible answers: proper waste disposal, lessen shopping, recycle, buy and use only 
what you need, simple living, enforce environmental laws, etc.

8. If the towers represent our lives, what do you think the height and strength of the 
tower represents?

Possible answers: a person’s physical, intellectual, emotional growth, economic 
development, technological development, etc.

9. How would you feel if the supply of these materials and resources came to an end? 
What would happen to our lives? In today’s world, is there any real danger of this 
happening? Why or why not? What can we do?

KEY MESSAGE: 

The tower game, and its challenge to build towers that are high and strong, 
represents our lives and how we utilize our resources as we exercise our rights to 
grow and develop ourselves and society. The limited materials (paper and masking 
tape) represent the earth’s various resources from which we derive our sustenance. 
It is also through these resources that we satisfy our many other varied needs and 
wants, as well as maintain our world.

It is very important to emphasize that humanity exercises responsibility in respecting 
the balance and cycle, most especially that of our natural resources and its ability 
to replenish and renew itself, so that we may avoid depleting it to an irreversible 
point that can no longer sustain us. This activity is an opportunity for showing the 
connections between seemingly disparate issues and aspects of our lives (political, 
economic, social, etc.) and how they relate with one another and affect sustainable 
development.

Furthermore, in 2015, all the member nations of the United Nations have adopted 
the Sustainable Development Goals, “… as a universal call to action to end poverty, 
protect the planet and ensure that all people enjoy peace and prosperity by 2030.”1

INPUT:

Sustainable development and climate change are issues reciprocally unimportant 
or vehemently denied in the vocabulary of humans. These are serious issues, and 
they are actually happening. Sustainable development is a concept of conserving 
resources for future generations, whereas climate change is the all-out change of 
global weather conditions. In this lesson, the importance of sustainable developments 
vis-à-vis the effects of climate change is explained.
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DEFINITION

The Brundtland Commission Report established by the United Nations, with the 
mission to unite nations in pursuing sustainable development, defined sustainable 
development as, “…development that meets the needs of the present without 
compromising the ability of future generations to meet their own needs.” It has 
always been understood that sustainability is closely tied to responsible action of 
humans towards societies for an embracing future for all, in which social justice 
and environmental stewardship guide us to socio- economic development. Nature 
provides absorption and regeneration of resources; however, good amount of 
natural resources has been exploited.

THE ISSUE AT HAND

According to the National Academy of Sciences, a foremost scholarly research and 
non-profit, non-governmental organization, the ecosystem from which humans 
depend on for their every need has three components, namely, nature, life support, 
and community. It pictures the interdependence of human life as part of community, 
and human life as part of nature. If one fails the other, there can be no assurance of 
sustenance in biodiversity.

Our environment has been increasingly degraded and threatened by human 
activities, which impacted the coastal and marine areas through rapid and 
insufficiently controlled urbanization, consumerism, unsustainable development of 
industry, agriculture and tourism, poorly managed waste discharges through rivers 
and from coastal settlements (pollution by wastewater and solid waste), large-scale 
and ship-generated oil spills, and over-fishing.

Along every nation’s aspiration for economic growth and increase in its Gross 
National Product, or the nation’s total wealth, are the many possibilities in achieving 
efficient use of resources and solving pressing social issues. However, history shows 
economic growth has not been able to totally improve human lives. There exist 
higher unemployment rate, loss of cultural identity, exploited natural resources, and 
many others.

Therefore, interdependence between stability of the environment and economic 
growth is the foundation of sustainable development. Moreover, environment is 
a prerequisite for socio-economic development. We know, for example, that the 
practicality of agriculture depends on the condition of its ecological foundation.

Fish harvests are similarly reinforced by an ecological basis, including healthy 
coral reefs and ecosystems which provide vital habitat for fish or the bigger marine 
resources. Nature also provides basic inputs to the economy such as water, building 
materials, energy and fuels, textiles, productive soils, and it offers other basic human 
needs. Human health and well-being depends on good environmental quality. 
Conversely, the absence of good environmental quality in the form of contaminated 
water or polluted air endangers our health and well-being. Over and above, the 
integrity of the environment is important in itself because nature has educational, 
cultural, recreational, aesthetic, religious, spiritual, and other intrinsic values.
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REPORT OF THE WORLD COMMISSION ON ENVIRONMENT AND DEVELOPMENT

Key elements of sustainability that have to be reconciled are:

•	 sufficient growth of energy supplies to meet human needs (which means 
accommodating a minimum of 3 percent per capita income growth in 
developing countries);

•	 energy efficiency and conservation measures, such that waste of primary 
resources is minimized;

•	 public health, recognizing the problems of risks to safety inherent in energy 
sources; and

•	 protection of the biosphere and prevention of more localized forms of pollution.

The world today is in grave danger, for people die because of extreme poverty and 
vulnerability to droughts, crops failure, lack of safe drinking water, and other related 
environmental threats. Economic growth must be environmentally sound. Hence, the 
quality of human life depends on sustainable development.

LITTLE PROGRESS SO FAR 

However, the record so far in moving towards sustainability appears to be quite 
poor. Though we might not always hear about it, sustainable development (and all 
the interrelated issues associated with it) is an urgent issue, and it has been for many 
years, with political will has been slow-paced at best. For example, there are: 

•	 1.3 billion people without access to clean water; 
•	 about half of humanity lacking access to adequate sanitation and living on less 

than 2 dollars a day; and 
•	 approximately 2 billion people without access to electricity. 

Furthermore, this age is an age of immense wealth in increasingly fewer hands. 
The inequality of consumption (and therefore, use of resources, which affects the 
environment) is terribly skewed, with “20% of the world’s people in the highest-
income countries account for 86% of total private consumption expenditures — 
the poorest 20% a minuscule 1.3%” according to the 1998 United Nations Human 
Development Report.

THE MILLENNIUM ECOSYSTEM ASSESSMENT: BLEAK FUTURE 

In March 2005, the Millennium Ecosystem Assessment (MA) was released. The report 
was four years in the making, drawn up by 1,300 researchers from 95 nations and 
funded by the Global Environment Facility, the United Nations Foundation, the World 
Bank and various others. Surveying the planet, the researchers made a number of 
conclusions that many have stressed for years. The key messages from the report 
included the following points:

•	 Everyone in the world depends on nature and ecosystem services to provide 
the conditions for a decent, healthy, and secure life.

•	 Humans have made unprecedented changes to ecosystems in recent decades 
to meet growing demands for food, fresh water, fiber, and energy to improve 
the lives of billions, but at the same time they weakened nature’s ability to 
deliver other key services such as purification of air and water, protection from 
disasters, and the provisions for medicines.
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•	 Human activities have taken the planet to the edge of a massive wave of species 
extinctions, further threatening our own well-being.

•	 The loss of services derived from ecosystems is a significant barrier to the 
achievement of the Millennium Development Goals to reduce poverty, hunger, 
and disease.

•	 The pressures on ecosystems will increase globally in coming decades unless 
human attitudes and actions change.

•	 Measures to conserve natural resources are more likely to succeed if local 
communities are given ownership of them, share the benefits, and are involved 
in decisions.

•	 Even today’s technology and knowledge can reduce considerably the human 
impact on ecosystems. They are unlikely to be deployed fully, however, until 
ecosystem services cease to be perceived as free and limitless, and their full 
value is taken into account.

•	 Better protection of natural assets will require coordinated efforts across 
all sections of governments, businesses, and international institutions. The 
productivity of ecosystems depends on policy choices on investment, trade, 
subsidy, taxation, and regulation, among others.2

To the mainstream, this assessment draws attention to the notion of the environment 
as having an economic value associated with it, far greater than what is currently 
assigned.

The economic challenge is a complex one then. It requires a proper accounting of 
resource use, as well as addressing purposes of consumption. What is normally and 
economically counted as an “externality” needs to be internalized instead? 

British Broadcasting Corporation (BBC) highlighted salient points of the Assessment 
that include the following examples:3 
•	 airlines do not pay for the carbon dioxide they put into the atmosphere; 
•	 the price of food does not reflect the cost of cleaning waterways that have been 

polluted by run-off of agrochemicals from the land. 

There are countless other examples. Some vivid examples from the site, https://
www.globalissues.org, include the following: 
•	 Beef consumption, highlighting enormous and severe environmental 

degradation around the world; many health problems; no positive nutritional 
value; and how it is largely wasteful in an economic sense;

•	 Tobacco consumption highlights how areas of land are used for a product 
that is costly to the environment, to people’s personal health, and to society’s 
resources to provide health care;

•	 Treating food as a commodity has led to lots of food being grown, but by 
diverting land use to non-productive uses;

•	 Other parts of the consumption section show various other examples; and
•	 The Trade, Economy, & Related Issues section on this site has a number of 

articles that show how economic and political decisions ultimately have an 
enormous impact on determining how the world’s resources are used (and 
wasted).

2Living Beyond Our Means: Natural Assets and Human Well-being. An interpretation of the key messages to 
emerge from the assessment, from the Board of Directors governing the MA process, March 2005 
3http://news.bbc.co.uk/2/hi/science/nature/4391835.stm
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4Stephen Leahy, Environment: Save At Least Half the Planet, or Lose It All, Inter Press Service, November 17, 
2009

More fundamentally, which the BBC and much of mainstream media fail to recognize, 
our main economic measurement, Gross Domestic Product (GDP) or Gross National 
Income (GNI), generally fails to measure environmental impacts because they are 
“external costs” borne by society instead. 

If the cost of production includes environmental impacts, the cost of safe disposal 
of many products and their waste, etc., will help businesses think more about 
environmental factors in their products and services. In market-based economies 
(with globalization always spreading and this increasingly implies most of us), this 
will be crucial. 

PUTTING AN ECONOMIC VALUE ON THE ENVIRONMENT

As noted in the biodiversity section, ecosystems provide many services to us, for free. 
But despite these free benefits, it has long been recognized that we tend to ignore or 
underestimate the value of these services. So much so that economic measures, such 
as GDP, often ignore environmental costs, as also mentioned earlier. 

The Economics of Ecosystems and Biodiversity (TEEB) is an organization — backed 
by the UN and various European governments — attempting to compile, build 
and make a compelling economics case for the conservation of ecosystems and 
biodiversity, and assures that the economic benefits of protecting the environment 
are well-understood, even if seemingly rarely practiced. Numerous studies also show 
that investments in protected areas generate a cost-benefit ratio of one to 25 and 
even one to 100 in some cases. Planting and protecting nearly 12,000 hectares of 
mangroves in Vietnam costs just over a million dollars but saved annual expenditures 
on dyke maintenance of well over seven million dollars.4 

It has perhaps taken about a decade or so — and a severe enough global financial 
crisis that hit the heart of this way of thinking — to change this mentality (in which 
time, more greenhouse gases have been emitted — inefficiently). 

Economists’ talk of price signal (the index of prices to indicate when particular goods 
or a resource is becoming scarce or oversupplied) that is fundamental to capitalism. 
When that happens, markets mobilize automatically to address it by looking for ways 
to balance supply and costs. For example, if energy costs go up, businesses will 
look for ways to minimize consumption and in such times that alternatives come 
about and/or existing resources last longer because they are used more efficiently. 
“Running out of resources” should therefore be averted.
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However, it has long been argued that prices do not truly reflect the full cost of 
things, so either the price signal is incorrect or it comes too late. The price signal 
also implies the poorest often pay the heaviest costs. For example, commercially 
overfishing a region may mean fish from that area becomes harder to catch and 
more expensive, and, while commercial entities can exploit resources elsewhere, 
local fishermen will go out of business and the poor will suffer from hunger (as also 
detailed in this site’s section on biodiversity). This then has an impact on various 
social, political and economic issues of the locality. 

In addition to that, other related measurements, such as GNP, are found flawed and 
even reward unproductive or inefficient market behavior. For example, “efficiently” 
producing unhealthy food — and the unhealthy consumer culture that goes with it — 
may profit the food industry and the private health sector that benefit from it, but not 
the environment, as all of which requires more use of resources. 

Our continued inefficient pumping of greenhouse gases into the atmosphere, 
without factoring in the enormous cost to the climate that already begins to change, 
is perhaps an example where price signals may come too late and are not working 
for the environment and sustainability, with their significant impact on many people. 
Natural resources that can be sustained are drying up and depleting because of our 
inability or unwillingness to change.

Markets fail to capture most ecosystem service values. Existing price signals only 
reflect---at best---the share of total value that relates to provisioning services like 
food, fuel or water, and their prices may be distorted. Even these services often 
bypass markets and are being carried out as a part of community management of 
shared resources. The values of other ecosystem services are generally not reflected 
in the markets, except for a few exceptions (tourism is one).
 
This is mainly explained by the fact that many ecosystem services are “public 
goods” or “common goods”: they are often open-access in character and non-rival 
in their consumption. In addition, their benefits are felt differently by people in 
different places and over different timescales. Private and public decisions affecting 
biodiversity rarely consider benefits beyond the immediate geographical area. 
They can also overlook local public benefits in favor of private benefits even when 
local livelihoods are at stake, or focus on short-term gains to the detriment of the 
sustained supply of benefits over time.

Benefits felt with a long-term horizon (e.g. from climate regulation) are frequently 
ignored. These systematic under-valuations of ecosystem services and failure to 
capture the values are two of the main causes underlying today’s biodiversity crisis. 
Values that are not overtly part of a financial equation are too often ignored.
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In effect, as TEEB and many others before have argued, a key challenge will be 
adapting our economic systems to integrate sustainability and human well-being, as 
well as other environmental factors to give us truer costs---after all, market systems 
are successful when there is full availability of information. 

Think of some of the effects this could have: 
•	 Some industrial meat production, which is very harmful for the environment, 

may become more expensive. For example, as mentioned in the previous link, 
if water used by the meat industry in the United States were not subsidized by 
taxpayers, common hamburger meat would cost $35 a pound.

•	 Instead of regulation to change people’s habits, markets would automatically 
reflect these true costs; consumers can then make informed choices about what 
to consume, e.g., by reducing their meat consumption or demanding more 
ecologically sustainable alternatives at reasonable cost. 

•	 A reduction in meat production could protect forests or help reduce clearance 
of forests for cattle ranches, which would have a knock-on benefit for climate 
change concerns. 

•	 Appropriate investment in renewable energy could threaten the fossil fuel 
industry though they are trying to adapt to that---perhaps slowly, and after initial 
resistance. But at the same time, governments that are able to use renewable 
sources are less likely to find themselves spending so many resources in 
geopolitical areas (e.g. politics, military, terrorist response to Western presence 
in Middle East, etc.) to protect or secure access to fossil fuels. 

•	 “Cradle to cradle” type of design---where products are designed to be 
produced and recycled or disposed of more sustainably---could considerably 
reduce costs for producers and consumers alike, and possibly reduce stress on 
associated ecosystems. 

•	 Land that is used to produce unhealthy or marginally nutritious items (e.g. 
tobacco, sugar, possibly tea and coffee) could be used for more useful or 
healthier alternatives, possibly even helping address obesity and other issues. 
(For example, while factoring in environmental costs could make healthy 
produce more expensive too, expanding production of healthier foods could 
help contain cost rises to some extent.) 

Naturally, those who benefit from the current system may be hostile to such changes, 
especially if it may mean they might lose out. So, as well as being a pressing economic 
challenge, this is a crucial political challenge.
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THE POLITICAL CHALLENGE 

As hinted above, how sustainability is viewed is itself a factor, as it has different 
meanings to different people. And this impacts on how policies may or may not be 
pursued, and who may participate, who may be affected, and who may benefit. 

Consider for example, the following: 

“[The late Anil Agarwal, founder editor of Down To Earth Magazine], made us 
understand that economists often missed the real measure of poverty. We needed to 
understand poverty not as a lack of cash, but as a lack of access to natural resources. 
This was because millions of people lived within what he called the biomass-based 
subsistence economy. For these millions, the Gross Nature Product was more 
important than the Gross National Product. For them, environmental degradation 
was not a matter of luxury, but a matter of survival. Development was not possible 
without environmental management. In fact, what was needed was to regenerate the 
environment for development. He made us look beyond “pretty trees and tigers’” to 
see environmental issues not as people versus nature — a conservation perspective 
— but as people versus people.

“... Sustainable development was, therefore, not about technology but about 
a political framework, which developed power and gave people — the victims of 
environmental degradation — rights over natural resources. The involvement of 
local communities in environmental management was a prerequisite for sustainable 
development.

“…We have not made environment into a development challenge. Because we 
have still not learned how to use it sustainably. Therefore, environmental protection 
becomes an invariable conflict with development ---a conflict between nature and 
jobs. Instead, what we need are policies and practices to use the environment for the 
greater enterprise of jobs and prosperity. Build green futures from the use of forests, 
land, water and fisheries. But we don’t know how.

“We don’t know how because we refuse to learn the most basic lesson. We have to 
really trust people and communities. As yet, all we have done is use bureaucratic 
tricks to stall and obfuscate. We will have to make changes — effective and earnest — 
to devolve powers in the practice of managing the environment.”5

5Sunita Narain, Devolution has to happen.It will, Down To Earth Magazine, January 31, 2003
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The above highlights the need to consider multiple angles and perspectives. 
More focus is needed on developing technologies that are “environment-friendly.” 
Advances in such technologies would have a profound impact on all areas of society. 
Yet, achieving sustainable development seems primarily a political task and not a 
technological one, though technology plays an important part and may be one 
among many factors in moving towards more sustainable development. Without the 
political will to overcome special interests, it will be difficult, and those voiceless 
and marginalized, such as the poor that make up the majority of the planet, will be 
impacted the most.

DEEPENING:

THE SUSTAINABLE DEVELOPMENT GOALS

The Sustainable Development Goals (SDGs), also known as the Global Goals, were 
adopted by all United Nations Member States in 2015 as a universal call to action 
to end poverty, protect the planet, and ensure that all people enjoy peace and 
prosperity by 2030.

The 17 SDGs are integrated—that is, they recognize that action in one area will affect 
outcomes in others, and that development must balance social, economic, and 
environmental sustainability. 

Through the pledge “Leave No One Behind,” member states have committed to 
fast-track first the progress of countries furthest behind. That is why the SDGs are 
designed to bring the world to several life-changing “zeros,” including zero poverty, 
hunger, AIDS, and discrimination against women and girls. 

Everyone is needed to reach these ambitious targets. The creativity, know-how, 
technology, and financial resources from all societies are necessary to achieve the 
SDGs in every context. 

BACKGROUND OF THE GOALS 

The Sustainable Development Goals (SDGs) were born from a United Nations 
Conference on Sustainable Development in Rio de Janeiro in 2012. The objective 
was to produce a set of universal goals that meet the urgent environmental, political, 
and economic challenges facing our world. 

The SDGs replace the Millennium Development Goals (MDGs), which started a global 
effort in 2000 to tackle the indignity of poverty. The MDGs established measurable, 
universally-agreed objectives for tackling extreme poverty and hunger, preventing 
deadly diseases, and expanding primary education to all children, among other 
development priorities.
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For 15 years, the MDGs drove progress in several important areas: reducing income 
poverty, providing much needed access to water and sanitation, driving down child 
mortality, and drastically improving maternal health. They also kick-started a global 
movement for free primary education, inspiring countries to invest in their future 
generations. Most significantly, the MDGs made huge strides in combatting HIV/
AIDS and other treatable diseases such as malaria and tuberculosis.6 

The 17 SDGs:7 

GOAL 1: No Poverty 

GOAL 2: Zero Hunger 

GOAL 3: Good Health and Well-being 

GOAL 4: Quality Education 

GOAL 5: Gender Equality 

GOAL 6: Clean Water and Sanitation 

GOAL 7: Affordable and Clean Energy 

GOAL 8: Decent Work and Economic Growth 

GOAL 9: Industry, Innovation and Infrastructure 

GOAL 10: Reduced Inequality 

GOAL 11: Sustainable Cities and Communities 

GOAL 12: Responsible Consumption and Production 

GOAL 13: Climate Action 

GOAL 14: Life Below Water 

GOAL 15: Life on Land 

GOAL 16: Peace and Justice Strong Institutions 

GOAL 17: Partnerships to achieve the Goal 

Watch this video to know more about the 17 SDGs: “UN Sustainable Development 
Goals (Tagalog)” (https://www.youtube.com/watch?v=4bN9yimMXro)

6https://www.undp.org/content/undp/en/home/sustainable-development-goals.html 
7https://www.un.org/development/desa/disabilities/envision2030.html
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8https://www.officialgazette.gov.ph/constitutions/1987-constitution/
9https://www.senate.gov.ph/lisdata/3112328022!.pdf 
10https://www.pna.gov.ph/articles/1093973

SUSTAINABLE DEVELOPMENT IN THE PHILIPPINES 

Article II, Section 16 of the 1987 Consitution states, “The State shall protect and 
advance the right of the people to a balanced and healthful ecology in accord with 
the rhythm and harmony of nature.”8 

Below are some laws that have been enacted in the country to promote sustainable 
development and take care of our environment and natural resources: 
•	 R.A. 8749 – “Philippine Clean Air Act of 1999” (https://www.doh.gov.ph/sites/

default/files/policies_and_laws/RA08749.pdf)
•	 R.A. 9003 – “Ecological Solid Waste Management Act of 2000” (https://www.

officialgazette.gov.ph/2001/01/26/republic-act-no-9003-s-2001/)
•	 R.A. 9275 – “Philippine Clean Water Act of 2004” (http://mwss.gov.ph/wp-

content/uploads/RA-9275.pdf)
•	 R.A. 9513 – “Renewable Energy Act of 2008” (https://www.officialgazette.gov.

ph/2008/12/16/republic-act-no-9513/)
•	 R.A. 9729 – “Climate Change Act of 2009” (https://www.officialgazette.gov.

ph/2009/10/23/republic-act-no-9729/)
•	 R.A. 10771 – “Philippine Green Jobs Act of 2016” (https://www.officialgazette.

gov.ph/2016/04/29/republic-act-no-10771/)

Still pending in Congress is Senate Bill 769 introduced by Sen. Sonny Angara known 
as, “An Act Establishing the Sustainable Development Goals (SDG) and AmBisyon 
Natin 2040 Fund.”9

It is worthy to note the connection between the care of our environment 
and the improvement of the quality of life of Filipinos in the laws enacted, 
development programs such as AmBisyon Natin 2040 (https://www.youtube.com/
watch?v=W5ekOjDde0c), and the pending senate bill mentioned above. 

Furthermore, Sen. Angara gives emphasis on the youth’s role in these efforts, “The 
youth are now more aware and involved in the efforts to improve the lives of the 
people and the health of the planet. They are the critical-thinkers, change-makers, 
innovators, communicators and future leaders of our country and as such the 
government should help ensure that they reach their full potential.”10
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SYNTHESIS:

An all-out solution requires an internationally recognized policy, since sustainable 
development is at the forefront globally. Moreover, it starts with local initiatives, since 
the challenges to sustainable development are born within the community.

ASK THE PARTICIPANTS:
1. What are the environmental problems in your community? Are the problems 
serious? Identify some environmental problems, either big or small.
2. Did you act according to your concerns? Did the community leaders act to solve it 
immediately, or did they wait for somebody to complain?
3. If the community leaders acted promptly, were they able to solve it immediately, 
or did the environmental problems recur?
4. Are environmental issues yours to worry about? What will happen if nobody cares 
about the environment?
5. How does the Covid-19 lockdown affect our harmony with nature and sustainable 
development?

ACTION:

Do a project that promotes greener living. We can all start at home. Especially during 
the time of Covid-19 pandemic, when we are all either encouraged or required to 
stay at home, we can practice caring for the environment by doing urban gardening, 
aquaponics gardening, simple living, proper handling of wastes, etc. Document your 
practices by taking photos of your project/s.
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DEFORESTATION
LESSON 2

On May 15, 2019, the Philippine Congress officially passed a bill stating “all students 
from elementary school, high school, and college must plant at least 10 trees in 

order to graduate…” 
(Business Insider, May 30, 2019)

OBJECTIVES:

By the end of the session, the participants will have:

1. illustrated the underlying causes of deforestation;

2. examined the danger of deforestation in how it accelerates climate change; and

3. introduced a mechanism and action plan to counter deforestation.

ACTIVITY:   “Draw a house”

MATERIALS:

1.      Paper;

2.      Pencil/pen; and

3.      Coloring materials.

DIRECTIONS:

1. Give each participant a piece of paper and tell them to individually draw a house 
on their paper.

2. After they have drawn their houses, instruct them to fold the paper in half so that 
the drawing cannot be seen.

3. Collect all the papers, shuffle and place them in the center of the table.

4. Ask each student to pick one and describe in detail the drawing.

5. Ask them to describe the occupants of the house, the furniture in the house, the 
colors used in the different rooms, the location of the house, and any other details 
they can think of.

6. Arrange all the drawings face up on the table (or on the floor, if the table does not 
have enough space), then ask each participant to choose one that he or she likes 
and to write his or her name on the back of it. There should be only one name on 
each drawing.

7. Ask the group to work together in arranging the houses in groups of three to four 
houses. Let the students develop their own criteria for grouping the houses. Provide 
no more guidance than “houses that you think go together well.”

8. When done grouping their set of houses, ask those whose names appear on the 
drawings to sit together and create a one-minute skit that illustrates or depicts the 
relationships among the “neighbors” who live in the three (or four) houses.

9. Each group will present its skit to the big group.
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DISCUSSION:

Ask the students the following questions:

1. How are the relationships between neighbors depicted in the skits? Positive or 
negative? Happy or sad? Chaotic or peaceful?

2. What makes the relationships happy or sad? What makes them positive or 
negative?

3. Which relationships would you prefer for your neighbors? Positive or negative? 
Why, or why not?

4. What kind of relationships do you think will allow for nurturing and growth of one 
another? What is needed to keep them so?

5. Do these relationships apply to humans relating with other humans? What about 
human beings’ relationship with nature?

6. How can we make the relationships between human beings and nature positive 
and nurturing? What benefits do we get from a positive relationship?

KEY MESSAGE: 

As we strive to develop and maintain positive relationships with other people, so too 
we need to nurture a positive relationship with the environment---and one aspect of 
which is our forests. It is important to emphasize humanity’s relationship with nature 
and the benefits it brings to us.

INPUT:

Deforestation is considered the largest source of greenhouse gas emissions because 
of the thousands of hectares involved. It leads to the reduction of biodiversity, water 
crisis, and destruction of native’s livelihood. It has a complicated source of factors 
from conversion of agricultural lands, infrastructure developments, wood utilization, 
or other economic benefits. So, cutting down trees from larger forests intensify the 
amount of carbon dioxide produced in the atmosphere.

It was discovered that the global natural forest has been converted to pasture or 
cropland. The large-scale deforestation can affect climate through biogeochemical 
that alters the concentration of atmospheric greenhouse gases and the global 
climate, and biophysical processes can affect near-surface net radiation and the 
partitioning of this energy into sensible and latent heat.

Moreover, scientists believe there are four factors that cause deforestation: conversion 
forest to pasture and cropland, the increase of fuel wood demand, loggings, and 
urbanization (e.g., settlement) (Cropper & Griffiths, 1994; Van & Azomahou, 2007).

REDD (Reducing Emissions from Deforestation and forest Degradation) primarily 
refers to: (i) developing mechanisms to make payments to developing countries 
for reducing emissions from deforestation and forest degradation and (ii) readiness 
activities which prepare countries to participate in the REDD mechanism. A core issue 
in REDD is, therefore, to create a multi-level (international and national) payments for 
environmental services (PES) scheme. (Angelsen ed., 2008).
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The REDD+ program thus involves several possible strategies for reducing carbon 
emissions:

•	 Preventing deforestation. Reduced deforestation and degradation is the forest 
mitigation option with the largest and most immediate carbon stock impact 
in the short term per hectare and per year globally. Each hectare (1 hectare = 
2.47 acres) of forest lost will release 350-900 tons of CO2 to the atmosphere, 
and this large emission can be prevented by preserving the forest. Effective 
programs to prevent deforestation thus have the potential to deliver large cuts 
in carbon emissions at a low cost, within a short time span.

Deforestation is a world problem that requires urgent concerns since humans 
are always vulnerable to natural disaster. Although ambivalent in international 
policies, countries have responded like mitigating the greenhouses effect by 
introducing a mechanism like REDD. However, the policy used financial rewards 
as incentives for forest protections. The idea may practically fail due to failure of 
educating the values and attitudes of stakeholders.

•	 Afforestation and reforestation are methods of planting forests in areas that 
previously were not forested or have lost forest. This strategy leads to long-
term, carbon-storage benefits as the new forests grow, but also involves up-
front costs.

KEY TERMS

Reforestation: This process increases the capacity of the land to sequester carbon 
by replanting forest biomass in areas where forests have been previously harvested.

Afforestation: The process of establishing and growing forests on bare or cultivated 
land, which has not been forested in recent history.
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PHILIPPINES DEFORESTATION THREATS AND REFORESTATION ISSUES
September 18, 2013
by Henrylito D. Tacio

Davao City, 1 September 2013. A couple of years ago, the Philippine Congress 
released a study that said about 123,000 hectares of the country’s forest cover are 
lost every year. Unless reforestation is started, the study further stated, there would 
be no forest left in the country by 2036 – that’s exactly 23 years from now.

The President that time Benigno S. Aquino III, in his state of the nation address 
(SONA) in 2011, stated that most politicians use one possible solution – that of tree 
planting – as a photo opportunity. “They plant trees, but they do not ensure that the 
trees would remain standing after they leave,” he said.

When he was still the head of the Department of Environment and Natural Resources 
(DENR), Michael Defensor admitted that “only 30% of reforestation projects 
succeeded.” In a Subic meeting of local executives, he told them: “People hardly 
recognize the economic benefits from protecting the environment. Most sabotaged 
the program.”

The bluntness seemed to echo an earlier study of the UN Food and Agriculture 
Organization, entitled “Sustainable Forest Management,” which stated, “Most of the 
Philippines’ once rich forest are gone. Forest recovery, through natural and artificial 
means, never coped with the destruction rate.”

When Ferdinand Magellan “rediscovered” the Philippines in 1521, forests blanketed 
95% of the country. When the Ormoc City, Leyte tragedy happened – which left 
8,000 people dead – timber cover was only 18%.

“Where have all our forests gone?” asked Roy C. Alimoane, the director of Davao-
based Mindanao Baptist Rural Life Center. American President Theodore Roosevelt 
once said, “A people without children would face a hopeless future; a country 
without trees is almost as helpless.”

Why is the country heading towards oblivion? “I have seen fortunes made overnight 
from the forest and it makes my skin crawl to realize that there are many Filipinos who 
just don’t care about the future generations’ legacy in the way of forest resources,” 
said Ferdinand Marcos in 1978.

The said statement, according to veteran journalist Marites Dañguilan-Vitug, is a 
“doublespeak.” In an article she wrote for “World Paper,” a Boston-based magazine, 
she explained: “For, in reality, over 20 years (1965-1985) he used his power to grant 
and revoke licenses of logging concessions to enrich himself, his family, and his 
friends. The forests became his grand political tool.”
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Jose Ma. Lorenzo Tan, the vice-chairman and chief executive officer of World Wildlife 
Fund-Philippines, agrees. In an article he penned for “Philippine Daily Inquirer,” he 
surmised that when Marcos came to power “serious deforestation began.” Before 
Marcos became president, there were only 58 companies issued with timber 
licenses; it swelled to 412 during his presidency.

“Forests were decimated at an astonishing rate of 300,000 hectares per year,” Tan 
deplored. Toward the end of the Marcos regime, forest hectarage was down to 7.2 
million hectares, “about half of what it was when he came to power.”

“Who had the privilege of cutting trees?” Vitug asked. “The wealthy and well-
connected. They lived in the big cities. Some even sold their rights to the forest 
concessions and lived off the green of the land. Moreover, money for logging 
supported candidates during election campaigns.”

In the past, forest resources helped fuel the country’s economy. In the 1970s, 
Philippines was touted the prima donna among world timber exporters. Today, it is 
considered “a wood-pauper,” to quote the words of multi-awarded journalist Juan 
Mercado.

Even the forests in the lowlands – mangroves, that is – are not spared from denudation. 
“Approximately two-thirds of the country’s original mangroves have been lost,” 
noted Population Reference Bureau’s Kathleen Mogerlgaard.

Aside from logging (whether legal or illegal), other causes of deforestation in the 
Philippines are forest fires, “kaingin” farming (slash-and-burn agriculture), and 
mining operations. Volcanic eruptions have also devastated some of the country’s 
tropical rainforests and typhoons, which have devastated considerable hectares of 
forest areas.

Surging population has compounded the problem. There were only 19 million 
Filipinos, according to the 1940 census. By 2020, the population will surge to 111.7 
million, National Statistical Coordination Board projects.

“Poverty, lack of jobs and wages, and absence of farm lots in the lowlands have 
forced some people to invade the forest,” commented former Senator Heherson 
Alvarez, who served as environment secretary during the administration of Corazon 
Aquino.

Spreading cities have also contributed to decimation of forests. “Asphalt is often the 
last harvest for many forests,” the late National Scientist Dioscoro Umali, a Ramon 
Magsaysay Award recipient, once said. The outcome: food crisis, devastation of 
lands and water resources, biodiversity facing extinction. “The productivity of 
the country’s agricultural lands and fisheries is declining as these (forest) areas 
become increasingly degraded and pushed beyond their capacity to produce,” said 
Mogerlgaard.
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The removal of forest cover has bolstered soil erosion in the uplands. “Soil erosion 
is an enemy to any nation – far worse than any outside enemy coming into a country 
and conquering it because it is an enemy you cannot see vividly,” reminded Harold 
Ray Watson, the 1985 Ramon Magsaysay Awardee for peace and international 
understanding. “It’s a slow creeping enemy that soon possesses the land.”

As a result, food production is jeopardized. “The loss of nutrient rich soil reduces 
crop yields and contributes to the expanded use of chemical fertilizers – a practice 
that can, in turn, pollute water resources,” Alimoane said. “Rivers and streams also 
carry eroded soil to the coasts, where it interferes with fish nursery areas.”

But that’s not all. “Extensive soil erosion has resulted in the siltation of waterbeds, 
reservoirs and dams, and in the process shortening their productive life spans,” said 
Dr. Germelito Bautista, of the Ateneo de Manila University.

The Magat Dam reservoir has been reported to cut its probable life span of 100 years 
to 25 years. The Ambuklao Dam reservoir has had its life halved from 60 to 32 years 
as a result of siltation. Water crisis is looming. “There has been a drop of 30% to 50% 
in the country’s water resources in the past 20 years or so,” pointed out Dr. Rafael D. 
Guerrero, former executive director of Philippine Council for Aquatic and Marine 
Research and Development.

“Rapid forest loss has eliminated habitat for unique and threatened plant and animal 
species,” Mogerlgaard observed. “At the rate our forests are getting destroyed, 
many species many no longer are around when we need them,” Alimoane said. More 
than 400 plant and animal species found in the country are currently threatened 
with extinction, including the Philippine eagle and Tamaraw, according to the World 
Conservation Union.

Studies show that a pair of Philippine eagle needs at least 7,000 to 13,000 hectares of 
forest as a nesting territory. “The Philippine eagle has become critically endangered 
species because the loss of the forest had made it lose its natural habitat,” said ex-
president Fidel V. Ramos, who declared the eagle as the country’s bird icon.

Without forest, floods are expected to happen – not only in Metro Manila (which has 
no forest cover to speak of) but also in other parts of the country where deforestation 
continues. The “flooding problems,” said Aquino in his 2011 SONA, “are caused by 
the incessant and illegal cutting down of trees.”

Filipinos are urged to stop cutting trees now and preserve the remaining forests the 
country has. “We have lain to waste millions of hectares of forest land, as though 
heedless of the tragic examples of the countries of Africa, the Middle East, and 
the Mediterranean, where large areas have become barren, if not decertified,” 
Alvarez said. “If we have not, in fact, reached this state, we are almost at the point of 
irreversibility.”

Dr. Ernesto Guiang, a forestry consultant, echoed the same concern: “We are now 
at the eleventh hour. We have to pay attention to the handwriting on the wall with 
respect to our forests.” 
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THE NEGATIVE EFFECTS OF DEFORESTATION 

Preventing deforestation is important for the stability of the environment and all 
living things, as the following negative effects are already causing serious irreversible 
damage throughout the world: 

a) Irreversible Environmental Changes: 

Sadly, some parts of the world have experienced detrimental consequences as a 
result of deforestation. For instance, they are no longer able to enjoy biodiversity 
and must find ways to cope with continuous environmental changes. The majority of 
countries that have undergone massive deforestation are dealing with unforeseen 
transformations in climate and geography because the ability of forests to sustain a 
balance climate is hindered. The outcome: natural habitats and biodiversity shrinks 
by the minute. 

b) Decline in Wood: 

Deforestation causes a dramatic decline in woods both for industry and human 
needs. 

c) Living Conditions: 

The overall quality of life declines in regions where deforestation takes place. 
d) Water Conditions: 

Deforestation affects soil quality, nature’s production of clean water, as well as the 
level of moisture in the atmosphere. 

e) Medicinal Loss: 

Researchers have discovered an abundant source for new drugs within forest 
biotopes located all over the world. With deforestation, the genetic variations (like 
crop resistance) that scientists would like to preserve are greatly threatened. 

f) Precipitation: 

The loss of vital trees and plants affect the water cycle in many different ways, as 
the absence of litter, stems, and trunks of trees all play an important role. With less 
forest covering the land, the ability to “intercept, retain, and transport precipitation” 
is affected. When precipitation is not trapped, surface water transport occurs at a 
faster rate. Possible outcomes include flash floods.
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g) Increased Pollution: 

You know the role that trees play in providing us quality and clean air. Trees manage 
organic carbon and forests possess the capacity to remove harmful pollutants from 
the air. Without trees working in our favor, environmental pollution will worsen. 

h) Shrinking Beauty: 

Forests are nature’s beauty and the lungs of our planet. Simply put, forests connect 
us to the beauty of creation and the thriving of life, the reason we find inner peace 
and respite around them. In some parts of the world, they provide great tourist 
attractions. 

i) Financial Impact: 

Although people use forest woods for supply of timber, for heating and cooking, and 
for paper (wood pulp), the long-term financial impact of deforestation far outweighs 
the short-term gain. The uncontrolled use of forest trees for wood products or the 
conversion of forest land to agricultural land has actually caused financial woes, 
as shown in the experience now of both West Africa and Southeast Asia with their 
timber harvests decreasing and derived revenue dwindling. Also, illegal logging 
comes with a price that costs national economies billions of dollars each year. 

HOW TO PREVENT DEFORESTATION 

You don’t have to live in the middle of a forest to do your part in preventing 
deforestation. Below are suggestions which you can consider in taking care of 
forests near you, or the mini forest you have right in your backyard: 

a) Use Recycled Items: 

Today, a consumer can purchase a variety of recycled items, including notebook 
paper, books, toilet paper, and shopping bags. When people use recycled products 
and make a conscious effort not to waste, the demand for new raw material to 
replace these items can decrease. 

b) Tree Care: 

When cutting down trees, spare younger varieties. In the event that you must remove 
a tree for a legitimate reason (for safety issues or power line interference), make sure 
that for every tree lost another is planted in its place.
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c) Farming Practices: 

Those who are farming can also contribute by rotating planted crops or simply 
avoiding monocrops. Also the use of same portion of land to plant different crops 
than to use different portions of land each year can be very effective in maintaining 
soil fertility. Farmers may also embrace more options, such as high-yield hybrid 
crops and hydroponics, which relies on a method of growing plants using mineral-
nutrient solutions instead of soil. 

d) Cut Back on Palm Oil: 

In Malaysia and Indonesia, an increasing amount of trees are cut down in order to 
generate palm oil for the production of some breads, chocolates, and shampoos. As 
a result, the native orangutans are losing their habitat. You can spread awareness and 
limit your consumption of products containing this type of oil. 

e) Coals: 

For those living in countries with four seasons or in cold areas like Baguio, try using 
coals instead of firewood in your fireplace. While it only takes a couple of hours to 
consume logs here and there, keep in mind that it takes years for one tree to fully 
grow. 

f) Reforestation: 

Take a page from the People’s Republic of China, where the government has set a 
requirement that every able-bodied citizen between the ages of 11 and 60 must 
plant three to five trees per year or complete an equal amount of work in other areas 
of forestry. Since 1982, the government claims that at least one billion trees have 
been planted in China as a result of the program. 

g) Become an Advocate: 

Become an advocate of reforestation. Learn how you can spread the word. For 
instance, a middle school in Washington took to the streets asking people for just 
one penny. They explained that the money would go towards purchasing acres of 
Amazonian rainforest. If successful, this move ensures that no deforestation can 
take place on the bought land. The effort was twofold, spreading information and 
collecting money for a good cause.
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h) Arbor Day Foundation’s Rain Forest Rescue: 

Support programs, such as the Arbor Day Foundation, which assists in the prevention 
of deforestation. Donated money is used to purchase and preserve rainforest space 
before lumber companies can get a hold of the land. As a result, the Arbor Day 
Foundation is able to protect the land from deforestation. 

i) Support Conservation Organizations: 

Lend your support through donations of your time, money, or actions to organizations 
that run programs concentrating on the preservation of forest habitats, such as 
Greenpeace, World Wide Fund for Nature, Community Forestry International, and 
Conservation International.

SYNTHESIS:

•	 The Philippines joining international communities has promised limiting global 
warming to 2°C or less.

•	 Deforestation is considered the largest source of greenhouse gas emissions 
because of the thousands of hectares involved. It leads to reduction of 
biodiversity, water crisis, and destructions of native’s livelihood.

•	 The large-scale deforestation can affect climate through biogeochemical that 
alters the concentration of atmospheric greenhouse gases and leads to affect 
global climate and biophysical processes, and can affect near-surface net 
radiation and the partitioning of this energy into sensible and latent heat.

•	 Scientists believe there are four factors that cause deforestation: conversion 
forest to pasture and cropland, the increase of fuel wood demand, loggings, 
and urbanization (e.g., settlement)

•	 REDD primarily refers to: (i) developing mechanisms to make payments to 
developing countries for reducing emissions from deforestation and forest 
degradation and (ii) readiness activities which prepare countries to participate 
in the REDD mechanism.

Ask the participants:

1. Do you believe deforestation is a moral problem but requires legal solutions?

2. If deforestation has an economic advantage, will it resolve its further implications 
to the environment—for example, gas emissions?

3. If developing countries do not have problem controlling deforestation, then why 
do they join international communities’ programs on environmental protection?

4. Is the REDD mechanism able to penetrate, for example, values-laden culture to 
educate the mindset of countries with uncontrolled bad practices?

5. Does a country or locality, by not taking actions, necessarily compromise 
international programs or just compromise their own issues?

6. Is urban development like conversion of forest to residential communities, 
commercial buildings or other infrastructure projects a threat to the environment?

7. Do you know of any local policies, similar to the Philippine Revised Forestry Code, 
that protect our forests?
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ACTION:

Get a partner you like to work with or form a group minimum of 5 members and 
plan a tree-planting activity. Coordinate with schools, local barangay or the DENR for 
any of your tree-planting activities. Get selfies and groupies during the actual tree-
planting day and get a certificate of your participation. Make a pact or commitment 
with your partner/group that you will visit the site of your tree-planting once a year 
to monitor the success of your action. Document the visit.
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WATER CRISIS
LESSON 3

In November 2002, the Committee on Economic, Social, and Cultural Rights 
adopted General Comment No. 15 on the right to water. Article I.1 states that 

“The human right to water is indispensable for leading a life in human dignity. It 
is a prerequisite for the realization of other human rights.” Comment No. 15 also 

defined the right to water as the right of everyone to sufficient, safe, acceptable and 
physically accessible and affordable water for personal and domestic uses. (Source: 

Resolution A/RES/64/292. United Nations General Assembly, July 2010 General 
Comment No. 15. The right to water. UN Committee on Economic, Social and 

Cultural Rights, November 2002)

OBJECTIVES:

By the end of the session, the participants will have:

1. identified the underlying causes of water crisis;

2. explained how the water crisis is a serious threat that needs urgent action; and

3. explained the value of water for quality living.

ACTIVITY:   “A life without water”

MATERIALS:

Timer and space in front of the class where the participants can demonstrate their skits.

DIRECTIONS:

1. Divide participants into 3-4 groups.

2. Assign the groups to create a skit to show different scenarios describing what 
would life be without water in the following setting:

a. Home

b. School

c. Workplace

d. Community

3. Give each group a maximum of seven minutes to prepare and three minutes of 
presentation time.

DISCUSSION:

Ask the students the following questions:

1. How would you feel if what you portrayed happened in real life, and what would 
you do?

2. Do you think it’s possible to really run out of water? Why or why not?

3. Cite possible instances that we are indeed losing water and are creating a water 
crisis.

4. Can you think of other alternatives for water?

5. What are some creative ways that we can adopt to help address the growing water 
crisis collectively?
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KEY MESSAGE: 

Water is essential for living. There are serious multifaceted issues the world faces 
regarding the availability of water and its use.

INPUT:

There is a crisis ongoing for many countries. While countries are preoccupied with 
other crises like energy, food, environment, and debt, the water crisis has been 
escalating and, for some reason, does not attract international attention the way 
other crises did. Scientists have agreed that the global water requirements are likely 
to increase almost tenfold now in the 21st century.

In the Philippines, one of the projects the government proposes is the Kaliwa 
Dam, as a way to meet Filipinos’ increasing water needs. Watch this video to get a 
backgrounder on the various issues surrounding the project: “Brigada: Ano-
ano ang Magiging Epekto ng Kaliwa Dam Project?” (https://www.youtube.com/
watch?v=3otb60P_2eg)

The following forecast can be made on the future situation of developing countries 
in water resources. In order to support an increasing population more and more 
water will be required for all agricultural uses in all developing countries to attain 
food security, which will result in lesser water reserve unless water use is radically 
improved within a decade or so. Simultaneously, water demands for domestic and 
livestock, industrial development, and electricity generation will increase steadily as 
well. Water for ecosystem preservation will become an increasingly important socio-
political issue.

Since all the easily exploitable sources of water have already been developed, or 
are in the process of development, future water projects will be more expensive 
and difficult technologically and will take more time to construct than the current 
or the past ones. For environmental and social (primarily resettlement) reasons, it 
will take significantly more time than what most governments currently expect to 
develop water projects for the next generation. Considering the growth rates for 
water demands in the coming decades, it is now evident that nearly all developing 
countries will have insufficient water to satisfy the demands for all human needs, at 
least in the medium-term.

Under this competing situation, the percentage share of water for irrigation will start 
to decline steadily in the coming decades. Domestic and industrial uses will receive 
an increasing share of the available water.

Irrigation, which currently accounts for nearly two thirds of all water use globally, 
will have to become more efficient: there is simply no other alternative. As what the 
present trends show, irrigation management is not improving as fast as necessary to 
compensate for the current water wastage and the future water needs of the sector 
of agriculture. Unless water resources managers and national decision-makers 
realize the gravity of the situation, the current situation is likely to get worse for many 
years to come. This will undoubtedly contribute to the intensification of sociopolitical 
tensions in many countries (Biswas, 1998).
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This problem not just confined to a particular region; is a worldwide issue. A third of 
the earth’s population lives in water-stressed countries and that number is expected 
to rise dramatically for the next two decades. The crisis is worst in developing nations, 
especially in Sub-Saharan Africa and South Asia (Ethos Water, 2011).

The destruction of water resources is increasingly becoming the most severe threat 
to survival of countries in the Global South. This destruction is arising in two ways: 
by the disruption of the hydrological cycle on which the renewability and sustained 
availability of water depends, and by the pollution of water systems with industrial 
and urban wastes (Destruction of Water Resources, 1985).

So, the rapid destruction of vegetation, or deforestation, has worsened the scarcity 
of supply for drinking water, due to failure to sustain a balanced use of natural 
resources.

Improving the use of water for agriculture includes adopting more modern irrigation 
techniques, like “drip-feeds,” by selecting more drought-tolerant crops and livestock, 
and capturing and reusing the water run off from irrigated fields. (Examples can be 
found in Biagini et al., 2014; Christian-Smith et al., 2012; or Wallace, 2000.)

We can adopt water conservation and recycling methods, combined with improved 
water management, and use them efficiently as part of solution in expanding the 
opportunity for the use of clean water.

CAUSES OF WATER SCARCITY

•	 Overuse of Water: Water overuse is a huge issue. It may be overused on people, 
animals, land, or any other number of needs. It may also be used for recreational 
activities without any care about the effects that it may have on the environment.

•	 Pollution of Water: Water pollution is a huge problem, particularly in areas 
without good sewage system. Water pollution may be caused by oil, carcasses, 
chemicals, or fecal matter. No matter the cause, water pollution affects people.

•	 Conflict: If there is conflict over an area of land, it may be difficult to access 
the water located there. In worst case scenarios, people could end up dying if 
they try to access the water in these areas (due to violence). This can result in a 
variety of other issues, including pollution. 

•	 Distance: There are a number of areas throughout the world that deal with 
water scarcity because they are not close to anywhere that has water. Areas that 
are considered to be a desert, or areas that are secluded, may not have water 
sources that the people can get water from effectively.
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•	 Drought: A drought happens to an area not getting enough rainfall to be able 
to sustain forms of life. Some areas are in perpetual drought, whereas other 
areas may be dealing with a drought on occasion. Droughts are common all 
over the world, and there is little that can be done to prevent such things from 
happening. 

•	 Governmental Access: In some countries, specifically those with dictatorships, 
the use of water may be strictly controlled by those in power, causing a water 
scarcity. These governments use water as a source of control over those that 
they are governing, which can be a huge problem. Effects of Water Scarcity 

•	 Lack of Access to Drinking Water: The biggest problem with water scarcity is 
that people are not able to get fresh, clean drinking water. The human body can 
only go so long without water, and lack of drinking water can result in a number 
of other problems, which will discuss below. 

•	 Hunger: If there is no water that can be used in order to help water the crops, 
then people will go hungry. Animals will also die, which will result in lack of 
edible meat as well. Water scarcity, in short, causes starvation with rippling 
effects on both people and animals that are located in the area. 

•	 Lack of Education: Water scarcity makes it difficult for children to get the 
education they need or deserve because they are either too sick to go to school 
(which we will discuss below), or they are working to help get water to the home 
and for the family.

•	 Diseases: Without access to clean water for drinking or bathing, people will 
likely be susceptible to diseases that can be fatal. 

•	 Sanitation Issues: Without access to clean water, there is no way to clean the 
food, and dishes, or maintain people’s hygiene and sanitation. When people 
are not given access to proper sanitation, disease (which we discussed above) 
ends up becoming much more threatening than it would have otherwise been. 
It also causes mental health issues, including depression and anxiety.

•	 Poverty: All in all, people who are dealing with water scarcity are often stuck in 
poverty as well. These people are not able to get the resources they need to be 
able to thrive, and instead are just barely surviving.
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SOLUTIONS FOR WATER SCARCITY 

•	 Education: There are plenty of opportunities out there that people can use in 
order to learn more about the world around them. By educating those who are 
not dealing with water scarcity, they can be in a position to help. Those who are 
dealing with it can get educated on how they can prevent the problem from 
becoming even worse in the future. 

•	 Recycle Water: There are plenty of technologies out there that allow you to 
recycle rainwater and other water that you may be using in your home. Consider 
learning about how you can recycle water. Not only does it help to prevent 
scarcity, but can save you some money as well. 

•	 Advance Technology Related to Water Conservation: There has been a lot of 
work in the world for water conservation, but there is still a lot that needs to 
be done in order to ensure that the rest of the world is able to conserve water. 
Putting money and effort into conservation could be life-saving. 

•	 Improve Practices Related to Farming: Farming and irrigation are often huge 
culprits when it comes to water scarcity; thus, we need to improve practices so 
that we do not use as much water, and those who are using water are using it to 
its fullest potential. Technology also needs to advance in this manner. 

•	 Improve Sewage Systems: Clean drinking water starts with a good sewage 
system. Without proper sanitation, the water in an area becomes ridden with 
pathogens and causes other host of problems. By improving the sewage 
systems in these areas, we can prevent water scarcity from becoming any worse.

•	 Support Clean Water Initiatives: There are organizations located all over the 
world that are looking to bring clean water to areas that don’t have it. Consider 
donating to these organizations, either with your time, your skills, or your 
finances (whichever you can afford to give to them). There are a lot of things 
that we need to consider when we’re looking at water scarcity and how we can 
deal with it. If we start to look at this issue as a whole, and we work hard to make 
sure that we are able to make a difference when it comes to this widespread 
issue, we’re going to be in a much better place to help people all over the world 
in preventing this issue from getting worse.
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SYNTHESIS:

•	 Water is the pillar of human life. It is a very essential natural resource and is a 
focus of conservation efforts around the globe.

•	 The destruction of water resources is increasingly becoming the most severe 
threat to survival of countries in the Global South. This destruction is arising in 
two ways: by the disruption of the hydrological cycle on which the renewability 
and sustained availability of water depends, and by the pollution of water 
systems with industrial and urban wastes.

•	 The rapid destruction of vegetation, or deforestation, had worsened the scarcity 
of drinking water, making it difficult to ensure water availability.

•	 We can adopt water conservation and recycling methods, combined with 
improved water management, and use them efficiently as part of solution in 
expanding the opportunity for the use of clean water.

ACTION:

Ask the participants: If money is not a problem, what innovations are they going to 
do to have sufficient access to clean water? Think how ethically and politically correct 
their actions will be. Write down their answers on a paper. Give about 2-5 minutes 
to the activity. Ask each participant their answers. Group those with similar answers 
together. Those with no similar answers may explain their project to the class. Groups 
may talk together and help to fine tune their thoughts about the project.
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CLIMATE CHANGE
LESSON 4

OBJECTIVES:

By the end of the session, the participants will have:

1. illustrated climate change and the vast damage that climate change is creating 

globally; and

2. manifested support for urgent response to climate change.

ACTIVITY:    “A Revisit of the Inconvenient Truth”

MATERIALS:

1.        LCD projector;

2.        Any device that can play any video presentation (laptop or DVD player);

3.        Speakers that can amplify the audio-video presentation;

4.        Copy of “Al Gore: The Case for Optimism on Climate Change (TED 2016)”; and

(https://www.youtube.com/watch?v=gVfgkFaswn4)

5.        Pictures that show the effects of climate change.

DIRECTIONS:

1. Ask the participants to find their seats and be seated comfortably without 

distraction.

2. Play the video entitled, “Al Gore: The Case for Optimism on Climate Change (TED 

2016),” for all participants to see.

3. After the video has ended, ask the participants to write down their reflections and 

reactions to the documentary film.

4. Ask the participants to look for a partner to whom they can willfully share their 

reflections and reactions.

5. After participants have finished sharing their reflections to their selected partners, 

solicit a few answers for the purpose of starting a group interaction or discussion.

DISCUSSION:

Ask the students the following questions:

1. What does the video say about the environment?

2. How does the video make you feel about the environment? Hopeful? Hopeless? 

Why?

3. Is there an urgent need to educate people on climate change? Do you think there 

are still people who are unaware of the issue?

4. Is there still time to avoid disastrous human-induced climate change? What does 

the video say?

5. Can we have a lifestyle that does not destroy the environment?

6. Does the video give us hope? If so, in what ways? What steps have been successful?
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KEY MESSAGE: 

Climate change is a reality, and the world, including our country, faces grave danger 
due to it. There are hopeful signs, and the world is heading towards it. The challenge 
is not only for people to change their lifestyle, but to undergo policy changes and 
structures as well.

INPUT:

Climate change, also called global warming, refers to the rise in average surface 
temperatures on Earth. An overwhelming scientific consensus maintains that climate 
change is due primarily to the human use of fossil fuels, which releases carbon dioxide 
and other greenhouse gases into the air. The gases trap heat within the atmosphere, 
which can have a range of effects on ecosystems, including rising sea levels, severe 
weather events, and droughts that render landscapes more susceptible to wildfires.

IS CLIMATE CHANGE REAL?

There is a broad-based agreement within the scientific community that climate 
change is real. The U.S. Environmental Protection Agency, the National Aeronautics 
and Space Administration, and the National Oceanic and Atmospheric Administration 
concur that climate change is indeed occurring and is almost certainly due to human 
activity.

WHAT ARE THE CAUSES OF CLIMATE CHANGE?

The primary cause of climate change is the burning of fossil fuels, such as oil and 
coal, which emits greenhouse gases into the atmosphere—primarily carbon dioxide. 
Other human activities, such as agriculture and deforestation, also contribute to the 
proliferation of greenhouse gases that cause climate change.

While some quantities of these gases are naturally occurring and a critical part of the 
earth’s temperature control system, the atmospheric concentration of CO2 did not 
rise above 300 parts per million between the advent of human civilization roughly 
10,000 years ago and 1900. Today it is at about 400 ppm, a level not reached in more 
than 400,000 years.

WHAT ARE THE EFFECTS OF CLIMATE CHANGE?

Even small increases in the earth’s temperature caused by climate change can have 
severe effects. The earth’s average temperature has gone up 1.4°F over the past 
century and is expected to rise as much as 11.5°F over the next. That might not seem 
like a lot, but the average temperature during the last Ice Age was about 4ºF lower 
than it is today.

Rising sea levels due to the melting of the polar ice caps (again, caused by climate 
change) contribute to greater storm damage; warming ocean temperatures are 
associated with stronger and more frequent storms; additional rainfall, particularly 
during severe weather events, leads to flooding and other damage; an increase in 
the incidence and severity of wildfires threatens habitats, homes, and lives; and heat 
waves contribute to human deaths and other consequences.
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CLIMATE CHANGE: THE DEBATE

While consensus among nearly all scientists, scientific organizations, and 
governments is that climate change is happening and is caused by human activity, 
a small minority of voices questions the validity of such assertions and prefers to 
cast doubt on the preponderance of evidence. Climate change deniers often claim 
that recent changes attributed to human activity can be seen as part of the natural 
variations in earth’s climate and temperature, and that it is difficult or impossible to 
establish a direct connection between climate change and any single weather event, 
such as a hurricane. While the latter is generally true, decades of data and analysis 
support the reality of climate change—and the human factor in this process. In any 
case, economists agree that acting to reduce fossil fuel emissions would be far less 
expensive than dealing with the consequences of not doing so.

CLIMATE CHANGE: 

How do we know? The earth’s climate has changed throughout history. Just in the 
last 650,000 years there have been seven cycles of glacial advance and retreat, with 
the abrupt end of the last ice age about 7,000 years ago marking the beginning of 
the modern climate era — and of human civilization. Most of these climate changes 
are attributed to very small variations in the earth’s orbit that change the amount of 
solar energy our planet receives.

Scientific evidence for warming of the climate system is unequivocal.
- Intergovernmental Panel on Climate Change

The current warming trend is of particular significance because most of it is very 
likely human-induced and proceeding at a rate that is unprecedented in the past 
1,300 years. 

Earth-orbiting satellites and other technological advances have enabled scientists to 
see the big picture, collecting many different types of information about our planet 
and its climate on a global scale. This body of data, collected over many years, 
reveals the signals of a changing climate. 

The heat-trapping nature of carbon dioxide and other gases was demonstrated in 
the mid-19th century. Their ability to affect the transfer of infrared energy through 
the atmosphere is the scientific basis of many instruments flown by NASA (National 
Aeronautics and Space Administration). There is no question that increased levels of 
greenhouse gases must cause the Earth to warm in response. 

Ice cores drawn from Greenland, Antarctica, and tropical mountain glaciers show that 
the earth’s climate responds to changes in greenhouse gas levels. They also show 
that in the past, large changes in climate have happened very quickly, geologically-
speaking: in tens of years, not in millions or even thousands.
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THE EVIDENCE FOR RAPID CLIMATE CHANGE IS COMPELLING 

SEA LEVEL RISE 

Global sea level rose about 17 centimeters (6.7 inches) in the last century. The rate in 
the last decade, however, is nearly double that of the last century. 

GLOBAL TEMPERATURE RISE 

All three major global surface temperature reconstructions show that Earth has 
warmed since 1880. Most of the warming occurred in the past 35 years, with 15 
of the 16 warmest years on record occurring since 2001. The year 2015 was the 
first time the global average temperatures were 1 degree Celsius or more above 
the 1880-1899 average. Even though the 2000s witnessed a solar output decline 
resulting in an unusually deep solar minimum in 2007-2009, surface temperatures 
continue to increase.

WARMING OCEANS 

The oceans have absorbed much of this increased heat, with the top 700 meters 
(about 2,300 feet) of ocean showing warming of 0.302 degrees Fahrenheit since 
1969. 

SHRINKING ICE SHEETS 

The Greenland and Antarctic ice sheets have decreased in mass. Data from NASA’s 
Gravity Recovery and Climate Experiment show Greenland lost 150 to 250 cubic 
kilometers (36 to 60 cubic miles) of ice per year between 2002 and 2006, while 
Antarctica lost about 152 cubic kilometers (36 cubic miles) of ice between 2002 and 
2005. 

DECLINING ARCTIC SEA ICE 

Both the extent and thickness of Arctic sea ice have declined rapidly over the last 
several decades. 

GLACIAL RETREAT 

Glaciers are retreating almost everywhere around the world — including in the Alps, 
Himalayas, Andes, Rockies, Alaska, and Africa.

EXTREME EVENTS 

The number of record high temperature events in the United States has been 
increasing, while the number of record low temperature events has been decreasing, 
since 1950. The U.S. has also witnessed increasing numbers of intense rainfall events.
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OCEAN ACIDIFICATION 

Since the beginning of the Industrial Revolution, the acidity of surface ocean waters 
has increased by about 30 percent. This increase is the result of humans emitting 
more carbon dioxide into the atmosphere and hence more being absorbed into the 
oceans. The amount of carbon dioxide absorbed by the upper layer of the oceans is 
increasing by about 2 billion tons per year. 

DECREASED SNOW COVER 

Satellite observations reveal that the amount of spring snow cover in the Northern 
Hemisphere has decreased over the past five decades and that the snow is melting 
earlier.

KYOTO PROTOCOL

The Kyoto Protocol was adopted on 11 December 1997. Owing to a complex 
ratification process, it entered into force on 16 February 2005. Currently, there are 
192 Parties to the Kyoto Protocol.

In short, the Kyoto Protocol operationalizes the United Nations Framework 
Convention on Climate Change by committing industrialized countries to limit and 
reduce greenhouse gases (GHG) emissions in accordance with agreed individual 
targets. The Convention itself only asks those countries to adopt policies and 
measures on mitigation and to report periodically.

The Kyoto Protocol is based on the principles and provisions of the Convention and 
follows its annex-based structure. It only binds developed countries, and places 
a heavier burden on them under the principle of “common but differentiated 
responsibility and respective capabilities,” because it recognizes that they are largely 
responsible for the current high levels of GHG emissions in the atmosphere.

In its Annex B, the Kyoto Protocol sets binding emission reduction targets for 36 
industrialized countries and the European Union. Overall, these targets add up to an 
average 5 per cent emission reduction compared to 1990 levels over the five-year 
period 2008–2012 (the first commitment period).11

Philippine Senate ratified the Kyoto Protocol in 2003.

11https://unfccc.int/kyoto_protocol
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10 POSSIBLE SOLUTIONS TO CLIMATE CHANGE 

The enormity of challenge posed by global warming can be daunting and dispiriting. 
What can one person, or even one nation, do on their own to slow down and reverse 
climate change? But as explained by ecologist Stephen Pacala and physicist Robert 
Socolow, professors both at Princeton University who came up with 15 so-called 
“wedges” for nations to utilize toward this goal—each of which is challenging but 
feasible and, in some combination, could reduce greenhouse gas emissions to safer 
levels—there are personal lifestyle changes that you can make too that, in some 
combination, can help reduce your carbon impact. 

Not all are right for everybody. Some you may already be doing or absolutely abhor. 
But implementing just a few of them could make a difference.

Forego Fossil Fuels—the first challenge is eliminating the burning of coal, oil and, 
eventually, natural gas. This is perhaps the most daunting challenge as denizens of 
richer nations literally eat, wear, work, play, and even sleep on the products made 
from such fossilized sunshine. And citizens of developing nations want and arguably 
deserve the same comforts, which are largely thanks to the energy stored in such 
fuels. 

Oil is the lubricant of the global economy, hidden inside such ubiquitous items as 
plastic and corn, and fundamental to the transportation of both consumers and 
goods. Coal is the substrate, supplying roughly half of the electricity used in the 
U.S. and nearly that much worldwide—a percentage that is likely to grow, according 
to the International Energy Agency. There are no perfect solutions for reducing 
dependence on fossil fuels, for example, carbon neutral bio fuels can drive up the 
price of food and lead to forest destruction, and while nuclear power does not emit 
greenhouse gases, it does produce radioactive waste, but every bit counts. 

So try to employ alternatives when possible—plant-derived plastics, biodiesel, wind 
power—and to invest in the change, be it by divesting from oil stocks or investing in 
companies practicing carbon capture and storage. 

Infrastructure Upgrade—Buildings worldwide contribute around one third of all 
greenhouse gas emissions (43 percent in the U.S. alone), even though investing 
in thicker insulation and other cost-effective, temperature-regulating steps can 
save money in the long run. Electric grids are at capacity or overloaded, but power 
demands continue to rise. And bad roads can lower the fuel economy of even the 
most efficient vehicle. Investing in new infrastructure, or radically upgrading existing 
highways and transmission lines, would help cut greenhouse gas emissions and 
drive economic growth in developing countries.
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Of course, it takes a lot of cement, a major source of greenhouse gas emissions, to 
construct new buildings and roads. The U.S. alone contributed 50.7 million metric 
tons of carbon dioxide to the atmosphere in 2005 from cement production, which 
requires heating limestone and other ingredients to 1,450 degrees Celsius (2,642 
degrees Fahrenheit). Mining copper and other elements needed for electrical wiring 
and transmission also causes globe-warming pollution. 

But energy-efficient buildings and improved cement-making processes (such as 
using alternative fuels to fire up the kiln) could reduce greenhouse gas emissions in 
the developed world and prevent them in the developing world. 

Move Closer to Work—Transportation is the second leading source of greenhouse 
gas emissions in the U.S. (burning a single gallon of gasoline produces 20 pounds of 
CO2). But it doesn’t have to be that way.

One way to dramatically curtail transportation fuel needs is to move closer to work, 
use mass transit, or switch to walking, cycling or some other mode of transport that 
does not require anything other than human energy. There is also the option of 
working from home and telecommuting several days a week. 

Cutting down on long-distance travel would also help, most notably airplane flights, 
which are one of the fastest growing sources of greenhouse gas emissions and a 
source that arguably releases such emissions in the worst possible spot (higher in 
the atmosphere). Flights are also one of the few sources of globe-warming pollution 
for which there isn’t already a viable alternative: jets rely on kerosene, because it 
packs the most energy per pound, allowing them to travel far and fast, yet it takes 
roughly 10 gallons of oil to make one gallon of Jet A fuel. Restricting flying to only 
critical, long-distance trips—in many parts of the world, trains can replace planes for 
short-to medium-distance trips—would help curb airplane emissions.

Consume Less—the easiest way to cut back on greenhouse gas emissions is simply to 
buy less stuff. Whether by forgoing an automobile or employing a reusable grocery 
sack, cutting back on consumption results in fewer fossil fuels being burned to 
extract, produce, and ship products around the globe.

Think green when making purchases. For instance, if you are in the market for a new 
car, buy one that will last the longest and have the least impact on the environment. 
Thus, a used vehicle with a hybrid engine offers superior fuel efficiency over the long 
haul while saving the environmental impact of new car manufacture.

Paradoxically, when purchasing essentials, such as groceries, buying in bulk can 
reduce the amount of packaging—plastic wrapping, cardboard boxes, and other 
unnecessary materials. Sometimes buying more means consuming less.

Be Efficient—a potentially simpler and even bigger impact can be made by doing 
more with less. Citizens of many developed countries are profligate wasters of 
energy, whether by speeding in a gas-guzzling sport-utility vehicle or leaving the 
lights on when not in a room.
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Good driving—and good car maintenance, such as making sure tires are properly 
inflated—can limit the amount of greenhouse gas emissions from a vehicle and, 
perhaps more importantly, lower the frequency of payment at the pump. 

Similarly, employing more efficient refrigerators, air conditioners, and other 
appliances, such as those rated highly under the U.S. Environmental Protection 
Agency’s Energy Star program, can cut electric bills while something as simple as 
weather proofing the windows of a home can reduce heating and cooling bills. Such 
efforts can also be usefully employed at work, whether that means installing more 
efficient turbines at the power plant or turning the lights off when you leave the 
office.

Eat Smart, Go Vegetarian? — Corn grown in the U.S. requires barrels of oil for the 
fertilizer to grow it and the diesel fuel to harvest and transport it. Some grocery stores 
stock organic produce that do not require such fertilizers, but it is often shipped from 
halfway across the globe. And meat, whether beef, chicken or pork, requires pounds 
of feed to produce a pound of protein. 

Choosing food items that balance nutrition, taste and ecological impact is no easy 
task. Food stuffs often bear some nutritional information, but there is little to reveal 
how far a head of lettuce, for example, has traveled. 

University of Chicago researchers estimate that each meat-eating American 
produces 1.5 tons more greenhouse gases through their food choice than do their 
vegetarian peers. It would also take far less land to grow the crops necessary to feed 
humans than livestock, allowing more room for planting trees. 

Stop Cutting Down Trees—every year, 33 million acres of forests are cut down. Timber 
harvesting in the tropics alone contributes 1.5 billion metric tons of carbon to the 
atmosphere. That represents 20 percent of human-made greenhouse gas emissions 
and a source that could be avoided relatively easily.

Improved agricultural practices along with paper recycling and forest management—
balancing the amount of wood taken out with the amount of new trees growing—
could quickly eliminate this significant chunk of emissions. 

And when purchasing wood products, such as furniture or flooring, buy used goods 
or, failing that, wood certified to have been sustainably harvested. The Amazon and 
other forests are not just the lungs of the earth; they may also be humanity’s best 
short-term hope for limiting climate change.

Unplug—Believe it or not, U.S. citizens spend more money on electricity to power 
devices when off than when on. Televisions, stereo equipment, computers, battery 
chargers, and a host of other gadgets and appliances consume more energy when 
seemingly switched off, so unplug them instead.
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Purchasing energy-efficient gadgets can also save both energy and money—and thus 
prevent more greenhouse gas emissions. To take but one example, efficient battery 
chargers could save more than one billion kilowatt-hours of electricity—$100 million 
at today’s electricity prices—and thus prevent the release of more than one million 
metric tons of greenhouse gases.

Swapping old incandescent light bulbs for more efficient replacements, such as 
compact fluorescents (Warning: these light bulbs contain mercury and must be 
properly disposed of at the end of their long life), would save billions of kilowatt-
hours. In fact, according to the EPA, replacing just one incandescent lightbulb in 
every American home would save enough energy to provide electricity to three 
million American homes. 

One Child—there are at least 6.6 billion people living today, a number that is 
predicted by the United Nations to grow to at least nine billion by mid-century. The 
U.N. Environmental Program estimates that it requires 54 acres to sustain an average 
human being today—food, clothing, and other resources extracted from the planet. 
Continuing such population growth seems unsustainable. 

Falling birth rates in some developed and developing countries (a significant portion 
of which are due to government-imposed limits on the number of children a couple 
can have) have begun to reduce or reverse the population explosion. It remains 
unclear how many people the planet can comfortably sustain, but it is clear that per 
capita energy consumption must go down if climate change is to be controlled. 

Ultimately, a one child per couple rule is not sustainable either and there is no perfect 
number for human population. Nevertheless, it is clear that more humans mean 
more greenhouse gas emissions. Future Fuels—replacing fossil fuels may prove the 
great challenge of the 21st century. Many contenders exist, ranging from ethanol 
derived from crops to hydrogen electrolyzed out of water, but all of them have some 
drawbacks, too, and none are immediately available at the scale needed. 

Biofuels can have a host of negative impacts, from driving up food prices to 
sucking up more energy than they produce. Hydrogen must be created, requiring 
either reforming natural gas or electricity to crack water molecules. Biodiesel 
hybrid electric vehicles (that can plug into the grid overnight) may offer the best 
transportation solution in the short term, given the energy density of diesel and the 
carbon neutral ramifications of fuel from plants as well as the emissions of electric 
engines. A recent study found that the present amount of electricity generation in 
the U.S. could provide enough energy for the country’s entire fleet of automobiles to 
switch to plug-in hybrids, reducing greenhouse gas emissions in the process. 

But plug-in hybrids would still rely on electricity, now predominantly generated 
by burning dirty coal. Massive investment in low-emission energy generation, 
whether solar-thermal power or nuclear fission, would be required to radically 
reduce greenhouse gas emissions. And even more speculative energy sources—
hyper efficient photovoltaic cells, solar energy stations in orbit or even fusion—may 
ultimately be required.
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The solutions above offer the outline of a plan to personally avoid contributing to 
global warming. But should such individual and national efforts fail, there is another, 
potentially desperate solution: 

Experiment Earth—Climate change represents humanity’s first planet wide 
experiment. But, if all else fails, it may not be the last. A so-called geo engineering, 
radical interventions to either block sunlight or reduce greenhouse gases, is a 
potential last resort for addressing the challenge of climate change. 

Among the ideas: releasing sulfate particles in the air to mimic the cooling effects 
of a massive volcanic eruption; placing millions of small mirrors or lenses in space 
to deflect sunlight; covering portions of the planet with reflective films to bounce 
sunlight back into space; fertilizing the oceans with iron or other nutrients to enable 
plankton to absorb more carbon; and increasing cloud cover or the reflectivity of 
clouds that already form. 

All may have unintended consequences, making the solution worse than the 
original problem. But it is clear that at least some form of geo engineering will likely 
be required: capturing carbon dioxide before it is released and storing it in some 
fashion, either deep beneath the earth, at the bottom of the ocean or in carbonate 
minerals. Such carbon capture and storage are critical to any serious effort to combat 
climate change.

SYNTHESIS:

Ask the participants:
1. Is human life connected to the environment? In what way/s?
2. Why is it important to care for the environment?

References:
Climate Change Evidence: How Do We Know? (2019, May 22). Retrieved from 
Climate Change: Vital Signs of the Planet website: http://climate.nasa.gov/evidence/

TED. (2016). The case for optimism on climate change | Al Gore. Retrieved from 
https://www.youtube.com/watch?v=gVfgkFaswn4

What is climate change? (n.d.). Retrieved March 10, 2020, from TakePart website: 
http://www.takepart.com/flashcards/what-is-climate-change

“What is the Kyoto Protocol”. Retrieved from unfccc website: https://unfccc.int/
kyoto_protocol
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ECOSYSTEM AND BIODIVERSITY
LESSON 5

12https://www.espa.ac.uk/news-blogs/blog/healthy-ecosystems-essential-human-rights

In March 2017, the Special Rapporteur on human rights and the environment, John 
Knox, published a report on human rights and biodiversity that marks a first for the 
UN. The report makes clear that ecosystem services are essential for the full enjoyment 
of human rights. As a result, states must add biodiversity action to the actions they 

already consider for human rights protection.12

OBJECTIVES:

By the end of the session, the participants will have:

1. demonstrated the importance of a balanced ecosystem and biodiversity;

2. determined factors that are threats to a balanced ecosystem and biodiversity.

ACTIVITY:   “Let’s volt it”

MATERIALS:

1. One big picture or picture print that is related to nature (if you can find an A3 size 

picture the better, but if A3 size is not available, a short bond paper size picture will do).

2. One small roll of scotch tape or ordinary paste.

DIRECTIONS:

1. Present the printed picture to the whole class and let them carefully observe the 

parts of the picture.

2. As every participant is able to see the picture, ask each to tear a piece of the 

picture.

3. Just remind every participant to be mindful of others who needs to have a piece 

of the printed picture.

4. Once every participant has their own piece of the picture, ask them to reconstruct 

the picture as best as possible.

5. Place the roll of scotch tape or paste in front of the whole group and allow them to 

use it as necessary to reconstruct the picture.

6. Give them a maximum of 5 minutes to reconstruct the picture.
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DISCUSSION:

Ask the participants the following questions:

1. How would you describe the picture before it was torn apart?

2. How did you react to the task of re-assembling the torn picture?

3. Was the group able to reconstruct the picture completely?

4. Does the picture look the same as before it was torn apart? In what ways is it the 

same? In what ways is it different now?

5. Do you observe the same in the world? In your life?

6. In your experience, what happens when we damage something and try to put it 

back together again? In relationships? In things?

7. Can you say the same for the environment?

8. What happens when something is damaged or disrupted in the environment?

9. Is it repairable or irreparable? If repairable, is it difficult to repair the damage? 

Why, or why not?

KEY MESSAGE: 

In this activity, we stress the importance of respecting the balance of the ecosystem. 
As the different aspects of the environment are all connected, whatever we do to 
one aspect has many effects to the others. In many ways, humanity has damaged the 
environment. Restoring the damage is neither easy nor quick.

INPUT:

ECOSYSTEM AND BIODIVERSITY

Biodiversity is a measure of the variety of life on earth. It can be assessed at genetic, 
species, and ecosystem levels.

An ecosystem is defined as a community of living organisms, together with the 
physical environment they occupy at any given time. The diversity of ecosystems 
is difficult to estimate as ecosystems grade into one another and large ecosystems 
may contain diverse smaller ones. Our planet as a whole is an ecosystem, but it 
contains many others: forests, deserts and oceans for instance, which are themselves 
made up of smaller ecosystems, for example, coral reefs, and shallow seas within 
the oceans. These in turn are made up of many yet smaller ecosystems, such as 
mangrove swamps, which border on and grade into terrestrial ecosystems. Change 
in one ecosystem will impact on the others with which it overlaps and into which it 
grades.

Species diversity refers to the number of different species in a certain area. It is, of 
course, very difficult to count all the species present – some are too small, live in 
inaccessible places, only use the area at certain times of day or year, or are very rare. 
Despite this, the number of species present is probably the most common measure 
of biodiversity used by conservationists; it is measured in different ways, but most 
include weighing for numbers of individuals as well as numbers of species. A field 
with 99 buttercups and one daisy is not as diverse as one with 56 buttercups and 44 
daisies.
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Genetic diversity refers to the variation between individuals of a single species, 
between different groups (races, populations or breeds) of the same species, and 
between versions of the same gene in different individuals in a population. The 
genetic difference between individuals of the same species is the raw material of 
evolution. It allows species to adapt over generations to some of the changes in their 
environment which would otherwise put them at risk of extinction.

WHY BIODIVERSITY MATTERS?

Every individual is dependent on its environment, both the physical (rainfall, soil type, 
temperature, oxygen gradient, light, etc.) and living (other individuals of its own and 
other species) and how these interact. Change in any aspect of these environments 
will impact on, and may destroy, whole communities.

A healthy ecosystem can be buffered to some extent, mitigating change. Over time, 
the composition of species may change but the ecosystem will still function to sustain 
life. The change may be caused by new species moving into the environment, by 
existing species increasing or decreasing, or by evolution over time. Resources are 
normally recycled within an ecosystem, and small, progressive changes can generally 
be accommodated without collapse of the system. The greater the biodiversity, the 
more likely it is that the system is able to adjust to changes. But natural communities 
are very complex and it is impossible to predict accurately what effect changing even 
one parameter will have on the whole.

Of course extinctions are not new, and it is estimated that the number of species 
living at the present time constitute only about 1% of all species that have ever lived. 
There have been both gradual and sudden changes to ecosystems, both in terms of 
number and composition, over geological time.

Our early human ancestors have been part of the earth’s ecosystem for at least 
the last two million years. The biodiversity of the planet has provided for all our 
needs: fuels, raw materials for food, clothes and medicines and ways of dealing with 
our waste. The requirements of our species are not going to change – to survive 
successfully we will always need clean water, good food, clean air, and biological 
waste-disposal services.

BIODIVERSITY AND US

Agricultural diversity refers to the biodiversity of the plants and animals that feed 
us. But, even where cultivated, all our food plants and animals are derived from wild 
populations. Intensive selection to maximize useful traits reduces the variation within 
these basic genetic stocks; the resultant uniformity of species type works well until 
external factors change – we then need access to variation to find individuals that can 
cope with the new environmental factors.
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The Irish potato famine in the 1840s occurred because farmers in Ireland found a 
couple of varieties of potato which did very well on their land. They grew these at the 
expense of most other crops and all other potato varieties; the human population 
grew until blight (to which the selected varieties were not resistant) decimated the 
potato crop. As a result, about a million people in Ireland starved to death and a 
further million were forced to emigrate, reducing Ireland’s population by between 
20 and 25%.

We have already lost many natural resources over the last two hundred years. 
Marine fisheries are collapsing while freshwater fish are generally in decline. These 
are simply two examples; virtually all natural ecosystems are being diminished at an 
increasing rate.

Arable soil is a critical resource for agriculture and we are losing it much faster than 
it is being formed. Forests are being felled and soils exposed. Land is cleared and 
planted with monocultures that do not hold the soil together. Water and wind loosen 
the soil so that it is washed and blown away. A healthy forest acts like a sponge 
and holds rainwater, releasing it slowly. By contrast, for instance, the 2010 floods 
in Pakistan were exacerbated by the loss of forests at the headwaters of the Indus. 
“Deforestation played a tremendous role in aggravating the floods,” said Ghulam 
Akbar, director of the Pakistan Wetlands Program, an environment protection group 
funded by the United Nations and other international organizations. “Had there 
been good forests, as we used to have 25 years back, the impact of flooding would 
have been much less.”

Humans have not been good at living sustainably within their local environments, 
but until recently we have had a whole world to expand into and exploit; when one 
geographic area became unlivable, populations moved, locally died out or brought 
resources in from neighboring areas.

Humans have always been very good at inventing new technologies. These have 
brought many benefits (from early agriculture to air travel). On the other hand, such 
advances in technology have always consumed more natural resources and energy 
than a basic hunter gatherer would have needed. These progressive technological 
developments have allowed our species to generate increasing amounts of material 
wealth, and since prehistoric times these developments have supported a gradual 
accompanying increase in human numbers.

However, since the industrial revolution, and the technological “leverage” provided 
by the use of fossil fuels, there has been a step change, both in the amount of natural 
resources consumed and the size of the human population that these resources 
have gone on to support. All over the earth our need for natural resources to support 
people and their technologies has pushed other species towards extinction. We 
take their food, destroy their habitat, pollute, and change the chemical and physical 
balance of their environments. A prime example is climate change caused, or at least 
exacerbated by human activity, one of the greatest threats to ecosystems around the 
world.
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In fact, so many species have now vanished forever that many scientists are referring 
to the present epoch as “the sixth mass extinction,” on a par with the one that 
eradicated the dinosaurs. We do not know how many species we can afford to lose, 
nor do we know which endangered species are key to our own survival, but we do 
now know many examples of habitats which have been made uninhabitable.

IMPORTANCE OF BIODIVERSITY IN ECOSYSTEM

Biodiversity is important in ecosystems because it prevents extinction of species, 
allows organisms to adapt to changes in the environment and provides a wide range 
of materials and foods for survival. Biodiversity is categorized into species diversity, 
genetic diversity, and ecosystem diversity. 

Each organism within an ecosystem serves important functions that help balance 
the Earth’s ecology. Biodiversity provides vast genetic pools and different habitats, 
which preserve the existence of life on Earth. Biodiversity creates a well-functioning 
ecosystem, which cleanses water and air resources, minimizing the effects of 
pollution. 

Rain forests contain 50 percent of the world’s animal and plant species. The 
biodiversity of these forests regulates weather patterns on Earth. Biodiversity protect 
against drought and erosion. It also regulates chemical composition of the soil and 
the atmosphere and determines the reproductive seasons of animals and the growth 
cycle of plants. 

Biodiversity keeps the ecosystem at an equilibrium, which defines the manner in which 
living organisms interact. Biodiversity is threatened by climate change, pollution, 
over exploitation of natural resources, and habitat loss. Within a biologically diverse 
ecosystem, living organisms depend on one another for survival. For example, 
animals depend on plants for food and shelter, and plants depend on the soil for 
growth. Plants also depend on bees for pollination and reproduction. Fungi and 
bacteria decompose other organisms to fertilize the soil. Loss of biodiversity weakens 
the connections that exist among various species, which harms the ecosystem.

FIVE MAJOR THREATS TO BIODIVERSITY, AND HOW WE CAN HELP CURB THEM 

The fewer animals we have, the fewer humans we will have. 

That’s why biodiversity is important. The wide variety of species on Earth, whether 
they’re plants, animals or microscopic organisms, are vital to keep the world’s many 
ecosystems healthy, balanced, and thriving — growing plants we can eat, trees we 
can shade under, and landscapes to use for everything from vacations to computer 
screensavers.
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In other words, biodiversity ensures natural sustainability for all life on the planet — 
think more abundant crops and fresher air, for example. More than 3 billion people 
depend on marine and coastal biodiversity, while more than 1.6 billion people rely 
on forests for their livelihoods. The loss of biodiversity affects the lives of more than 
1 billion people living in dry lands. Below, we discuss some of the biggest threats 
facing biodiversity today, as well as what the world can do (and is doing) to keep 
them in check.

1. Climate change 

Changes in climate throughout our planet’s history have, of course, altered life on 
Earth in the long run — ecosystems have come and gone and species routinely go 
extinct. 

But rapid, man-made climate change speeds up the process, without affording 
ecosystems and species the time to adapt. For example, rising ocean temperatures 
and diminishing Arctic sea ice affect marine biodiversity and can shift vegetation 
zones, having global implications. 

Overall, climate is a major factor in the distribution of species across the globe; 
climate change forces them to adjust. But many are not able to cope, causing them 
to die out. 

What can we do? Individuals can take various steps to fight climate change, such 
as reducing their carbon footprints, promoting education and contacting elected 
officials. International governments and cities can lead the charge, however, and the 
2015 United Nations Climate Change Conference in Paris will hopefully be a turning 
point.

2. Deforestation and habitat loss 

Deforestation is a direct cause of extinction and loss of biodiversity. An estimated 
18 million acres of forest are lost each year, due in part to logging and other human 
practices, destroying the ecosystems on which many species depend. Tropical 
rainforests in particular, such as the Amazon, hold a high percentage of the world’s 
known species, yet the regions themselves are in decline due to humans.

What can we do? The solutions to deforestation mostly lie in policy—companies 
and corporations can adopt best practices and refuse to use timber and paper 
suppliers that contribute to deforestation. In the same vein, conscious consumers 
can refuse to patronize companies that do, and put pressure on retailers that 
employ unsustainable manufacturing methods. Individuals can also participate in 
land preservation through charities and private corporations. Ultimately, however, 
international governments need to enact stronger, scientific forest protection laws.
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3. Overexploitation 

Overhunting, overfishing, and over-harvesting contribute greatly to the loss of 
biodiversity, killing off numerous species over the past several hundred years. 
Poaching and other forms of hunting for profit increase the risk of extinction; the 
extinction of an apex predator — or, a predator at the top of a food chain — can result 
in catastrophic consequences for ecosystems. 

What can we do? Conservation and continued awareness surrounding 
overexploitation, especially poaching and overfishing, are key. Governments need to 
actively enforce rules against such practices, and individuals can be more conscious 
of what they eat and purchase. Other solutions, such as removing subsidies granted 
to large-scale fisheries, can help, too. 

4. Invasive species 

The introduction of non-native species into an ecosystem can threaten endemic 
wildlife (either as predators or competing for resources), affect human health and 
upset economies. 

What can we do? According to the National Wildlife Federation, solutions include 
creating systems to prevent introduction of invasive species in the first place, 
effectively monitoring for new infestations and swiftly eradicating newly detected 
invaders. Some scientists use more creative means, such as Google Street View.

5. Pollution 

From the burning of fossil fuels (releasing dangerous chemicals into the atmosphere 
and, in some cases, depleting ozone levels) to dumping 19 billion pounds of plastic 
into the ocean every year, pollution completely disrupts the earth’s ecosystems. 
While it may not necessarily cause extinction, pollutants do have the potential to 
influents species’ habits. 

For example, acid rain, which is typically caused by the burning of fossil fuels, can 
acidify smaller bodies of water and soil, negatively affecting the species that live 
there by changing breeding and feeding habits. 

What can we do? The average person can do a number of things to fight atmospheric 
and hydrologic pollution, such as recycling, conserving energy at home, and using 
public transportation.
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DEEPENING: 

Play music video of Joey Ayala’s “Karaniwang Tao” 
(https://www.youtube.com/watch?v=7jRGcACdKMM) 

HOW TO REHABILITATE AND RESTORE DAMAGED ECOSYSTEMS 

Damaged ecosystems are everywhere where people have built homes, developers 
have built condominiums and office building, and also where people drill for oil and 
extract precious resources. Today it is important to find solutions to restoring these 
damaged ecosystems back to natural habitats. 

The answer to restoring and rehabilitating damaged ecosystems is working with 
nature. Nature heals. We can see this every day when we look at the cracks in walls 
and sidewalks where an interesting flower or weed has taken over. Nature takes over 
and takes care of itself if humans will let it. Also, humans can help nature take care of 
itself by lending a hand. This way nature can rehabilitate and restore itself faster than 
letting nature take its course.

ONGOING EFFORTS 

Efforts have been ongoing of preservationists and environmentalists who take over 
lands that have lost their true nature. Research is done on how the ecosystem or 
habitat was in its original form. Most original ecosystems are composed of native 
grasses, plants, and trees. There are also native animals and birds that habitat in 
these areas. Once the ecology is restored to its original state, the process of native 
wildlife will also be restored, with sometimes original wildlife brought back to the 
area. 

WHAT ABOUT PREVENTION? 

Prevention is the best way to keep ecosystems safe without having to restore a 
damaged ecosystem, which might cost a lot of money. There is a huge cost involved 
in restoration. Costs might include the cost of seeds, replenishing the soil, restoring 
original water systems, etc. 

Researching the area in question is a huge cost in itself. Before one can restore and 
rehabilitate ecology, research must be done in order to know the true and original 
ecology of the area. Once research is done, plans have to be drawn up in order 
to initiate a complete restoration project. Labor is needed also, which might also 
involve cost if there aren’t enough volunteers. Just to recruit volunteers might also 
involve cost.

But prevention is the best way to eliminate restoration and rehabilitation by keeping 
the ecology the way it always was. So how do people prevent ecology from being 
degraded? They don’t cut down trees and bushes. They don’t drill for oil and extract 
resources. They don’t develop wetlands.
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Cutting down trees destroys habitats for animals and birds. Even removing too many 
dead trees destroys the habitat for insects and other small wild creatures. Cutting 
down trees also leads to soil erosion and desertification. Removing grasses and 
shrubs also leads to soil erosion and desertification. Nature operates on a natural 
system where each living organism works with every other living organism to create 
a fully sustainable environment of biodiversity and natural habitat. 

Extracting too many natural resources such as oil and gas depletes the earth of its 
natural function. Developing wetlands totally destroys natural flood control, habitats 
for birds and other wildlife, and the pure drinking water that humans and animals 
need for survival. Therefore, prevent the ecology from being degraded. Work 
together with others to make sure that natural ecosystems are not destroyed; but 
also work with other people who care about the Earth to restore and rehabilitate 
ecosystems that have been destroyed. 

Here is something to think about: The restoration and rehabilitation of huge 
rainforests. It might be impossible to research the natural ecosystem of a rainforest, 
its natural species of plants and animals, once destroyed. Therefore, it is highly 
imperative that the natural ecosystems are not degraded or destroyed. It is extremely 
important also to restore and rehabilitate any ecosystems suffering degradation. 
Restoration can be done by letting nature take over and helping nature along with 
volunteers and dedicated people who care about the Earth.

SYNTHESIS:

It is very important to be reminded from time to time that we need to share this one 
earth that we all live in with other living things. Humans may be on top of the food 
chain, but it does not mean that the rest of creation is just means to our own end. We 
need to realize that, apart from other creation, we could not live as well.
•	 Humans need to learn how to live in harmony with the Earth for simple reason 

that our lives are very much dependent on nature and what it provides us. If we 
continually destroy nature and its order, we are always on the receiving end of 
its consequence.

•	 As peace advocates, we need to embrace our responsibility as stewards of 
creation. As one Native American proverb says, “we do not inherit the earth 
from our ancestors; we are borrowing them from the future generations.”

•	 The environment is very sensitive, and some are irreplaceable once destroyed. 
For this reason alone, we really need to take care of what remains of it. Preserve 
it at all means and help it grow again if possible.

Ask the participants:
1. How would you best describe biodiversity? Think of one thing that could best 
describe how the ecosystem works.
2. Do you see yourself as part of the biodiversity and ecosystem? In what way?
3. What do you think are human beings’ responsibility as part of the ecosystem and 
its biodiversity?
4. Did you notice how long it took other groups to reconstruct the picture?
5. Were all the groups able to reconstruct the picture in its original form?
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ACTION:

1. Create an infographic of all that they have understood from the lesson by using 
the remaining materials, in 5 minutes. Present in the plenary/big group.
2. Write to your LGUs and suggest how to improve your community’s ecosystem and 
biodiversity.
3. Create a vlog that will encourage advocacy to save the planet.
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PREJUDICE, DISCRIMINATION AND STEREOTYPING
LESSON 1

1https://www.un.org/en/universal-declaration-human-rights/

Article II of the Universal Declaration of Human Rights Everyone is entitled to all the 
rights and freedoms set forth in this Declaration, without distinction of any kind, such 
as race, color, sex, language, religion, political or other opinion, national or social 
origin, property, birth or other status. Furthermore, no distinction shall be made on 
the basis of the political, jurisdictional or international status of the country or territory 
to which a person belongs, whether it be independent, trust, non-self-governing or 

under any other limitation of sovereignty.1

OBJECTIVES:

By the end of the session, the participants will have:

1. explained how prejudice, discrimination and stereotyping hinder the promotion 

of peace and human rights; and

2. understood and witnessed how it is to be judged by people.

ACTIVITY:   Write and Share

Option 1: Men and Women
Option 2: iPhone or Samsung?

MATERIALS:

Manila papers and Markers (pentel pen or colored pens).

DIRECTIONS:

1. Divide the participants into smaller groups.

2. Distribute manila papers and writing materials for the activity.

3. Ask the participants to create two columns in the manila paper.

OPTION 1: MEN AND WOMEN:

1. Ask the groups to write words or phrases that describe the qualities or 

characteristics of a man in one column and of a woman in the other column. (e.g. 

Man: active, sports-lover, short hair, hardworking, truck driver, breadwinner, strong/ 

Woman: loving, nurse, shops, likes flower, cries easily, long hair)

2. Ask the groups to share their output.

OPTION 2: IPHONE OR SAMSUNG:

1. Ask the groups to write words or phrases on the manila paper that state the pros 

and cons of each phone.

2. Ask the groups to share their output.
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DISCUSSION:

Ask the students the following questions:
1. What do you feel about the list you have created?

2. Would you make changes to the list if given a chance?

3. Are there qualities or characteristics that you think may be applicable to both? 
Which ones? All or maybe some?

4. Are there qualities or characteristics listed that you feel are inaccurate descriptions 
of you? Why?

5. What would make these lists more accurate?

6. Are the characteristics listed based on facts or opinion/personal viewpoints? Which 
ones are facts? Which ones are opinions? Can you sort them out? (One suggestion: 
You can ask participants to encircle facts and underline opinions.)

7. After sorting the facts and opinions, ask them, “Have your views and perspectives 
changed about Men/Women or iPhone/Samsung?

8. Why do you think it is important to distinguish facts from opinions?

9. How do facts affect the way we treat men and women, people of different races, 
of different cultures? How do our opinions affect the way we treat men and women, 
people of different races, of different cultures?

KEY MESSAGE: 

Explain the difference between stereotyping, prejudice, and discrimination. The 
activity aims to make the participants more sensitive to their own words and actions 
and whether they contain biases or prejudice.

INPUT:
Discrimination against women, prejudice against the LGBT community on healthcare, 
and stereotyping of Muslims are still happening in the Philippines (Hall, 2011; 
Sakellariou, 2004; Teleporting, 2014). In the advocacy and promotion of human 
rights, there is a need to understand, identify and address these inappropriate 
actions against members of our community. Prejudice is pre-judgement: an 
unjustified, typically negative, attitude toward an individual or a group. Factors of 
prejudice include gender, ethnicity, socioeconomic status and culture.

It is different from, yet related to, stereotyping to some extent. Stereotyping is an 
overgeneralized belief (compelled by general cognitive process) about a group of 
people. The notion that men are stronger than women is an example of stereotyping, 
while the statement that says women cannot be engineers or carpenters because 
they are weak is an example of prejudice.

Prejudice is also different from discrimination. Discrimination is when stereotypical 
beliefs are combined with prejudicial attitudes and emotions, like fear and hostility. 
Prejudice is an attitude, whereas discrimination is a behavior.
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TO CLARIFY:
- Stereotypes are cognitive biases: Archetypal roles of husbands and wives, for 
example, husbands go to work, while wives stay at home to cook, clean, and care 
for the children.

- Prejudices are emotional biases: Negative impressions of people, for example, 
toward ex-convicts. Or, as another example, the disdain for Indians assuming all of 
them are usurers, engaging in the “5-6” lending business.

- Discrimination manifests in behavior or action: For example, a man is forced by his 
company to resign after being diagnosed with HIV.2

DEEPENING:

Play a variation of the game “Bawal Judgemental,” from the noontime show Eat 
Bulaga.

OPTION 1: Get six (6) volunteers to portray a straight man, a straight woman, and 
4 members of the LGBTQIA+ community based on typical descriptions of their 
assigned SOGIE (Sexual Orientation and Gender Identity Expression).

OPTION 2: Get six (6) volunteers. Four (4) of them will play probinsyanos (people 
who live in rural places), while two (2) will play city dwellers.

OPTION 3: Get six (6) volunteers. Four (4) of them will play boomers, while two (2) 
will portray Generation Zs.

DIRECTIONS:

1. After assigning the roles, choose one (1) volunteer from the remaining participants 
as guesser, who will identify which of the 6 volunteers are playing what roles from 
the options above.

2. Tell the guesser and the audience what the roles are, but DO NOT tell them the 
number of people portraying what role.

3. Give the category that the guesser will need to identify.

4. Instruct the guesser to ask the volunteers questions to help in identifying the 
category given by the facilitator.

5. After the guesser makes a choice, ask the remaining participants if they agree with 
the guesser. Furthermore, ask them their reasons for agreeing/disagreeing with the 
choice of the guesser.

For further reference, please watch the video of the game: “Bawal Judgemental” in 
this link: https://www.youtube.com/watch?v=Ne1kP3rCNB0

2https://www.refworld.org/docid/5a8eb1da4.html
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TWO REASONS DISCRIMINATION OCCURS:

1. JUST WORLD PHENOMENON

This phenomenon refers to people’s tendency to believe that the world is just and that 
people get what they deserve. Because people want to believe that the world is fair, 
they will look for ways to explain or rationalize injustice---often by blaming the victim.

2. IN-GROUP, OUT-GROUP BIAS

An in-group is a social group to which a person psychologically identifies with as being 
a member. By contrast, an out-group is a social group to which an individual does not 
identify with. In-group, out-group bias refers to a pattern of favoring the members of 
one’s in-group over the members of out-group. This can be expressed in evaluation of 
others, allocation of resources, and many other ways. In the “Write and Share: iPhone 
or Samsung” activity, it was expressed in evaluation of people based on their preferred 
phone, wherein the socioeconomic status is equated to the cellphone one is using, 
with iPhone as the symbol of being rich.

SYNTHESIS:

Ask the participants:

1. Which of their statements contain “implicit biases”? Why?

2. Why does having a choice of phone or being a member of a certain group make 
them better?

3. How do biases negatively affect the lives of the groups used in the earlier activities?

4. To write an example of in-group and out-group bias and think of creative and 
practical ways by which to bridge the gap of these biases.

ACTION:

1. Organize or join interfaith activities in schools or communities.

2. Encourage your respective LGUs to adopt the SOGIE Bill.

3. Join NGOs as volunteers to advocate anti-violence against women and children.
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RACISM
LESSON 2

3https://newsinfo.inquirer.net/1138147/angara-wants-to-criminalize-all-forms-of-discrimination#ixzz6LFk8SFRL

Senate Bill No. 137 – Comprehensive Anti-discrimination Act of 2019
Senator Sonny Angara has filed a measure that seeks to penalize all forms of 
discrimination. The bill identified 13 “acts of discrimination” that Angara sought to 
penalize with jail time of up to six years and fine of up to P500,000. As a general rule, 
the bill said, discrimination based on the following “protected attributes” is prohibited: 
age, racial or ethnic origin, religious belief, political inclination or conviction, social 
class, sex, gender, sexual orientation, gender identity and expressions, marital or 
relationship status, disability, HIV status, health status or medical history, language, 

physical features or other status.3

OBJECTIVES:

By the end of the session, the participants will have:

1. identified manifestations of racism and their effects;

2. enumerated ways to avoid common forms of racism.

ACTIVITY:   Video Viewing

MATERIALS:

Watch two short video clips on Racism: 

DIRECTIONS:

1. Watch two short video clips on Racism: 

a. “Vancouver Pinay reaches out to Filipino couple targeted in racist rant” https://

www.youtube.com/watch?v=sbdVQQpUZr4 

b. “Reports of anti-Chinese views in Philippines over coronavirus” https://www.

youtube.com/watch?v=8w61tigk0ag

Option 1: Men and Women:

1. Ask the groups to write words or phrases that describe the qualities or 

characteristics of a man in one column and of a woman in the other column. (e.g. 

Man: active, sports-lover, short hair, hardworking, truck driver, breadwinner, strong/ 

Woman: loving, nurse, shops, likes flower, cries easily, long hair)

2. Ask the groups to share their output.

Option 2: iPhone or Samsung:

1. Ask the groups to write words or phrases on the manila paper that state the pros 

and cons of each phone.

2. Ask the groups to share their output.
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DISCUSSION:

Ask the following questions:
1. How do you feel about the first video? How do you feel about the second video?
2. How do you feel about Filipinos as victims of racism? How do you feel about 
Filipinos committing racism?
3. Who are victims of racism?
4. Who commits acts of racism?
5. Do you think there are instances when racism is justified? Why or why not?
6. From a human rights perspective, is racism okay in any scenario?
7. Have you experienced any form of racism in your community? Have you ever 
committed any act of racism? For instance, racist joke, racist slant/bias, or racist slur?
8. Would you, if given a chance, stand for victims of racism? Why or why not?

KEY MESSAGE: 

Be aware of different ways that racism manifests in our lives. Be sensitive to the way 
we act, speak, and relate toward others.

INPUT:
Racism is a global phenomenon that takes different forms in different contexts. It has 
roots in the belief that some people are superior because they belong to a particular 
race, ethnic or national group. Examples of racist behavior include ridicule, racial 
abuse, property damage, racial harassment, racist propaganda, racial vilification and 
physical assault.

Racist behavior may be direct or indirect in nature. Direct racial discrimination is 
the unfair or unequal treatment of a person or a group on racial grounds. A good 
example of this is rejection of an application to a particular position on the basis of 
race and cultural background.

Indirect racial discrimination is seemingly harmless on the surface, but in practice 
disadvantages people from the other group. An example is the requirement of a 
specific uniform that could result in discrimination against people whose religion 
requires strict dress codes.
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RACISM IN THE PHILIPPINES

Although racism may not be as contentious an issue as to spark riots as has happened 
in other countries, Filipinos are not spared from some racist practices and traditions 
according to Anri Ichimura, in her article, “We Need to Talk About Racism in the 
Philippines” published in the Esquire Philippines website (2019).

For starters, Ichimura cites the traditional story, taught in preschool, of how the 
Filipino was the perfect creation of God when he created humanity by baking dough 
in the oven. The first one was overcooked, which became black people; the second 
one was undercooked, which became white people; and the third came out just 
right, the brown people – Filipinos.

Furthermore, Filipinos may resort to stereotypes as a way of judging people, tracing 
its roots to our history of colonization. Hence, Filipinos today may deem dark skin 
as ugly, and white skin as beautiful, hence, the plethora of skin whitening products 
available in the market. Filipinos with a “westernized” mindset may even look down 
on their own race.

The writer adds that Filipinos’ humor may also be laced with racism and stereotyping 
such as when labeling people as, “Intsik,”  “negra,”  “kano,” or  “bombay, ” or when 
mocking accents of foreigners, “bordering on ignorance and innocence” rather than 
malice.

In the end, Ichumura warns, “It’s all fun and games until someone gets hurt or, in 
this case, when you indirectly undermine an entire culture by subscribing to racial 
stereotypes.”

You can read the full article at https://www.esquiremag.ph/politics/opinion/racism-
in-the-phililppines-a1926-20191009
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HARMLESS IGNORANCE? 

This Reddit thread explores the topic in detail and one Redditor explained, “I feel 
like our racism is leaning more towards harmless ignorance than the harmful intent 
to separate though.” In truth, the racist comments we make are often in jest rather 
than in offense. “Intsik,” “negra,” and “kano” are just some phrases used in everyday 
conversations that signify internalized racism. 

But things get murkier when you add phrases like “bombay” with a matching head 
bob or “kung hei fat choi” while pulling back the corners of your eyes. Or when you 
cross the street when someone in a turban walks toward you. Or when you mimic 
and mock the accents of foreigners you’re talking to. Or when you think black faceis 
acceptable. Or when you say the n-word when you don’t belong to that community. 
Or when you look down at your own race for not conforming to the Western ideal. 

It’s all fun and games until someone gets hurt or, in this case, when you indirectly 
undermine an entire culture by subscribing to racial stereotypes. 

See link for the full thread: https://www.reddit.com/r/Philippines/comments/
aap2x0/unpopular_opinion_philippines_is_a_very_racist/

DEEPENING:

Divide the participants into small groups and have them do an interpretative dance 
to the song,
“Where is the Love?” by the Black Eyed Peas. See music video here: https://www.
youtube.com/watch?v=WpYeekQkAdc

Their interpretative dance must finish with them doing a tableau, i.e., a motionless 
group pose, on “Peace.”

SYNTHESIS:

Racism comes in various forms both direct and indirect. In our country, what are the 
common pictures / examples of racism that we are witnessing in our society? Ex. 
regionalism, cultural stereotypes (Muslims & IPs), social stratifications, and political 
convictions.
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HATE CRIMES AND CULTURAL SENSITIVITY
LESSON 3

4Source: https://www.ohchr.org/Documents/ProfessionalInterest/cerd.pdf

Did you know that we observe elimination of racial discrimination every March 21? The 
International Day for the Elimination of Racial Discrimination is an annual reminder to 
us all to do more to combat racism, racial discrimination, xenophobia, hate speech 
and hate crimes. Furthermore, “… the United Nations Declaration on the Elimination 
of All Forms of Racial Discrimination of 20 November 1963 (General Assembly 
resolution 1904 (XVIII)) solemnly affirms the necessity of speedily eliminating racial 
discrimination throughout the world in all its forms and manifestations and of securing 

understanding of and respect for the dignity of the human person….”4

OBJECTIVES:

By the end of the session, the participants will have:

1. identified acts and behaviors of hate in one’s community (family, school, office, 

etc., if any);

2. explored hate incidents/crimes and behaviors vis-a-vis cultural sensitivity;

3. enumerated ways to practice cultural sensitivity.

ACTIVITY:   Video Viewing

MATERIALS:

1. Manila papers and markers;

2. Laptop or desktop computer that can be connected to LCD/DLP Projector;

3. LCD/DLP Projector;

4. Computer speakers; and

5. Internet connection to access YouTube or a downloaded copy of the video clips.

DIRECTIONS:

1. “Is the Philippines kind to Muslims? UP valedictorian, sister answer” https://www.

youtube.com/watch?v=6OcXnnzwzYM

2. “Pinay, Biktima ng Racist Abuse sa Australia”

https://www.youtube.com/watch?v=YbIvab2E1qg

3. “Trans Woman Pinagbawalan na Gumamit ng Pambabaeng Banyo sa QC” https://

www.youtube.com/watch?v=lPh5SW_TTJo
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DIRECTIONS:

1. Watch the suggested video clips above.

2. After watching the video clips, divide the class into 4 – 5 smaller groups with equal 

members to maximize participation. Provide each group with a Manila paper and 

marker and have them divide the Manila paper into two columns.

3. Ask participants to identify harmful acts and behaviors documented in the videos 

or described by the victims. Have them write it down on the left side column of the 

Manila paper. Note: Harmful acts may be verbal, physical, psychological, emotional, 

etc.

4. On the right column beside each harmful act, have the participants list down the 

victim’s feelings/emotions/effects of the harmful act.

5. Ask participants to assign a reporter for their group and share their respective lists 

to the big group.

DISCUSSION:

Ask the participants:

1. Is there anything you’d like to add to the list? If so, allow participants to do so and 

have them write it down on their respective Manila papers.

2. Do you agree with the list that you’ve shared with the big group? Anything in the 

list you disagree with? Why?

3. Were the acts/words committed towards the victims fair or unfair to them? Why?

4. Do you think the victims in the videos are overreacting to what happened to them? 

Why, or why not?

5. Do you think the victims should have reacted differently? In what ways, if ever?

6. Do you think the perpetrators knew that what they were doing was wrong?

7. What could the perpetrators have done differently to avoid hurting the victims?

8. How can we minimize, or possibly eliminate, these kinds of harmful behaviors and 

acts in our community?

KEY MESSAGE: 

The practice of one’s culture is one’s right. Everyone should be given the space and 
respect in practicing their respective culture, customs, religious beliefs, etc.
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INPUT: 

WHAT ARE HATE INCIDENTS? (CITIZEN’S ADVICE, 2019) 

They say something is a hate incident if the victim or anyone else thinks it is motivated 
by hostility or prejudice based on one of the following things: 

•	 Disability; 
•	 Race; 
•	 Religion; 
•	 Transgender identity; and 
•	 Sexual orientation. 

Hate incidents can take many forms. Here are examples of hate incidents:

•	 verbal abuse like name-calling and offensive jokes; 
•	 harassment; 
•	 bullying or intimidation of children, adults, neighbors or strangers; 
•	 physical attacks such as hitting, punching, pushing, spitting; 
•	 threats of violence; 
•	 hoax calls, abusive phone or text messages, hate mail; 
•	 online abuse, for example, on Facebook or Twitter; 
•	 displaying or circulating discriminatory literature or posters; 
•	 harm or damage to things such as your home, pet, vehicle; 
•	 graffiti; 
•	 arson; 
•	 throwing rubbish into a garden; and 
•	 malicious complaints for example over parking, smells or noise. 

Note: You may add/remove some items in the list depending on the context of your 
group. You may also ask the participants if they want to add/remove anything from 
the list above. 

WHEN IS A HATE INCIDENT ALSO A HATE CRIME? (CITIZEN’S ADVICE, 2019) 

When hate incidents become criminal offences they are known as hate crimes. A 
criminal offence is an act that breaks the law of the land. 

Any criminal offence can be a hate crime if it is carried out because of hostility 
or prejudice based on disability, race, religion, transgender identity or sexual 
orientation.

143



MODULE 3 | INTERCULTURAL RESPECT

MODULE 3 | INTERCULTURAL RESPECT

EXAMPLES OF HATE CRIMES (CITIZEN’S ADVICE, 2019) 

•	 assaults; 
•	 criminal damage; 
•	 harassment; 
•	 murder; 
•	 sexual assault; 
•	 theft; 
•	 fraud; 
•	 burglary; 
•	 hate mail; and 
•	 causing harassment, alarm or distress. 

It is not only individuals who can commit and have committed hate crimes, but 
groups and institutions as well, such as the Rwandan Genocide of Tutsis committed 
by the Hutus in 1994 and the Rohingya persecution in Myanmar. 

The Philippines’ Senate Bill 2463 defines hate crimes as follows: 

“Definition of Hate Crime. - A hate crime is a criminal act provided under Titles 8, 
9, and 10 in Book Two of the Revised Penal Code committed against any person, 
because of his/her actual or perceived race, religion, ethnicity, sexual orientation, 
gender, gender identity, or disability.” (Santiago, 2014) 

WHAT IS CULTURAL SENSITIVITY? (SOUTHEASTERN UNIVERSITY ONLINE LEARNING, 2017) 

Cultural sensitivity refers to being aware that cultural differences and similarities 
between people exist without assigning them a value. 

Refraining from assigning a particular value — right or wrong, better or worse — can 
be difficult for some people. Some people are accustomed to certain cultural norms 
and may struggle to understand and respect differences with other cultures. 

By developing cultural sensitivity, you can gain a certain respect and understanding 
that allows for effective interactions.
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COMPONENTS OF CULTURAL SENSITIVITY (SOUTHEASTERN UNIVERSITY ONLINE LEARNING, 2017) 

“Understanding is a major component of cultural sensitivity. If you make an effort to 
understand and learn about other cultures, you will be able to develop respect for 
others, leading to the ability to value diversity and differences. 

“You don’t necessarily need to become an expert in each culture’s values or practices. 
By asking honest questions, demonstrating empathy and seeking understanding, 
you can respond to differences in an appropriate and respectful way. 

“This leads to another part of cultural sensitivity: application. When you practice 
cultural sensitivity, you need to be willing to adapt your communication and 
behaviors to other cultural norms. The result is empathy instead of judgment.”

SYNTHESIS:

Ask the participants:

1. In what ways can we practice cultural sensitivity in your community?

2. Enumerate the ways.
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Peace begins with Tolerance and Respect for everyone. - Anonymous

OBJECTIVES:

By the end of the session, the participants will have:

1. drawn a truly unique person, one part at a time;

2. defined the most positive qualities of this person; and

3. explained the importance of tolerance and respect in reference to every person’s 

uniqueness and behaviors.

ACTIVITY:   “Draw me a person”

MATERIALS:

1. 2-inch square of white drawing paper, one sheet per student;

2. 3-inch square of white drawing paper, one sheet per student;

3. 4-inch square of white drawing paper, one sheet per student;

4. Art supplies (might include crayons, markers, or paints); and

5. Writing paper and pen/pencil.

DIRECTIONS:

1. Provide each participant with a piece of white drawing paper measuring 2 inches 
square.

2. Have them write their names on one side of the paper and draw on the other side 
of the paper a person’s head. Tell them that this person should not be somebody 
they know; this unique person should come from their imaginations. Remind them 
to think first about what features their person’s head will have. They should include 
as much detail as possible in their drawings. It is very important that participants fill 
up the entire square with the image of the person’s head.

3. After the participants have finished drawing a unique head, provide them with a 
sheet of paper that measures 4 inches square. Ask them to write their names on one 
side of the paper, and on the other side to draw the torso (shoulders to waist) of the 
person. Before they draw, remind the participants to imagine the features of that 
person’s torso, including the shape of body and the design of cloth. Once again, the 
participants should fill the entire space and draw as much detail as possible. Think 
unique!

4. After the participants have finished drawing a torso, hand them a third sheet of 

paper; this time a 3-inch square. Have the students write their names on one side of 

the paper and on the other side draw the lower parts of their person (waist down to 

the feet). Remind them to fill up the space and include as much detail as possible. 

Once again, tell them to think unique!

INTER-FAITH DIALOGUE (RESPECT AND TOLERANCE)

LESSON 4
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5. As the participants finish their final square, have them check their names on all 
three parts, to be sure; then collect them. Ask them to put the heads in one box or 
folder, the torsos in another, and the legs in a third.

6. Distribute to each participant a head, a torso, and a set of legs. Participants should 
not get the body part that they drew. Have them tape together the three body parts 
to create a totally unique “friend.” The new friends will be pretty unusual-looking 
people, to say the least!

DISCUSSION:

Ask the students the following questions:

1. What are your impressions on the unique “friends” you and your fellow participants 
have created? How do they look to you? Do they look funny, weird, strange, ugly, 
etc.?

2. Take note of your impressions, are they positive or negative impressions? Why?

3. Do they deserve these impressions? Why, or why not?

4. Imagine if they were real people, do you think your unique “friends” would have 
their own beauty/value? Do they deserve respect? Why, or why not?

5. Now, take into consideration other cultures, customs, faiths, religions that are not 
your own, do you believe they have their own value and deserve respect? Why, or 
why not?

6. Ask them to share something about their completed task.

KEY MESSAGE: 

Each religion/faith is unique and possesses its own unique wisdom, value, tradition. 
Furthermore, every person has the right to be respected for the practice of his/her 
own religion/faith.

INPUT:

Tolerance refers to the recognition and acceptance of the rights of all individuals 
as well as the groups to have different thoughts, opinions, attitudes, will, and 
behavior (Agius & Ambrosewicz, 2003). This ability is related to the openness to 
bear, to allow, and even to hear messages that contradict held opinions. Tolerance is 
different from respect. All too often people use respect, acceptance, and tolerance 
interchangeably, by sometimes using tolerance when respect would have been 
more adequate (cf. UNESCO, 1995) and sometimes speak of respect even though 
they only mean tolerance or mere acceptance.

Respect is neither unitary nor universal. It is a concept that carries cultural significance
within a given community, where particular linguistic and embodied practices (e.g., 
the use of honorifics or bowing) become indexical, linked with role-appropriate 
stances toward the personal and positional identities of others and toward a 
normative social order. (p. 3; also see, e.g., Bailey, 2001; Buttny & Williams, 2000; 
cf. Watts, 2003)
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Tolerance can be divided into the following two categories:

Political tolerance refers to the ability to put up with the actions or the point of view 
that one rejects or opposes (Sullivan, Pierson, & Marcus, 1982). Political tolerance 
is usually understood to imply restraint when confronted with a disliked group or 
practice (e.g., Heyd, 1996; Sullivan, Pierson, & Marcus, 1979).

Social tolerance refers to the control and prevention of negative stereotypes and 
prejudice toward other individuals or groups and is usually considered a separate 
concept that can contribute to political intolerance (Gibson, 2004: Vogt, 1997). 
Thus, social tolerance refers to the willingness to accept representatives of different 
groups (ethnic, national, cultural, religious, and so on). Political and social tolerance is 
a necessary condition for openness in a society, allowing for public debates without 
conformity and fear of sanctions.

SYNTHESIS:

1. Everybody is different, or unique. What a person looks like on the outside has 
nothing to do with what is inside. Every person has special talents, special qualities.

2. Encourage participants to participate with NGOs that promote and practice 
interfaith dialogue such as The Peacemakers’ Circle Foundation, Inc., https://
thepeacemakerscirclefdn.org/about/

3. End the session with the YouTube video “The Truth About Jews and Arabs” by Nas 
Daily., https://www.youtube.com/watch?v=eNwT-qdyaMo
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Peace cannot be kept by force. It can only be achieved by understanding.
— Albert Einstein

OBJECTIVES:

By the end of the session, the participants will have:

1. identified conflict management styles;

2. discussed how to apply these management styles in intercultural conflicts.

ACTIVITY:   “Win as much as you can”

MATERIALS:

1. 8 ping-pong balls (4 white and 4 yellow)

2. Paper score sheets for participants

3. Pen

DIRECTIONS:

1. Form groups with 4 members each.

2. Give each group member 8 balls (4 white balls and 4 yellow balls).

3. Have each member choose a ball every round. The game has 10 rounds.

4. The scoring is according to:

DIALOGUE (CONFLICT RESOLUTION)
LESSON 5

Combination Win Lose

4 white 1 point for YOUR group None

1 yellow, 3 white 3 points for YOUR group 1 point for ALL groups

2 yellow, 2 white 2 points for ALL groups 2 points for SPECIFIC 
group

3 yellow, 1 white 1 point for ALL groups 3 points OTHER groups

4 yellow None 1 point OTHER groups
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5. The score board will look like this:

Round Gain Lose Total

1

2

3

4

BONUS x3 5

6

7

BONUS x5 8

9

BONUS x5 10

6. Round five is a bonus round. Note that the Tally Sheet indicates all the scores, 
won or lost in this round will be multiplied by three. The group is allowed to discuss 
with other groups. After the group discussion, each group will decide their ball 
combinations. Share the combination and score.

7. Continue until round 10. In round 10, the total points of all the groups will be 
summed.

DISCUSSION:

Ask the students the following questions:
1. How are your scores? Were they as high as you wanted? Did you end up with low 
scores?

2. How did you go about the bonus rounds wherein you were allowed to discuss with 
other groups? Did you use it to obtain positive scores for all the groups? Did all the 
groups follow the respective agreements or not? Why, or why not?

3. How does the whole group’s net score compare to the possible net score of 100?

4. How does this experience relate to other group situations in your team?

5. Let us now focus on the word You. Does You in “Win as Much as You Can” mean 
you as a group of 4, or you as a whole group comprising of the other groups? Note: 
During the bonus rounds the small groups had the chance to act as one big group and 
make a collective decision that could benefit all groups. The effects of competition 
and collaboration among organizations and groups should be considered at all 
levels of engagement.
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INPUT:

Conflict, in the context of intercultural encounters, is defined as the perceived and/
or actual incompatibility of values, expectations, processes, or outcomes between 
two or more parties from different cultures over substantive and/or relational issues 
(Ting-Toomey & Oetzel, 2001).

Each culture has its own diverse set of values, beliefs and behaviors that may or may 
not be compatible to other culture, thus causing disagreements. Disagreements are 
unavoidable. However, disagreements can become a conflict when personal issues 
become involved in the disagreements (Wrench et al., 2006). Hence, conflict involves 
an affective or emotional reaction that is typically in the form of antagonism based 
on perception of a threat or interference by one or more parties to one another 
(Hammer, 2001).

This emotional reaction is often in the form of anger. An example is the continuing 
conflict between Muslims and Christians in the Philippines. This religious conflict 
can be traced from the history of colonization which began in the 16th century 
when Spain colonized the Philippines in 1565 and the United States in 1898-1946 
(Victor, 2005). According to Victor, the conflict started with the Moros’ resistance to 
Christianization and later aggravated by the social injustices they experienced due to 
the new laws (Public Act 718, Public Act 926, Public Land Act of 1919) introduced by 
the Americans. These historical incidents, among others, put Muslims and Christians
on a collision course. This module will focus on conflict management styles.

THE CONCEPT OF CONFLICT MANAGEMENT STRATEGIES (KILMANN & THOMAS, 1977)

Collaborating: This is seen as a win-win situation. This is where you partner or pair up 
with the other party to achieve both of your goals. This is how you break free from the 
win-lose paradigm and seek the win-win. This can be effective for complex scenarios 
where you need to find a novel solution. This can also mean reframing the challenge 
to create a bigger space and room for everybody’s ideas. The downside is that it 
requires a high degree of trust and reaching a consensus can require a lot of time 
and effort to get everybody on board and to synthesize all the ideas.

Competing: This is seen as a win-lose situation. This is the win-lose approach. You 
act in a very assertive way to achieve your goals, without seeking to cooperate with 
the other party and may be at the expense of the other party. This approach may be 
appropriate for emergencies when time is of the essence, or when you need a quick 
and decisive action, and people are aware of and support the approach.

Avoiding: This is seen as a lose-lose situation. This is when you simply avoid the 
issue. You aren’t helping the other party reach their goals, and you aren’t assertively 
pursuing your own. This works when the issue is trivial or when you have no chance 
of winning. It can also be effective when the issue would be very costly. It’s also very 
effective when the atmosphere is emotionally charged, and you need to create some 
space. Sometimes issues will resolve themselves, but “hope is not a strategy” and, in 
general, avoiding is not a good long-term strategy.
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Accommodating: This is seen as a lose-win situation. This is when you cooperate to a 
highdegreeand may be at your own expense, for it actually works against your own 
goals, objectives, and desired outcomes. This approach is effective when the other 
party is the expert or has a better solution. It can also be effective for preserving 
future relations with the other party.

Compromising: This is seen as a win-some, lose-some situation. However, this is 
also a lose-lose scenario where neither party really achieves what they want. This 
requires a moderate level of assertiveness and cooperation. It may be appropriate 
for scenarios where you need a temporary solution, or where both sides have 
equally important goals. The trap is to fall into compromising as an easy way out, 
when collaborating would produce a better solution.

All styles have a place and time when they are most useful and effective.

SYNTHESIS:

As peace advocates, we must ensure that theessential ideas and values of inclusion, 
collective participation, and accommodation are always sought and exercised. 
Knowing that there will always be differences in our midst, we should be aware 
about how to properly bridge those differences so that we can always have an open 
opportunity for dialogue. And as said by Ed Garcia, a peace advocate and one of the 
framers of the 1987 Philippine Constitution: “Peace needs a marathon mentality.”

Present to the participants the following examples as a way of showing that the work 
of peace can be a long and arduous process that requires plenty of patience and 
vision:
- Video on the ongoing Israel-Palestinian Peace
   Process:https://www.youtube.com/watch?v=i5sqmdayZOg
- Yitzhak Rabin and Yasser Arafat
- Other Nobel Peace Prize recipients
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